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abilities and skills in safety studies and psychological readiness to use them permanently in life situations. Safety stud-
ies competence includes subjective specialisation of educational process in the context. The aim of technological proc-
ess is a formation of subjective, applied, general and professional life safety competences, each of which determines
certain tasks of higher educational establishments while working with students. Thus, subjective safety studies compe-
tence is considered as an educational aim of the academic course “Life Safety”. It determines the tasks and the content
of the subject and provides certain knowledge, abilities and skills. The applied safety studies competence is the ability
to implement the elements of life safety culture in other academic courses. The general safety studies competence is the
usage of the elements of life safety culture in extracurricular process of higher educational establishments. The profes-
sional safety studies competence is the usage of the elements of life safety culture in pedagogical and technological
practices. The subjective safety studies competence formation is realised according to the algorithm of such tasks of the
course “Life safety”: acquiring the knowledge, abilities and skills in human protection from the influence of harmful
factors of natural and anthropogenic background; formation of personal responsibility either for personal life and health
or members of society in dangerous situations and emergencies. The result of course learning is the knowledge of mod-
ern problems and tasks of human life safety; the ability to identify dangerous factors of natural and anthropogenic char-
acter and prevent their actions; the skills to organise safe living conditions in daily activities; the personal ability to
make decisions in order to reduce risk to its acceptable level. To perform the individual strategy of educational process
organisation after conducting of the diagnostic survey one makes a choice of academic, educational and developmental
influences with a corresponding profile of safety studies competence: the content, the way of performance, the control
supervision, the report period of the academic subject tasks; curatorial, social and pedagogical as well as psychological
guidance of the educational activities and daily life organisation. The effectiveness of the implemented educational
strategy is determined by the level of safety studies competence — every student’s profile of life safety culture.

Keywords: safety studies competence, subject of safety studies competence, technological process of forming the
subject of students’ safety studies competence.
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PE®JIEKCIA IK KOMIIOHEHT ®OPMYBAHHS
IHTEPHPETAHIﬁHOT KYJbTYPU MAMBYTHBOI'O BUUTEJISI MY3UKH

Y cmammi eusisneno snauywiicmo pegnexcii y (opmyeanti iHmepnpemayiunoi Kyivmypu Maubymuix yuumenie
mysuxu. Posensinymo cknaoosi pegrexcii.
Knrouosi cnosa: inmepnpemayis, inmepnpemayitina Kyismypa, peiexcis, camoioenmuikayis, camooyinka.

IoctanoBka mpoGiemn. MonepHizamis Bumoi  A. bpyanumii, A. CiaBcbka Ta iH., y neparorigiomy — O.

OCBITH 3HAYHOIO MipOI0 BIUIMBA€ HA MPOIEC IiArOTOBKU
MalOyTHIX yuureniB. BoHa Bumarae Big MaitOyTHIX (axi-
BIIIB MTPHCTOCYBAHHS 10 €BPONCHCHKUAX OCBITHIX CTaHIa-
PTIB Ta 3yMOBIIOE TpOIEC MEpeopieHTAIlil HABYaHHSI Ha
BJIOCKOHAJICHHSI PO3BUTKY OCOOMCTOCTI CTy/AEHTa Yy BCIX
HEOOXITHUX HampsiMKaxX. 3a TakuX yYMOB, (popMyBaHHA
iHTepIpeTaniiHol KyJbTypu HaOyBae 0coOIMBOi yBaru.
Ile 3yMOBJIEHO HEOOXIMHICTIO IiATOTOBKH TAKOTO BYHTE-
751, IKAW 3aTHUHA A0 aJeKBaTHOI iHTepIpeTarii OKpeMux
(dakTiB, TMOMi, TEKCTIB Ta TBOPIB 3 MOAAIBIIAM
PO3’SICHEHHSIM YCBIJIOMJIEHOTO MaTepialy y4HsM, 30ara-
YYIOYH X 9yTTEBO-EMOLIWHUN, TyXOBHAN Ta €CTCTHIHHN
JIOCBII.

AHaJi3 gocaigxkens Ta myoaikamniii. Oxpemi acriek-
TH IHTEPIPETAIIIHOT KyIbTYPH PO3TIIAI0THCS SK BITUU-
3HSHUMH, TaK i 3apyOiKHUMH HayKOBISIMH. Y (imocod-
CbKOMY HaIpsAMKY 10 mpobiemy aociimkyBami M. bax-
tin, B. Jlimpre#t, M. Karan, I1. Pikep, I'. PyzaBin, O.
[Ineiiepmaxep Ta iH., B mcuxodorigHoMmy — O. bonanbos,
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Konostnosa, 10. Cenbko, H. Temnmena, H. FOn3ionok Ta
iH., B Tay3i My3u4dHoi ocBitr — M. KopHoyxos, /I. JlicyH,
A. Jlunenko, O. Onekcrok, M. Ilerpenko Ta iH.

MeTta craTTi nosiArae y BUSBICHHI 3HaYyIIOCTI pe-
¢uekcii y hopMyBaHHI iHTEpIpETAIIHHOT KYJIbTypH Maii-
OYTHIX YYHUTEIB MYy3HKH.

Buxiiag ocHoBHOro marepiamy. BuBuenus ¢eHo-
MeHa iHTeprnperanii Mae naBHio ictopito. J[. Kemni 3a-
3Hayae, 10 «IHTEpIpeTalis € 10-, Y4 HaBiTh B3arani
HEHAyKOBUM TOHSATTSAM, TAaKHM K€ CTapHM, sK JliTepa-
Typa, 1aBHIINM 3a Qinocodiro; i Teopist iHTeprpeTamii
csrae Maiie B TaKy caMy AaBHUHY» [9; 645].

JloBinKoBa siTepaTypa BU3HAYa€ IHTEPIIPETALIIO SK:

- TIyMayeHHs, MMOSCHEHHS, PO3KPUTTS 3MICTY YO-
ro-HeOy/Ib;

- Tpomec Ta ifeanbHUN HOTO pe3ynbTaTr; MEeBHUH
MarepialbHUH JTOKYMEHT, TeKCT, 1o Qikcye HabyTe
cy0’€KTOM PO3YMiHHS MIEBHOTO SIBUINA a00 TO/Iii.




[IpoGmema iHTEepHpeTaLifHOI KYIBTYPH CTOCYETHCS
BUMTEIsI OyIb-KOi OCBITHBOI JAaHKH 1 Oy;b-sSKoi
CIETiaJbHOCTI, ajle 0COOJIMBO TOCTPO CTOITh HEpPEN BHK-
JajadaMy raidy3i MucrentBa. JloBigkoBa MHCTeLbKa
JiTepaTypa TpakTye IHTepIIPETaLilo SK TBOPUYE POKPUTTS
SIKOTO-HEOYJIb ~ XyIOXKHBOTO  TBOPY, 00pa3y, sKe
BU3HAYAETHCS 1eHO-XyJOKHIM 3a]yMOM Ta
IHAMBITyadbHICTIO apTUCTA. Y BHKOHABCHKHUX MUCTCII-
TBaxX MOHATTSI IHTEPIPETALii PO3yMIEThCS K TAYMAuCHHS
TBOPY MUCTELITBA.

Mysukantu-niegarora (J. Jlicyn, M. Ilerpenxo, O.
OIeKCIOK) BH3HAYAIOTH IHTEPIIPETAIlifo SIK Mporec i pe-

3ynbTaT JTyXOBHO-1HTEJIEKTyaJIHbHOTO Ti3HAHHS,
pO3YMiHHS ¥ TIIyMadeHHS IHAWBIIOM CMHCIOBHX
aCIeKTiB 3MICTy MY3WYHOTO TBOpY, a CyO’eKToM
IUSUTBHOCTI  BBaXKAIOTh OCOOHUCTICTH  IHTEpHpeTaTropa-

BUKOHABIIA, SIK PYIIIHHY CHly Lboro mponecy. Jlns sikic-
HOI iHTepIpeTauii My3HYHOTO TBOPY BEJIHKY pOJb Biir-
paroTh HAKONMYEHI 3HaHHs, YSBJICHHS, CYO €KTHBHHM
JIOCBi/I, 3JaTHICTh  «y4yBaHHS» 00pa3iB, IOHSTH,
KOHIICTIIIiH, CeHCiB. Pe3ymbTaToM IOTO € IITICHE PO3y-
MIHHS TBOpY, INIOOATbHE OXOIUIEHHS HOTO CMHCIIOBOTO
3MICTy Y BCiif IIOBHOTI Ta HEOMHOPiHHOCTI. TakuM YrHOM,
iHTepHpeTaniiHa KylnbTypa € MIIHOI OCHOBOXO, (yHHIa-
MEHTOM XYyJOKHBOTO CITUIKYBaHHS BUMTEIIS 3 YIHSIMH.

Ha nymxy H. TenumeBoi, iHTepIpeTaniiina KyIbTy-
pa — ue HeBia’eMHa yYacTWHA iH(GOpPMAaLiHOI KyJIbTypH
nenarora. HaykoBeup BBaxkae, o Oyzap-sika iH(pOpMaIlis,
sIKa MepellacThCsl TUM YH IHIIMM YUHOM, 3aBXXIH HOCHUTH
BIJITIHOK OCOOHCTICHOTO, IHTEPIPETATOPCHKOTO, aBTOPCH-
KOro cy0'eKTHBHOTO OaueHHs. ToMy TiiyMaueHb OJTHOTO i
TOrO X siBUIa — Oe3niy. [IpoGiiema opienrarii y inpop-
MAIliifHOMY TOTOIlI BH3HAYa€ HOBY (DYHKIIO BUUTENS —
HABYHTH CBOIX MiJOMIYHUX po30uparucs B I iHTepIpeTa-
uisx. Mu moromxkyemocs 3 nymkoro H. TenmmioBoi, mo
IHTepIpeTalliiHa KyJbTypa BUUTENS € BaKJIMBOIO CKIa-
JTIOBOIO Horo TpodeciiHOi KOMIETEHTHOCTI, OCKUTBKH 3a-
CHOBaHa Ha po0OoTi 3 iHQopMariero B Oynb-sKoMy i mpo-
sBi [6].

M. KopHOyXOB TJIyMauuTb IHTEpIpETAIliiiHy KYyJb-
Typy SK iHTerpaTHBHY npodeciiiHo-0cOOUCTICHY SKICTb,
SIK HEOOXIJHUU €JIeMEHT YCIIIIHOI comiaizamii Mai0yT-
Hboro (axiBig. Buenuii BU3Ha4ae iHTeprperauiiHy Ky-
JIBTYPY K «IHTepHpeTariiiHe KyJIbTypOTBOPEHHS» 1 BBa-
*ae HOro HAaCNiAKOM HapO/KEHHS HOBOTO CEHCY, SKHH
MIPOSIBISIETHCS B YCIX CTPYKTYPHHX KOMIIOHEHTax mpode-
ciitHoi misutbHOCTI BumTens my3uku. M. KopHoyxoB BBa-
kKae, 10 IHTepIpeTaliiiHa KyJIbTypa — 1€ TOHATTS, L0
BKIIOYae B cebe iHTeprpeTramiiHi W BHKOHAaBCHKO-
MIEPETBOPIOIOYi SKOCTi, CHCTEMY I[IHHICHUX Opi€HTAmii,
KOMITIEKC OCOOMCTICHUX TPOSIBIB iHAUBIAyadbHOTO Xapa-
KTepy, piBeHb HaOyTHX 3HaHb i BMiHb, MOTHBAIlIiHY TO-
TOBHICTG 1 MOTpedy y TBOpUiil AisutbHOCTI [4].

Ha namry nymky, iHTepnpeTaniiHa KyIbTypa Mai0y-
THBOTO BYMTENII MY3WKH — IIe IUIICHE IHTerpaTHBHE
YTBOPEHHSI, SIKE BUPAXXA€ThCS B PO3YMiHHI Ta TIIyMaueHHI
NelaroriyHoi JiHCHOCTI y BCiH CYKYIHOCTI ii mpolecis,
MOJIH, CTPYKTYp, MDKOCOOHCTICHMX BiJHOCHH, SIKE 3a-
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CHOBaHE Ha KOMIUICKC] 3HaHb, yMiHb T2 HABHYOK, a TAKOXK
Ha TBOPYOMY AOCBiJIi, CIPIMOBAHOMY Ha BUSBICHHS CCH-
Cy MY3UYHO-TIEJATOTiYHAX TEKCTiB.

Mu BBa)kaeMo, 110 HEOOX1THMM KOMIIOHEHTOM iHTe-
pHpETaLiiHOI KyJIbTypH € pedieKcis K IMi3HaHHA 1 aHalli3
MelaroroM SIBHI BJIACHOI CBIIOMOCTI Ta JisbHOCTI. B
OCBITI pediekcisi € epeKTUBHIM 3aCO00M PO3BHTKY OCO-
OuCTOCTI Ta BUPIIICHHS II€AaroriYHuX 3a/1a4.

Tepmin «pediekcis» BUHHK y dinocodii 1 3 naTHH-
ChKO{ O3HaYa€ «3BEPHEHHS Ha3amy», «BimoOpaxkeHHD». Di-
J0cOpH PO3TIANAIOTE PeIEKCifo K MPOIEC MHUCICHHS
0CcOoOHCTOCTI, 1m0 BinOyBaeThCs B 11 BIAcHIH CBiOMOCTI,
SIK CAMOCTIOCTEPE)KEHHsI, K aHaji3 BIACHUX Iil Ta eMo-
iit.

Jxon JIokk po3ymie pediekciro sk mporec Ta Joc-
BiJl MiJ] Yac SKOTO BiIOYBAEThCSA HAKOIUYUCHHS Ta OTPH-
MaHHs HOBHX imedl. ®Pinocod O6auuts y pediekcii ogue 3
JDKepell TMi3HaHHS 1 BBaXKae, IO ifes 00’€KTUBI3YETHCS
s pedexcii [5].

JloBiKOBa IICHXOJIOTIYHA JIiTEpaTypa Bu3Havae ped-
JIEKCII0 SIK PO3YMOBHH TIPOIIEC, CIPSIMOBAHUN HA caMoa-
HAaJTi3, YCBIIOMIJICHHS ce0e: BIaCHUX Jil, MOBEIIHKH, Bif-
YyTTiB, CTaHiB, 3M10HOCTEH, XapaKTepy, BiTHOCHH 10 cebe
1 10 1HIMX JIFOZCH, CBOIX 3aBlIaHb, IPU3HAYCHB Ta iH.

Icuxomorn (O. AmnicimoB, A. Bi3seBa) po3yMiroTh
pedIekcito sIK MmpoIiec A3epKaTbHOTO B3a€MOBITOOpakeH-
Hs Cy0’€KTaMH OJIMH OJIHOTO i camMuX cebe, sK Mpoliec ca-
MOIII3HAHHS Cy0’€KTOM BHYTPIMIHIX IICUXIYHUX aKTiB Ta
CTaHiB.

1. BaukoB Bu3Ha4ae pedaekcito sk GeHoMeH ocodu-
CTICHOTO PO3BUTKY, SIKUIl rpae 0COOJMBY pPOJIb y PO3BUT-
Ky npodeciiiHoro camomnizHanHs. Ha nyMmKky ncuxosora,
pedIiekcis aae MOXIUBICTh 1HIWBIAY KOPUTYBATH CBOIO
JMISUTBHICTh Ta CHUIKYBaHHS, JOBUTHHO KEPYBAaTH CBOEIO
moBeiHKor. HaykoBenp BBakae, MO pedIeKcis JOMoB-
HIOETBCSI 1 30aradyeTscsi y IpOIEci 3BOPOTHOTO 3B’S3KY
[1].

Leit peHOMEH H03BOIISIE MAHOYTHEOMY BUUTEIIO KO-
peryBaTH HaBYallbHY JisUTbHICTD, aHATI3yBaTH Pe3yJIbTaTh
BJIACHUX i, aJeKBaTHO OIIIHIOBATHU i «KOPJIOHU», BIAII-
pauboOBYIOUH 10 Hel KPUTHYHE BiJHOIIEHHs. Peduexcis
CIIPHSIE PO3BUTKY OCOOUCTOCTI, MOIOJIAHHIO TPYJHOILIB Y
JUSTBHOCTI, O17TbII e(heKTHBHIN opraHizaiii ni3HaHHS.

B menaroriky moHATTS peduiekcii 0COOIMBO aKTHBHO
yBifinwio nume B octanHi Aecsatwnitts. [lemarorn (JI. Ii-
mrens, C. Kammes, M. CyBopoBa) po3yMirOTh pedIieKcito
SK Tpoluec i pe3ynbraT (iKCyBaHHA CyO’€KTaMH CTaHy
CBOTO PO3BHUTKY, CAMOBHXOBAHHS, SIK IPOLEC CAMOIJCH-
TU}IKaIil iHAWBITA MeJaroridYHol B3aEMOJII 3 MeIaroriv-
HOIO CHTYAIli€r0 Ta i1 CKJIAJOBHMH: IEIaroroM, yJHSIMH,
CEPEIOBUINEM Ta 3MiCTOM.

B. Kpaercokwit, I. Cepreea Ta O. XyTOpChKHIt CTO-
ATh HAa €IWHIN MO3UIIT moa0 peduiekcii i BU3HAYAIOTh il
SK YCBiIOMJICHHSI Ta YTBOPEHHS 1HIUBIZOM BJIACHOT Jifi-
JIBHOCTI.

[t popMyBaHHS iHTEpHpeTaliiHOi KyJIbTypH ped-
JIeKCis Ma€ BEJIMKE 3HAYEHHs, TOMY IO JIOIIOMarae Ma-
OYTHBOMY BUMTEIIO: TIEPEHTH 3 OJJHOTO CTaHy CBOTO PO3-




BUTKY B IHIH, ORI BUCOKUIT; IIAHYBaTH, PETYIIOBATH
Ta KOHTPOJIIOBATH CBOE MHCIICHHS; a TaKOX, CIIPUs€E CTa-
HOBJICHHIO T4 CaMOBJIOCKOHAJEHHIO OCOOHMCTOCTI MaiiOy-
THBOTO NpodecioHana y KOHKpeTHiit 001acTi 3HaHHSI.

BaxiuBy ponb y peduiekcii MaloTh camoineHTHhika-
mis Ta camoorinka. CamoifeHTU}IKAIS € TUHAMIYHUM
nporecoM (OpMyBaHHs CBIJOMOCTI H OJTHUM 13 TICHXOJIO-
TYHUX MeXaHi3MiB (opMmyBaHHs «SI»-KoHUenuii mnexaro-
ra.

JoBimkoBa JiTeparypa BH3HAYae caMoineHTH(iKa-
L0 K OTOTOKHEHHA ce0e 3 1HII0I0 0C000I0 200 TPYIOI0
0ci0, MeBHUM 3pa3zkoM, 00pa3oM TOIIO.

J. Mapcia [10] mig camoineHTH(iKamiero po3ymie
MIparHEeHHS Cy0’€KTa OBOJIOMITH 3HAHHAMH, HABHYKAMH Ta
BMIHHSMH CaMOJIarHOCTHKH, CBOEPITHOTO «IIPHUMIipIO-
BaHHsA Ha cebe» mpodeciiHO 3HaYYIIUX OCOOIUBOCTEH
XapakTepy, NOBEJAIHKHM CIIKyBaHHS. B cBoro yepry K.
TypHep BBaxkae camoineHTH(DiKaMiI0 HOPMOIO MCUXOJIO-
riyHoi peryJsuii npogeciiiHoro cranosneHHs [11].

Ha nymky B. 3nmBkoBa, cy0’ekt camoineHTHdikawii
IparHe MpOsIBUTH cede depe3 mepcoHidikalito, oopaBmn
caMme Te, Io, SIK HOMY 3Ia€ThCs, BIAIOBINa€ HOTO LiHHIC-
HUM opieHTanisM [3].

Jus memarora camoigeHTH(]IKAIisl BaKJIMBa, TOMY
0 BiH 3HAXOTUTH T ceOe HOBI OCOOIMBOCTI YCHIITHOTO
MpaliBHUKA OCBITH, IO iHIMIFOE MOAAJBITY EPECTPYKTY-
pu3auito npodeciiHoi iIEHTHYHOCTI i HAOBHIOE MEaro-
TiYHY TiSUTBHICT HOBUMH CMUCJIOBUMH aKIICHTAMHU, aKTH-
BHO IHTETpye B #oro npodeciro.

Jnst popmyBaHHs iHTEpIIpETaLiiHOT KYJIBTYPH CaMO-
iTeHTUGIKAIISA 1a€ MOXKIUBICTh MailOyTHROMY IMeIarory
MOPIBHIOBATH cebe 3 «MHUTISIMHM» NeJaroriyHoi npodecii,
BUKOHABIIMA MY3WYHHX TBOpiB. CamoineHTH(iKALis
CIIOHYKA€ JI0 CaMOaHaji3y 3 MPHBOAY BiAMOBITHOCTI Tie-
JIarorigyeoi mpodecii moao piBHS npodeciiiHoi kommere-
HTHOCTI, 3HaHb, BMiHb, HABHYOK Ta MpoQeCiifHO 3Hady-
IIUX SIKOCTEH.

CaMooIIliHKa — LI OI[iHKa OCOOMCTICTIO camoi ceOe,
CBOTX MOXKJIMBOCTEH, SIKOCTEH Ta MiCIis cepe]| IHIIHX JIFo-
neit. et deHomen posrisgaerses dimocodpamu (P. [e-
kapt, . Kant [x. JIokk) y JBOX acnekrax: siK LIHHICTh
iHuBizga 1 sk 3aci0® Horo peanizauii. HaykoBii Bu3Hava-
I0Th CaMOOIIHKY $IK BHYTpILHE MOYYTTS, aOCTPaKTHHUN
cy0’€KT Mi3HAHHSA, «KMOPAILHUH i7Iea 0COOUCTOCTI.
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Y cBOeMy BH3HAUEHHI CAMOOIIHKH TICHXOJIOTH JIEIII0
po36ixwui. Tak, I. YecHokOB TpakTye ii sk (pikcamito pe-
3ynbTaTy mi3HaHHA cebe, a P. Meiini 1Kk MoKa3HHK CTyme-
HIO 3a10BosIeHHs coOoto. JI. Xen Ta /1. 3iraep po3ymiroTs
CaMOOIIHKY SIK CaMOPETYJIALIIO, SIKa BU3HAYAE HAIPSIMOK
1 piBeHb aKTMBHOCTI JIFOAWHH, 11 CTAaBJICHHS JI0 CBITY, JIIO-
Jei, camoi cebe i, B KIHIEBOMY pe3yJIbTaTi, BEpIIUHY i1
JnocsirHeHHS [8].

M. XopHi BBaXKae, 1110 CAMOOIIIHKa € CKJIAJIHUM OCO-
OWCTICHIM yTBOPEHHSM 1 BITHOCHTHCS A0 (yHIZaMEHTa-
JIBHUX BJIACTHUBOCTEN ocoducrocTti. B camoominmi BinOu-
Ba€eThCA Mi3HAHHA JIIOJUHH Tpo cede, BiIMIHHICTG BiX iH-
IINX, & TaKOX, BJaCHa aKTHBHICTb, sIKa CIIPIMOBaHA Ha
YCBiZOMIIEHHSI CBOIX il Ta OCOOHUCTICHUX sIKOCTeH [7].

VYxpaiacekuii nemaror C. ['oHgapeHKo BU3Ha4Jae ca-
MOOIIIHKY SIK CY/KCHHS 1HIMBiJa PO Mipy HasBHOCTI B
HBOTO THX YM IHIIUX SIKOCTEH, BIACTMBOCTEU Y CIIIBBIJI-
HOIIICHHI X 3 MEBHUM €TaJOHOM, 3pa3koM. BoHa € pe-
3yJITATOM, MEPEIyCiM, PO3YMOBHX OIEpalliii — aHai3y,
MOPIBHSAHHS, CHHTE3Y [2].

CaMoOOI[iHKa 3a CIHiBBIAHOMIICHHSIM 3 pPEANbHOI YC-
MIIIHICTIO MOJIISETECS Ha aJeKBaTHY W HeaJeKBaTHY.
OcraHHs, B CBOIO 4epry, OyBae 3aBHILCHOIO 1 3aHIKECHOIO.
[Ipu agexBaTHIN CaMOOLIHIII JFOAMHA 00’ €KTUBHO OIIHIOE
CBO{ SIKOCTI, a TIpH 3aBUIICHIN BinOYyBa€ThCS MEpPEOIiHKa
OCOOHMCTICTIO CBOIX MO3UTHUBHHX sKOCTEH. [l 3aHImKeHOT
CaMOOIIIHKM XapaKTepHUM € 3MEHIICHHs CBOIX mepeBar
a00 mepeOUTBIIICHHS HeIOMIKIB 1HIUBIIOM.

CaMOOIliHKa € KOMIIOHEHTOM «SI»-KOHIEMil, OCKi-
JIBKM BiOOpaXka€ CTYMIHb BIACHOI LIHHOCTI, BIMYyTTS
camomnoBaru. (s ¢opmyBaHHS iHTepHpeTaliiiHOI KyJb-
Typu MalOyTHBOTO BYMTENsl HEeoOXiJHA caMe aJieKBaTHa
CaMOOIIiHKa, IS TOTO, 00 BiH MIr OLIHUTH PiBEHb CBOET
KOMIETEHTHOCTI, 3HaHb, BMiHb, HABHYOK, MPOQeCciiHUX
SIKOCTEH Ta MeIaroriYHuX MOKIIMBOCTEH, 0 Oyae cripusi-
TH popMyBaHHIO MpOdecioHaNizMy.

TakuM YUHOM, JOXOAUMO BHCHOBKY, IO HEOOXil-
HOIO YMOBOIO (DOpPMYBaHHS IHTEPHPETAIHHOI KyIbTYpH
MaiOyTHBOTO BUHUTEINSI MY3UKH € pediiekcis, ska 1ae Mo-
JKIIMBICTh aJICKBATHO ce0c OI[IHIOBATU Ta AKTUBI3yBaTH
HOLIEC CTAHOBJICHHS (axiBIs.

IlepcneKTHBHUM HANPSIMKOM HALIMX MOAATBINMX
JIOCITI/DKEHb € BH3HAYEHHS IEAarorivHuX yMOB (OpMy-
BaHHS IHTEpIIpETaIiiiHOi KyIbTypH MaHOyTHIX BUHTEIIB
MY3HUKH.
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M. U. /lemup

PE®JIEKCHUSI KAK KOMIIOHEHT ®OPMWPOBAHUS HUHTEPIPETAIIMOHHOM KYJbTYPbI
BYAYUWEI'O YYUTEJISA MY3bIKA

B craTthe BbIsIBIIEHA 3HAYUMOCTH pe(IIeKCHH B POPMHUPOBAHIH HHTEPIIPETAIIMOHHON KYJIBTYpHI OYIOYIIUX YIHTE-
JIeH My3BIKHA. PacCMOTPEHBI COCTaBISIONIUE PEICKCUH.

Knrouegvie cnosa: vHTEpIIpETAIS, HHTEPIPETANMOHHAS KYIBTYpa, pedIeKcus, caMOUICHTU(DUKAIIHS, CAMOOIICH-
Ka.

M. I. Demir

REFLECTION AS A COMPONENT OF A FUTURE MUSIC TEACHER’S INTERPRETIVE CULTURE
FORMATION

Modernization of higher education has a considerable effect on the training of future teachers. It demands from fu-
ture professionals to adapt to European educational standards and it determines the process of retargeting the education to
improve students’ personal development in all required fields. Under these conditions, a special attention on formation of
interpretative culture is drawn. This is due to the need to prepare a teacher able to interpret certain facts, events, texts
and works adequately followed by an explanation of the learned material to the students, expanding their sensory, emo-
tional, spiritual and aesthetic experience. The purpose of the article is to identify the importance of reflection in forma-
tion of interpretative culture of future music teachers. The issue of interpretative culture concerns teachers of any educa-
tional level and any specialty, but it is particularly vital for the teachers of arts. Reflection as teacher’s perception and
analysis of phenomena of his/her own consciousness and activity is an essential component of interpretative culture. In
the field of education, reflection is an effective means of personal development and fulfillment of educational tasks.
This phenomenon allows the future teacher to adjust his/her training activities, analyze the results of his/her own actions
adequately assessing their limits and develop a critical attitude thereto. Reflection promotes personal development, over-
coming difficulties in the activity and more efficient organization of cognition. Reflection is very important for the forma-
tion of interpretative culture as it helps future teachers to: shift from one stage of their development to another, a higher
one; to plan, regulate and control their thinking; it also contributes to the formation and self-perfecting of the personali-
ty of the future professional in a particular field of knowledge. Self-identity and self-esteem are important for reflection.
For a teacher, self-identity has significance as he/she reveals new features peculiar to a successful education specialist,
who initiates further restructurization of professional identity, fills the teaching career with new semantic accents and ac-
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tively integrates them into his/her profession. Self-identity in the formation of interpretative culture enables future teach-
ers to think of themselves as of ‘artists’ of the teaching profession, as of music performers. Self-identity encourages
self-analysis as to the compliance of the teaching to the level of professional competence, knowledge, abilities, skills
and significant professional characteristics. Self-esteem is a component of a self concept as it reflects the degree of self-
worth, a sense of self-respect. To form the interpretative culture of a future teacher, an adequate self-esteem it is needed
to enable him/her assessing his/her level of competence, knowledge, abilities, skills, professional characteristics and edu-
cational possibilities that would promote the professionalism. Thus, a necessary condition of formation of interpretative
culture of future music teachers is reflection that allows them to assess themselves adequately and to intensify the
process of becoming an expert.
Keywords: interpretation, interpretative culture, reflection, self-identity, self-esteem.
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