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I. Sokolova
HIGHER EDUCATION GOVERNANCE IN FOREIGN COUNTRIES

Notions of the governance of higher education were long based on theories about the interplay of identified
actors: the state, the market and the academic oligarchy. The paper analyzes governance models in higher education,
which give an idea about the structure and functions of state and public control in the Atlantic, Continental, Eastern
educational systems. The principles of higher education management (centralization, decentralization), the ways
government systems distribute power (unitary, federal, confederal) are observed. General and specific changes in
state and public influence on higher education and the higher schools by the example of some European countries, the
Americas and Asia are grounded. Innovations in the governance of the higher education system are determined. The
Jocus is here on the linkages of external and internal governance of organizations and the relationship between formal

and informal mechanisms at various levels.

The environmental context of institutional change from a number of perspectives” the increase in demands
on univeristy systems, transformation and differentiation in mission and structure, relevance of higher education
provision, funding and resources, and university-state relationships are analysed.
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L. Hrynevych

EXPERIENCE IN THE US AND THE UK:
TRAINING TEACHERS AND MANAGERS FOR EDUCATION
QUALITY ASSESSMENT

The article deals with the consideration of the foreign approaches to training of educators for the assessment practice
in secondary education. The principles of this training in the USA and the UK are represented; the examples of Alphathe
most effective programs are given. The positive aspects of this experience are determined. These aspects may be used in
Ukraine in implementing assessment and educational quality monitoring system.

Key words: assessment and educational quality monitoring system; training of teachers; competences of teachers

and administrators as to assessment practice.

Introducation. The problems of monitoring
the quality of education the works of Ukrainian
scientists are devoted to: Bulakh I., O. Lyashenko,
I. Likarchuk, V. Lunyacheka, AI noodles, T. Lukin,
S. Rakov, T. Khlebnikov and others. In particular,
the educational facilities monitoring, the type, level,
features, analyzes national and partly international
experience and assessment conducted its periodization
proposed principles of monitoring system of secondary
education. A comprehensive analysis of the problem
of evaluation and monitoring the education quality
conducted by foreign researchers, namely Bolotov,
S. Hlavz, M. Zelman, Kivz F, G. Kovalev, O.Mayorov,
T. Neville, A. Taydzhnman, S. Thomas D. Shiri, and
others.

One reason of inactive monitoring and evaluation
of quality of education in Ukraine is the lack of a
sufficient number of specialists to provide relevant
activities, in particular the preparation of research,

creation tools, forming databases, data analysis,
interpretation, messages and public use of the results.
Today in Ukraine only a few pedagogical universities
began training masters in specialty 8.18010022
“Educational Measurement” (1801 discipline “Specific
categories”). Equally important is the training of all
teachers and administrators to work in evaluating and
monitoring the quality of education both in terms of
their implementation and use of the results. However,
the current system of postgraduate education also
doesn’t work enough.

Although there is good practice on the development
of procedures and briefings for a large number of
specialists in the Ukrainian Center for Educational
Quality Assessment, its regional offices and monitoring
capital education (Kyiv). Overall domestic experience
demonstrates that such work is not sufficient, and
education authorities rely only on the administrative
hierarchy and work by orders.
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Since Ukraine regional and national systems
to assess and monitor the quality of education are
developing, and the problem of training teachers,
managers, specialists, coordinators for monitoring
research remains relevant and requires the
development and resolution, there is a need to study
the experience of those countries where similar
operation systems is quite high.

In USA thanks to the joint efforts of a number of
organizations representing school administration and
educational community, have been developed and
published standards of evaluation competencies of
managers in education (Wilson Mark R., Bertenthal
Meryl W, 2005):

«  Competencies are related to the providing
assistance to teachers.

»  Competencies associated with the development
and implementation the evaluation of Education

»  Competencies needed for decision-making in
the evaluation and to report its results

At the end of XX century in USA 25 states only
one of the prerequisites for licensing teachers were
passing the appropriate certification of competencies
in assessing the quality of education (Stiggins R.J.,
1999, p. 23-27). In Washington state provides state
matching all teachers with national standards in every
field, teachers must meet the standards for professional
development of teachers, the proposed interstate
consortium evaluation of young teachers and education
support, which includes the assessment indicators
in teachers literacy. Only 18 states had at least some
requirements in assessing and monitoring the quality of
education that belonged to the school leaders (Trevisan
M.S., 2002, p. 776-771).

In accordance with the 2002 Act (No Child Left
Behind Act, NCLB), in the part that directly relates
to evaluating the quality of education among the main
measures envisaged implementation of programs for
professional development of teachers, improve their
skills and increase funding for these programs.

The leading role in the NCLB Act is the demand
a high level of students’ knowledge in the natural
subjects (Hrynevych, L., 2011). Among a number
of preconditions for the implementation of this
requirement distinguished - needs updating standards
Science Study and improve teaching subjects in the art.

Later the Committee on Test Design for K-12
Science Achievements was developed for testing
achievements of science in the American system of
secondary education, which had two objectives: 1) to
provide recommendations that would benefit states
in the design, development and implementation
of evaluation of knowledge of science and 2) to
strengthen cooperation between the NRC and key
stakeholders in the states and schools (Designing High
Quality Science Assessment Systems).

As a result of its activities, the Committee for
education departments of state, educational workers,
teachers developed a series of recommendations for

the development and implementation of new systems
of academic standards and quality evaluation Science
Study (Wilson Mark R., Bertenthal Meryl W,, 2005,
p. 229). For the purpose of professional development
of teachers and their evaluation competencies The
Committee proposed states to provide an opportunity
for educators to participate in all stages of development
and implementation of Quality Assessment Science
Study (U. S. Department of Education. Standards and
assessments peer review guidance: Information and
examples for meeting requirements of the No Child
Left Behind Act of 2001). The Committee concluded
that the competence in the quality assessment must
be included in training programs (Hill P, 2001, p.48).
In fact the Committee called on the colleges and
universities that prepare teachers include in their
curriculum courses in educational measurement as
general guidance and specific, particularly for science.
Also the Committee urges States reconsider the
existing standards to incorporate them as compulsory
licensing terms teacher certification teachers to
identify their competence in evaluation (Wilson Mark
R., Bertenthal Meryl W., 2005, p.168).

The UK experience in training teachers to evaluating
the quality of education is interesting too. In the 2000s
across the country were considered and discussed a
number of research projects related to how to properly
involve more teachers to evaluation in school. These
projects were started in response to renewed interest
in the role of teachers not only to use assessment for
learning where assessment is integrated into classroom
lessons, but also of student performance in which
teachers conduct assessment of student achievements for
accountability to students and other stakeholders.

According to the program of Analysis and Review
of Innovations in Assessment project, ARTA during
the period - from 2006 to 2008 and - have been studied
and selected these initiatives are key issues for effective
promotion the evaluation of teachers. (Gardner J.,
Harlen W.,, Hayward L., Stobart G., 2011, p. 118).

The program King's-Medway-Oxfordshire
Formative Assessment Project, KMOFAP is an
example of “bottom up” that displays the point
view that participation in the development of new
procedures and materials are the most effective way
to encourage change. This program demonstrated how
teachers can learn from each other, merge their ideas,
demonstrate their own developed new techniques to
work with researchers to be creative and experiment.
With the addition of capabilities for mapping of
principles that underlie the changes, this experience
can be the most effective form of training. But the
experience of “bottom-up” is very resource demanding,
including the time and, of course, can be extended
to a large number of teachers for economic reasons
(Gardner J., Harlen W,, Hayward L., Stobart G., 2011).

An alternative approach in which teachers do
not participate in the creation and development
of techniques, but try to seize ready approach was




Yacmuna IV

ITPOBJIEMH HEITEPEPBHOI ITPO®ECIHHOI OCBITH 34 KOPIOHOM

107

presented in the program evaluation for learning
Portsmouth Learning Community. As a result of this
project were made the following conclusions:

—  Teachers need time to reflect and regulate the
new practices that they use in their training activities;

—  Teachers find very useful to communicate with
their colleagues to share experiences and planning
should allow time for this form of training;

—  Some teachers may prefer the new techniques,
but this should be done with an understanding of the
causes of changes, if awareness is not present, of the
proposed methods should be abandoned.

In the UK there are self-teachers whose practice
of vocational training. It teachers themselves are the
“means” own changes that occur because of the interest
of teachers is stimulated via discussions with colleagues,
ideas portrayed in conventional training courses.

The self-organizations of teachers can be actually
a powerful tool in promoting changes to ensure the
successful development of evaluation in schools based
on self motivation. ARIA program identified a number
of principles approved a wide range of teachers and
scholars, including:

— Assessment of any kind should ultimately
improve the quality of education;

—  Assessment methods should facilitate progress
in all major educational purposes;

—  Evaluation procedure should include certain
processes that would guarantee the reliability of
information to achieve the goal;

—  Assessment should promote public under-
standing of the learning objectives related to the present
and future lives of students (Gardner J., Harlen W,
Hayward L., Stobart G., 2011).

ARIA program results have shown that the success
of vocational training teachers to prepare for the
evaluation of quality of education depends on how
teachers provide an opportunity to play an important
and active role in the organization of the evaluation
and monitoring. Another condition is the need to find a
balance between the introduction of the theory (which
ultimately is to be known and understood) and practice
(what skills and strategies should be explored).

Conclusions. The presented here international
experience enables identification of positive aspects
that should be used in domestic practice of monitoring
implementation in education. Specific requirements
for the training of specialists who are able to work in
the institution of education quality assessment systems
require more training of specialists in Ukrainian
universities. Along with this should be clearly stated
requirements for teachers and administrators for
assessing and monitoring to be taken into account
in advanced training at the Institute of Continuing
Education and during the certification of teachers.

The experience in the US and UK shows a
significant role in preparing for the evaluation
methods of teacher collaboration in teaching staff,
as well as keyword report value defined standards
necessary competencies that can be implemented
both by education authorities and by educational
associations and NGOs. Implementing a system of
evaluation and monitoring of the quality of education,
as every significant innovation practice is a dynamic
and complex process that requires appropriate training
of teachers and appropriate support from politicians,
researchers and specialists in this field.
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JI. M. TpuneBuy
JTOCBI/I CIIA I BEJIMUKOI BPUTAHII:

MIZITOTOBKA BUUTEJIIB TA YIIPABJIIHIIIB /10 ITPOBEJEHHSA OIIIHIOBAHHA AKOCTI OCBITU

Posznsinymo 3apyo6isicni nidxoou 0o nidzomosku oceimsin 01t NPOGEOeHs OUIHIOBANHSA AKOCMI cePeOnboi 0CeImil.
IIpedcmasneno sacadu uici niozomosxu y Cnoayuenux IlImamax Amepuxu ma Beauxiii Bpumanii, npusedeno npu-
KAaou Haubiww epexmuenux npozpam. Businaueno nosumueni acnexmu 1po2o 00C6ioy, SKi MOJICHA BUKOPUCTRATNU 6
Yipaini npu sanpoeadicenii cucmemu OUinI08aHHs | MOHIMOPUHZY SKOCMI 0CEIMIL.

3pobieno sucHoBoK, wo cneuudiuni sumozu 00 Kearipirauii axisyis, ski 30ammi npauiosami 6 Cneuiars08anux
IHCMUMYUIAX CUCTNEMU OUIHIOBAHISL SIKOCN 0CEIMU NOMPEOYIOMb POSUWUPEHHA NI020MOBKU MAKUX CeULANICTNIG
8 YKPATHCOKUX BUUUX HABUALLHUX 3aKkiadax. Maiomb 6ymu uimko chopmyaivosani eumozu 00 suumeie ma
YNPABHTHUIE W000 OUIHIOBANHS | MOHIMOPUNZY, AKL bepymvbcs 00 yeéazu npu niosuwenii kearigixauii na 6asi
iHCmumymis nicasouniomMmoi 0ceimu ma npu nposedeni amecmayii neoazoziunux kaopie.

Kniouoei cnosa: cucmema oyinioganis i MOHIMOPUH2Y AKOCML 0CImMu; Ni020MOGKaA GUUMENI8; KOMNEMEeHMHOCI
BUUMENI8 MA YNPABIHILE U000 OUTHIOBANHSL.

JI. M. IpuneBuy
OIIBIT CIIIA U BEIMKOBPUTAHUM: IIOJATOTOBKA YUNUTEJIEI 1 YIIPABJIEHIIEB
K IMIPOBEJAEHUIO OITEHNUBAHUA KAUECTBA OBPA3SOBAHUSA
Paccmompeno sapybedcivie no0xodvl Kk n0020mosKe nedazozo8 0is NPoeeoeHUs. OUCHUBANUS KAUECEA CPeonezo
obpasoeanusi. [Ipedcmasieno ocnosanus amoil noozomoeku ¢ Coedunennvix IlImamax Amepuxu u Beauxobpuma-
Huu, npusedeno npumepol Hauboee sppexmusnvix npozpamm. Onpedeneno nosumueHvle ACNEKMvlL 3MO20 ONbL-
ma, KOmopwvle MOJICHO UCNOIL30BAMb 6 YKpauHe npu 66e0eHu CUCMeMbL OUEHUBAHUSL U MOHUMOPUH2A KAYECMEA
obpasosanus.
Kmoueevte crosa: cucmema oyenusanus u MOHUMOPUH2A Kauecmea 00pasosanusi; no020moska yuumenetl; KOM-
nemenm1oCmu yuumenetl Kacameivio OUeHUBAHUSL.
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