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Intrinsic processes and social situation in Ukraine re-
lated to the current development of society democratisa-
tion raised a range of problems for pedagogical science.
Especially noteworthy is the problem of higher pedagogi-
cal education modernisation, providing science-based
changes in strategies and structure of education in gen-
eral, the search for new content, methods and forms of
education and technologies intended to implementing
these changes in the course of future teachers’ training,
establishment of professionalism in the educational sys-
tem.

Changes in school education require teachers’ abili-
ties to transform, complement and integrate the existing
learning material, which, in its turn, is impossible without
teacher’s project competence. Exactly these circumstanc-
es stimulate the awareness of the need for changes in
future teachers’ professional training.

In the works by famous scientists (V. Bondar,
A. Boiko, V. Butenko, I. Ziaziun, V. Hrynev, A. Moroz,
O. Pekhota, A. Savchenko, I. Prokopenko, H. Trotsko,
H. Shevchenko, M. Yarmachenko), modernisation of
pedagogical education is considered as a factor that regu-
larly optimises the process of a teacher’s professional
training.

The issues of students’ professional pedagogical
training improvement at higher pedagogical educational
institutions were considered by a great number of re-
searchers who distinguished definite groups of profes-
sional skills: general pedagogical (A. Abdullina, A. Ale-
ksiuk, Ye. Antonova, |. Bohdanova, V. Vyshkovskyi,
A. Dubaseniuk, A. Ostrianskyi, V. Slastenin and others),
didactic (N. Bilokur, V. Bondar, A. Bulvinska, P. Husak,
I. Ivanchenko, A. Kendiukhova, I. Kolesnikova, H. Mura-
viova, A. Moroz, I. Shaposhnikov and others), didactic
and methodical (N. Voskresenska, N. Maksimenko).
Despite the lack of a single classification of future teach-
er’s professional qualities, his/her production functions,
components of pedagogical activities, most pedagogues
agree on the fact that a teacher’s pedagogical activity is
based on projective abilities.
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The review of the psychological and pedagogical lit-
erature has demonstrated that the theory of competence-
based approach is reflected in the works by V. Baidenko,
N. Bibik, V. Bespalko, Ye. Zeier, . Zymnia, L. Pe-
trovska, A. Pukhovska, M. Rozov, A. Khutorskoi, and
others; the specifics of professional competence formation
at higher educational institutions was outlined in research
works by N. Briukhanova, T. Volobuieva, T. Ysaeva,
R. Hurevych, L. Semenets, L. Tarhan, S. Fedorova and
others.

It should be pointed out that scholars do not define a
unified approach to the distinguishing of the structural
components of professional competence in general and
teachers’ professional competence in particular. Thus,
R. Hurevych distinguished the following fundamental
characteristics of professional competence: wealth of
knowledge sufficient for efficient work; systematicity of
knowledge organisation and structuring, awareness of the
real relations between the elements, classification of
knowledge, distinguishing the main key elements; relativ-
ity of interrelations of the field of knowledge, the ability
to update both content and relationships under the influ-
ence of objective facts; fundamentality of knowledge,
which defines the role of general principles and ideas;
methodological character, pragmatism, inseparability of
relationships “knowledge-activities”; knowledge reflex-
ivity [3, p. 46]. T. Isaieva identifies the following com-
ponents in  professional competence: adaptive-
civilisational; social-organisational; subject-methodical;
communicative; axiological [7, p. 17].

In the structure of subject teacher’s professional
competence L. Semenets distinguishes a number of com-
petences: project, conceptual, axiological-personal, di-
dactic, psychological, managerial and special subject-
matter [15, p. 183-186].

Review of psycho-pedagogical literature has shown
that the problem of forming future teachers’ project com-
petence requires more detailed consideration.

The purpose of the paper is developing the model of
future teachers’ project competence formation in the




course of professional training at a higher educational
institution.

The following tasks facilitated achievement of the
purpose:

* conducting a theoretical review of the project com-
petence as a component of future teacher’s professional
competence;

* determining the essence and structure of the “pro-
ject competence” phenomenon;

+ identifying the criteria and levels of the project
competence formation;

* defining pedagogical conditions for future teachers’
project competence formation.

Research methods: analysis and synthesis of scholar-
ly literature, modeling, pedagogical supervision.

In contemporary pedagogy, projection is correlated
both with regulatory procedures of algorithmic nature and
with teacher’s techniques of creative activity. Especially
actively this concept is used by scientists who develop the
idea of teaching excellence: V. Slastenin, V. Zahviazyn-
skyi, V. Kan-Kalik, Yu. Lvov and others.

A significant contribution to the development of
principles of technological projection was made by
A. Uman; his research works covered the didactic catego-
ry of learning activities. He found that the basis for devel-
oping projection methods of learning process (lesson) is
the relationship and interaction of the technological char-
acteristics of all didactic categories.

The review of studies, in which learning projection
principles are considered from different perspectives,
would not be complete without analyzing of Yu. Ba-
banskyi’s views, who began to consider the totality of
didactic categories from the standpoint of learning pro-
cess projection. He called this approach “study optimisa-
tion”. Yu. Babanskyi considered projection (planning) of
the educational process as a series of practical interpreta-
tion of the learning objectives, educational content, organ-
isation forms and teaching methods. In his opinion, the
optimal teaching plan is the one that unites purpose, con-
tent, forms and methods of teaching.

Structural projective component as one of the most
significant among the components of professional readi-
ness of a teacher was distinguished by N. Kuzmina: “It
(this component) includes actions related to anticipating,
“getting ahead” — forecasting the system of consequences
of solving the system of tasks during a definite planned
period of time” [1, p. 37]. Structural projective abilities
are defined as “a system and a sequence of teacher’s ac-
tions, which is associated with solving pedagogical prob-
lems on constructing the object of educational and cogni-
tive activities of a learner, in accordance with the goals of
his/her educating” [1, p. 102].

N. Yakovleva defines the project competence of a
teacher as a set of knowledge, skills and personal qualities
necessary for preparation and implementation pedagogi-
cal projects into educational process, which improves the
quality of learners’ education. In addition, the researcher
emphasised that the project competence is not a new for-
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mation that is developed naturally in the process of be-
coming a teacher; it is necessary to form it intentionally.
Being a part of the professional competence of a teacher,
the project competence, according to N. Yakovleva, can
be successfully formed under the conditions of the educa-
tional process of a higher educational institution [8].

S. Skvortsova considers project competence of a
teacher as the capability of teachers to project learning
process on the subject during an academic year, to design
lessons according to a variety of teaching materials that
meet modern requirements, the ability to simulate teacher
and learners’ activities aimed at achieving educational
results at every stage of a lesson.

Thus, teacher’ project competence is an integrative
professional and personal quality based on knowledge,
skills, experience and personal value orientations of a
teacher that contributes to effective preparation and im-
plementation of educational projects.

According to research works by V. Bezrukova,
I. Kolesnikova, N. Kuzmina, M. Levina, V. Liaudis, Ye.
Titova, the following elements in the structure of a teach-
er’s project competence were distinguished: motivation
and targeted-oriented, cognitive, operational and reflex-
ively-personal. In accordance with the definition and
structure of the project competence, the following criteria
(motivational-evaluative,  cognitive-active, reflective-
evaluative) and levels (reproductive, productive and crea-
tive) of its formation have been identified.

In the context of the requirements of competence-
based approach to the educational process, the model of
future teachers’ project competence in the course of train-
ing has been developed.

The developed model is composed of target-oriented,
content-related, technological and analytically-productive
units. Each block of the model is aimed at the formation
of the corresponding component of project competence.
The interrelation between them provides the integrity of
the competence system as a result of model’s functioning
in the system of future teachers’ professional training.
Efficiency of the model’s functioning is provided by a
number of conditions: targeted formation of students’
emotionally positive attitude towards professional activi-
ties; regular involvement them into project activities and
purposeful formation of project abilities; students’ en-
gagement into creative project activities.

Target-oriented unit of the model is represented by
the target and the tasks. The main target is the formation
of students’ project competence in the system of their
pedagogical training. The main target is implemented
through methodological approaches to the organisation of
the process of students’ pedagogical training: system-
oriented, personal activity, practice-oriented approaches,
taking into account the following teaching principles:
understandability, combination of theory and practice,
activity, systematicity, consistency.
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Pic. 1. The model of future teachers’ project competence formation in the process of professional training
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Content-related unit of future teachers’ project com-
petence formation in the system of their pedagogical
training includes knowledge, abilities and skills formed in
the process of studying, experience in project activities,
experience in emotionally volitional attitude. In addition,
content-related unit involves introduction of theoretical
background of project activity and its implementation in
the educational process to future professionals; identify-
ing theoretical and practical bases of forming various
elements of project competence.

Technological unit of the formation of future teach-
ers’ project competence in the process of studying peda-
gogical subjects includes: forms of studying (lectures,
practicals, teaching practice, contests, professional simu-
lations, discussions); teaching methods (active and inter-
active (game methods, simulation of professional activi-
ties in the learning process)); learning tools (audio-visual,
technical). The main objective of the technological unit is
strict organisation of pedagogical training for project
activity and purposeful formation of project abilities (abil-
ity to design specific learning situations and to choose
their optimal solution; the ability to design all the compo-
nents of the lesson from goal-setting to monitoring and
analysis; the ability to design a system of lessons on a
particular subject).

Analytically-productive unit involves conducting in-
termediate and control analytical procedures and assess-
ment of the efficiency of the work performed in the
course of interaction between the subjects of educational
process. The main task of the unit is defining the charac-
teristics of maturity of the levels of future teachers’ pro-

JITEPATYPA

1. HUcaesa T. E. Knaccudpukarmus mpogeccrHoHa b-
HO-JINYHOCTHBIX KOMIIETEHIIMI BY30BCKOTO ITPENOaBaTe-
ns / T. E. UcaeBa // Tpymsl MeXAyHapOJHOH HAyIHO-
npaktrdeckoi Vinreprer-kondepenunu «lIpenonasarens
eiciiedd mkoybl B XXI| Bekey. — CO. 4. — PocroB-H//] :
Pocrt. roc. yH-T ytei#i coobmenus. — 2007. — C. 15-21.

2. Kysemuna H. B. IIpodeccronanusm nesirensHo-
CTH TMperojJiaBaTelieii M MacTepa IPOM3BOACTBEHHOTO
oOydenust npodprexyunmnuina / H. B. Ky3zpmuna. — M. :
Bricmias mkona, 1989. — 167 c.

3. Ho3musx C. H., KysuenoBa M. JI. IIpoGiema
(OpPMHPOBaHUST TPOEKTHOM KOMIETEHTHOCTH YYUTENS
reorpadpuy B Mpolecce METOAWYECKOW IOJArOTOBKH /
C. H. lozgnsk, M. JI. Ky3uenosa // CoopHuK MaTepHa-
noB XVI MexnayHap. Hayd.-nipakT. KoH(. «OOyueHue n
BOCIIMTaHME: METOAWKHA W mpaktuka 2014/15 yueGHOTO
ronga» / mox obmr. pea. C. C. YepHoBa. — HoBocubupck :
Wzn-so LIPHC. — 2014. —C. 124-129 .

4., Cemenens JI. M. Ilemaroriuda KOMIIETEHTHICTE
BHKJIaJladya K yMmMoBa (GopMyBaHHA IpodeciiHoi KomIe-

REFERENCES
1. lsayeva, T. Ye. (2007). Klassifikatsiya
professionalno-lichnostnykh kompetentsyi vuzovskogo

"Hayka i oceima”, Ne10, 2016

lNedaeoeika — MNedacoeuka — Pedagogy

ject competence. An integral part of the represented mod-
el of project competence formation is personal compo-
nent, which includes interest, motivation, emotional and
volitional regulation, attitude towards project activity,
self-evaluation of the degree of project competence for-
mation.

Conclusions.

1.  Teacher’s project competence is an integrated
professional and personal quality based on his/her
knowledge, abilities, personal experience and value orien-
tations.

2. The structure of teacher’s project competence
includes the following components: motivation and tar-
geted-oriented, cognitive, operational and reflexively-
personal.

3. The developed model of the formation of fu-
ture teachers’ project competence consists of target-
oriented, content-related, technological and analytically-
productive units; each of them is intended to the for-
mation of corresponding component of the above-
mentioned competence.

4.  Efficiency of the proposed model is provided
by a number of conditions: the formation of students’
emotionally positive attitude towards project activities;
regular involvement into project activities and purposeful
formation of project abilities; engaging students into crea-
tive activities.

Prospects for further researches involve conducting
experiment aimed at testing the developed model of the
formation of future teachers’ project competence.
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MOJIEJIb ®OPMUPOBAHUS MPOEKTHOM KOMIIETEHTHOCTH BY 1Y LIIAX
YUUTEJENR B MPOIIECCE MPO®ECCUOHAJIBHOM MOATOTOBKH

B cratbe npencTaBieHs! pe3ynbTaThl TEOPETUUECKOTO aHAIN3a MPOEKTHON KOMIETEHTHOCTH KaK COCTABISIOIIEH
IpodeCCHOHANBEHON KOMIIETEHTHOCTH OYJYIIEro y4uTens. ABTOP BBIBISET CYLIIHOCTh M CTPYKTYPY (DeHOMEHa «IIpo-
€KTHasi KOMIIETEHTHOCTBY, ONpPEJIeNsieT KPUTEPUH U YPOBHU COPMHUPOBAHHOCTH 3TONH KOMIIETEHTHOCTH, MPE/ICTABIISIET
MoJienb (POPMHUPOBAHHS MPOEKTHOIH KOMIIETEHTHOCTH OyIyIIMX y4uTeaIel B mporecce IpodheccnoHanbHOM MOrOTOBKH
B BVY3e. [IpoekTHass KOMIIETEHTHOCTh YYUTENs MpeACTaBiseT co00if MHTErpaTMBHOE MPOGECCHOHATBHO-THYHOCTHOE
Ka4yecTBO, OCHOBAHHOE Ha 3HAHMAX, YMEHHUSX, JIMYHOCTHOM OIBITE M LIEHHOCTHBIX OPHEHTALUAX YYHUTENs, CHOCO0-
cTBYIOIIUX 3((GEKTUBHON MOATOTOBKE W BHEAPEHUIO 00pa30BaTENIbHBIX MPOEKTOB. B CTpyKType NMpOeKTHOW KoMIe-
TEHTHOCTH YYUTEJIS BBIIEISIEM CIEIYOIIME KOMIOHEHThl: MOTUBALIMOHHO-1IEJI€BOM, KOTHUTUBHBIN, ONEPALIMOHAJIBHBII
U pedIIeKCUBHO-IMYHOCTHBIH. B COOTBETCTBHM C ONpENeNeHHEM M CTPYKTYpPOH NMPOEKTHOW KOMIIETEHTHOCTH, ObLIM
BBISIBJICHBl KPUTEPUH (MOTHBAIlMOHHO-IIEHHOCTHBIH, KOTHUTHBHO-AEATEIBHOCTHBIM M pPe(IIEeKCUBHO-OLICHOUHBIN) 1
ypoBHH €€ c(OPMHUPOBAHHOCTH (PENpOSyKTUBHBIA, MPOAYKTHUBHBIH M KpeaTHBHBIH). C yueToM TpeOOBaHUI KoMIle-
TEHTHOCTHOTO IOJIX0/a K 00pa3oBaTelbHOMY nporeccy Oblia paspaborana Mozenb GopMHUPOBaHHUS IPOEKTHOH KoMITe-
TEHTHOCTH OyIyIIMX y4yuTelel B Ipouecce NpodeccHoHaNbHOM MoAroToBkU. Pa3paboTaHHast MOZENb SIBISETCS COBO-
KYITHOCTBIO COCTABIISIOIIUX €€ LEJIEBOT0, COJECPIKATEIbHOI0, TEXHOJIOTHYECKOT0 M aHAJIMTUKO-PE3yJIbTATUBHOTO OJI0-
koB. Kaxkplit 6510k Mozien HanesieH Ha (QOPMHUPOBaHHE COOTBETCTBYIOIIETO KOMIOHEHTA MPOSKTHOH KOMIIETEHTHOCTH.
B3anMocBs3u MeXay HIMH 00€CIeUnBalOT CHCTEMHYIO IIEIOCTHOCTh KOMIETEHTHOCTH KaK pe3yibTaT (yHKIHOHHUPO-
BaHUS MOJIENTH B CHUCTeME MPOQeCCHOHANBHON MOATOTOBKH Oymymux yanteneil. [IpoaykTHBHOCTE (yHKIMOHUPOBAHUS
MOJENH 00eCTIeYnBacTCsl COONIIOACHHEM psifia yCIOBHHA: (JOPMHUPOBAHUE y CTYJEHTOB SMOIMOHAIBHO-TIOJI0KUTEIBHOTO
OTHOUIEHMSI K IPOEKTHOM JEATEIBHOCTH; CUCTEMAaTUYECKOE BKIIOYEHNE UX B IPOEKTHYIO JEATEIbHOCTD U LIEJICHAIIPAB-
neHHoe (hOPMHUPOBAHME TPOEKTHBIX yMEHHWH; MpPUBJICYCHHE CTYACHTOB K KpPEaTHMBHOM NPOEKTHOH HeSTEIBHOCTH.
HeoTsemiemoii 9acThio MPEACTaBICHHON MOAETH (POPMHUPOBAHUS MIPOSKTHON KOMIIETEHTHOCTH SIBIISIETCS JTMIHOCTHBIN
KOMIIOHEHT, KOTOPBIH BKIIIOYaeT HHTEPEC, MOTUBALIUIO, 3MOLIMOHAIBHO-BOJIEBYIO PETYIISAIMIO, OTHOLICHHUE K IPOEKTHOMN
JIeATeIbHOCTH, CAMOOIICHKY CTENeHN c(hOPMUPOBAHHOCTH ITPOEKTHON KOMIIETEHTHOCTH.

Knrouegwie cnoea: Mojienp, IPOEKT, IPOEKTUPOBAHKE, IPOEKTHASI JESITEIbHOCTD, IPOEKTHAS! KOMIETEHTHOCTb.
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MOJEJIb ®OPMYBAHHSI IPOEKTHOI KOMIIETEHTHOCTI
MAMWBYTHIX YYUTEJIB ¥ IMPOLECI MMPO®ECIHHOIL MIArOTOBKN

Y CTaTTi MpeICTaBICHO PE3YIbTATH TEOPETHYHOTO AHANI3y MPOCKTHOI KOMICTCHTHOCTI SIK CKIAZOBOI MPOQeciiHoi
KOMIIETCHTHOCTI MaiiOyTHROTO BUMTEIIs. ABTOPOM BHSBICHO CYTHICTh 1 CIPYKTYPY (DCHOMEHA «TIPOCKTHA KOMIICTCHTHICTE,
BH3HAYCHO KpHTEpii Ta piBHi ChOPMOBAHOCTI Li€T KOMIIETCHTHOCTI, PO3POOICHO MOJCIb (POPMYBAHHS IIPOCKTHOI KOMIICTCH-
THOCTI MaiOyTHIX Y4HTediB y npoueci npodeciiinoi minrorokn B BH3. IIpoekTHa KOMIIETEHTHICTD YYHTEINS SIBIISIE COOOIO
iHTeTpaTHBHY NPO(ecifHO-0COOUCTICHY SKICTB, IO 3aCHOBaHA Ha 3HAHHSX, YMIHHSAX, OCOOMCTICHOMY JIOCBIi 1 HIHHICHUX
OpI€HTAIIISIX YUHUTENS, SIKi CTIPUSIOTH €PEKTHBHIN MATOTOBII Ta BIPOBAHKESHHIO OCBITHIX MPOEKTIB. Y CTPYKTYpPi MPOEKTHOL
KOMITETCHTHOCTI BYMTEIS BHAUJICHO TaKi KOMIIOHCHTH: MOTIBALiifHO-ITOBHI, KOTHITUBHUI, ONepariiiHuii Ta peIeKCHBHO-
0COOHCTICHHIA. BiNMOBIZHO 10 BU3HAYCHHS 1 CTPYKTYPH TPOSKTHOI KOMIICTEHTHOCTI, OyIIO BUSIBICHO KPHTEpii (MOTHBALIIN-
HO-LIHHICHHIA, KOTHITHBHO-LisUIBHICHHIA 1 pe(IIeKCHBHO-OLIHHMIT) Ta piBHI ii C(bOpMOBaHOCTl (penpoLyKTUBHUIA, TIPOYKTH-
BHHMI1 1 KpeaTUBHUN). 3 YPaXyBaHHS;M BHMOT KOMIICTCHTHICHOTO T1i/IX0/ly 10 OCBITHBOI'O TpoLeCy Oyi1a po3pobiieHa Mozeib
(hopMyBaHHsI TIPOCKTHOI KOMIICTCHTHOCTI MaiiGyTHIX yduTellB y mporieci npodeciiitoi miarorosku. PospoGiena Mozens €
CYKYTIHICTIO CKJIJIOBHX 1i IILJIbOBOTO, 3MICTOBOT'O, TEXHOJIOTIYHOTO 1 aHAJIITHKO-Pe3ybTaTHBHOrO 0J10KiB. KoxkeH 050K Mo-
JIeTTi HAIICHUH Ha (pOpMYBaHHS BIATIOBITHOTO KOMITOHEHTA IPOCKTHOI KOMIIETCHTHOCTI. B3aeMO3B’ 130K Mixk HUMH 3a0e311e-
9ye CHCTEMHY IUTICHICTh KOMIIETCHTHOCTI SIK pe3yIbTaTy (QYHKIIOHYBaHHS MOJIEINI B CHCTEMI MPpodeciiHOI MATOTOBKA Maii-
OyTHIX yuuteniB. [IpoayKkTuBHICTh (DYHKITIOHYBaHHS MOJEINi 3a0e3MeuyeThcs AOTPUMAHHAM PSTy YMOB: (DOPMYBaHHS Y
CTYIICHTIB €MOIIHHO-TIO3UTHBHOTO CTaBIICHHS 10 IPOQECiitHOl MisUTEHOCTI; CHCTEMAaTHYHE BKIIFOUCHHS iX Y TIPOCKTHY AisTh-
HICTB 1 LiJIeCTIpsSIMOBaHe (bopMyBaHHﬂ TPOCKTHHX BMiHb; 3aJTy4eHHS CTyL[eHTiB JI0 KpeaTHBHOI TPOCKTHOL nisuibHOCTI. He-
Bil"€MHOIO YaCTHHOKO TPEICTAB/ICHOI MOJE/i (JOPMYBAHHS IPOCKTHOI KOMIICTCHTHOCTI € OCOOMCTICHHI KOMIIOHCHT, SIKHHA
BKJIIOYAE IHTEPEC, MOTHBALIO, EMOLIHHO-BOILOBY PETYISL0, CTABICHHS 10 MPOCKTHOI JisUIBHOCTI, CAMOOLIHKY CTYICHS
c(hopMOBAHOCTI MPOEKTHOT KOMIIETEHTHOCTI.

Kntouogi crosa: Monenb, IPOCSKT, NPOSKTYBaHHs, MPOSKTHA TisTbHICTh, TPOSKTHA KOMIICTEHTHICTb.

IHooano 0o pedaxyii 06.10.2016
Peyenzenm: 0. neo. u., npog. I. B. Byscuna

YAK: 371.15+06.053.56+372.461+811.581

Onexcanopa Bonooumupiena Ilonoga,

KanHouoam neodazociyHux Hayk, 0oyenm Kageopu nepexiady i meopemuyHoi ma npuKiaoHol 1iHeGICIMUKU,
1ligoennoyxpaincokuti HayionanvHul nedazoziunuii ynieepcumem imeni K. JI. Ywuncokoeo,

eyn. Cmaponopmodgpanxiecvka, 34, m. Odeca, Ykpaina

MDKHAPOJHUI TPOEKT «(IHCTUTYT KOH®YLISI» SIK OCBITHBO-
BUXOBHA JIETEPMIHAHTA KOHLEINLI{ ®OPMYBAHHS IIPO®ECIAHOT
KOMIIETEHTHOCTI MANBYTHIX IIEPEKJIAIAYIB KUTACBKOI MOBH

YV emammi docniosiceno npobnemy smicmy nozaayoumoproi pobomu 6 cucmemi npogheciiino-MO81eHHEBOT Ni02o-
MOGKU MAUOYMHIX NepeKIaoauie KUmaicbKoi Mo6uU 6 3aKaadax euwoi oceimu. Y pobomi npoananizoeano cymHicmes
0CBIMHBLO-BUXOBHOT KOMNOHeHMU 8 Konmekcmi peanizayii Misxcuapoonozo npoexmy «Incmumym Koughyyisy, nagede-
HO NPUKAAOU OCEIMHbO-KYIbIMYPHUX 3aX0018, WO YMONCTUGTIOIOMb NPOOYKMUBHICIb (OPMYBAHHS NPOGECIIHOL KOM-
nemenmHOCi MatdymHix nepexiaoaqie KUmatcbkoi MOGU 8 YMO8AX YHIGEpCUMemcbKoi ocgimu Ykpainu.

Knrouosi cnosa: npogeciiino-mosnenneéa niocomoska, nepekaaoaui KUmaicoKoi Mosu, no3aayoumopHa pobo-
ma, Incmumym Kongyyis, npopecitina komnemenmuicms, 0C8IMHb0-KYIbIMYPHI 3aX00U, YHIBEPCUMEMCbKa 0Cc8ima.

TeopeTnyni Ta MpaKTUYHI TOCTIHKEHHS €()eKTHB-
HUX 3aco0iB, GopmM 1 MeToxiB peasizarii 1Mmo3aayIuTop-
HOI po6OTH B cucTeMi podeciitHol miAroToBKH Maiioy-
THIX ()axiBIiB y 3aKJIaJlax BHUIIOi OCBITH MiATBEPIKY-
IOTh HaraJibHy NoTpely y BU3HaYeHHI Ta OOIpYHTYBaHHI
OCBITHbO-BUXOBHHUX JICTEPMIHAHT, 10 YMOXKJIHBIIOIOTh
yCIHIIIHE TIO€JHAHHS ayAUTOPHOI Ta HEe-ayIuTOPHOI
CKJIQJIOBUX MPOQECiitHO-MOBIEHHEBOI MATOTOBKHA Maii-
OyTHIX IMepeKIIaadiB-CX0I03HABIIIB.

"Hayka i oceima”, Ne10, 2016

3HadHe MicIle B CHCTEMi yHIBEpPCHUTETCHKOi OCBITH
rociziae po3B’si3aHHs IPOOJIEMH, 1110 BUHUKAE Y PE3yiib-
TaTi po301KHOCTEH MK MPIOPUTETAMH B Traly3siX HayKH
H OCBITH KpaiH-yYacHHKIB MDKHApOJHUX IPOEKTIB i
cner$ikol0 HaBYAJHLHO-BUXOBAHOIO IIPOILECY Y KOHK-
pPETHOMY BHIIIOMY HaBYaJIbHOMY 3akiaji Ykpainu. Lls
rpoOJsieMa 3yMOBIIIOE METY CTaTTi — BUBUMTH 3MICT I1O-
3aayIuTOpHOi  pobOTH B  cUCTeMi mpodeciiiHo-
MOBJICHHEBOI IIJATOTOBKM MAaHOyTHIX IepeKiagadiB




