UDC: 159.964.21:159.923-053.6:159.964.2
DOI: https://doi.org/10.24195/2414-4665-2017-3-14

lcuxonoeis — Psychology

Zoriana Kovalchuk,

Doctor of Psychology,

Deputy Dean for Academic Affairs at Faculty No. 7,
Lviv State University of Internal Affairs,

1, Kryvonosa Str., Lviv, Ukraine

PSYCHOLOGICAL ANALYSIS OF INTRAPERSONAL
CONFLICT IN SECONDARY SCHOOL STUDENTS

The article deals with the phenomenon of interpersonal conflict in secondary school students. The survey involved
53 respondents including 30 girls and 23 boys aged from 12 to 14 using the following methods: E. Fantalova’s Value-
Attainability Ratio in Various Life Spheres Scale; Lazarus’ Coping Test, Butler and Haigh’s Correlation between the
Actual and Ideal Self Test and Eysenck Personality Questionnaire. According to the research results, intrapersonal
conflict was detected in 35 children (66%). One of the most effective psychological technologies for intrapersonal con-
flict elimination in children and adolescents is socio-psychological training whose positive effect is ensured by the basic
principles of working in the group. It should involve exercises for the formation of an adequate self-esteem; for the
development of empathy and tolerance. Also, the training sessions should include exercises to eliminate anxiety, reduce
aggression and to control it; to form the ability to make decisions independently, considering their consequences (both

positive and negative) and bear responsibility for them, etc.

Keywords: intrapersonal conflict, adolescent, coping strategies, boundary condition, self-concept.

Introduction

High unemployment rate, social exclusion and de-
gradation of moral values have become commonplace in
the modern world. Consequently, people have turned
cruel and selfish, and such feelings as love, care, support
and trust seem to be forgotten. In this situation children
are the first to suffer as their needs for such essential
emotions are not fully satisfied, which gives rise to intra-
personal conflict.

The issue of intrapersonal conflict is still not com-
pletely understood but one could argue that it is one of the
most complex and complicated phenomena. Quite often
adolescents’ behavior goes beyond the norm; they be-
come aggressive, irritable, and anxious. Most parents and
teachers tend to blame it on teenage crises still hoping that
over time behavior of their children will improve again.
But this is not always the case.

Internal conflict is treated in works of renowned for-
eign psychologists such as S. Freud, A. Adler, K. Horney,
K. Lewin, C. Rogers, V. Frankl, R. Assagioli, C. Jung,
E. Erikson, E. Fromm, L. Festinger, R. May, F. Perls,
A. Maslow. Some Ukrainian and Russian scholars have
also taken an interest in the issue of intrapersonal conflict,
for example A. Luria, V. Myasishchev, . Kon,
A. Zakharov, V. Merlin, A. Leontyev, V. Stolin, F. Vasi-
lyuk, O. Donchenko, T. Tytarenko, S. Rubinstein,
L. Vygotsky, N. Grishina. Although the representatives of
various directions interpret the concept under analysis
differently, they do agree that internal conflict is a nega-
tive experience caused by the struggle of various internal
structures of a personality.

The scientific study of the concept began in the late
19™ century. However, so far the scholars have failed to
provide a common understanding of the term “internal
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conflict”. Sigmund Freud, the founder of psychoanalysis,
was the first among foreign scholars to have started look-
ing into the issue. He saw the conflict as a permanent
feature of the human psyche that forms at the early stages
of the child-parent relationship. According to Freud, the
essence of intrapersonal conflict lies in constant tension
and overcoming of contradictions between biological
impulses and desires, on the one hand, and socio-cultural
norms, on the other, i.e. between the subconscious and
conscious minds [13].

Within the psychoanalytic approach the issue of
intrapersonal conflict was also studied by Alfred Adler,
Karen Horney, Carl Jung, Erich Fromm. For instance, A.
Adler believed that the source of internal conflict is an
inferiority complex of personality, which stands in oppo-
sition to the pursuit of perfection [1].

K. Lewin, a representative of Gestalt psychology,
identified internal conflict as a situation in which an indi-
vidual is simultaneously influenced by two oppositely
directed forces of approximately equal value. K. Lewin
identified the following three types of intrapersonal con-
flict: conflict between two positive valences; conflict
between approximately equal negative valences; conflict
of positive and negative valences [5].

The founder of the cognitive dissonance concept L.
Festinger viewed internal conflict as a state of discomfort,
which is based on a simultaneous presence in an individu-
al’s consciousness of several controversial cognitions
with respect to a particular object. He believed that an
individual always seeks to reconcile his/her internal sys-
tem of beliefs and values and when contradictions arise
he/she feels discomfort and frustration [11].

Carl Rogers, one of the founders of humanistic psy-
chology, believes that the cause of internal conflict is the




difference between an individual’s “real self” and “ideal
self” [10].

According to another representative of humanistic
psychology Abraham Maslow personality consists of
hierarchically organized needs, the ultimate being the
need of self-actualization. Failure in self-actualization or
partial realization of skills and talents are the basis of
internal conflict [8].

According to Austrian psychologist Viktor Frankl,
the main idea of human existence is search for and com-
prehension of sense of purpose. However, not everyone
can find it and this deficiency creates an existential va-
cuum. V. Frankl believed that it is this feeling of empti-
ness which causes intrapersonal conflict [12].

R. Assagioli, the founder of psychosynthesis, tried to
systematize the knowledge about internal conflict. He
believed that since a man strives for inner harmony, the
basis of internal conflict is the presence of powerful con-
tradictions inside his/her personality that weaken the
overall integrity of the self-concept [2].

So, in foreign psychology intrapersonal conflict was
studied by the representatives of numerous psychological
theories and concepts and viewed through the prism of
understanding of personality.

The issue of intrapersonal conflict has been tho-
roughly studied in Ukrainian and Russian psychological
discourse. Specifically, A. Luria regarded internal conflict
as a situation where human behavior incorporates two
strong oppositely directed trends. On the basis of experi-
mental research, he singled out the following varieties of
conflict: 1) conflict caused by a strong stimulus acting on
the body so the problem is too severe and leads to a con-
flict between the response and its satisfaction; 2) conflict
of countervailing behavioral trends that arise on the basis
of personal motives or via external prohibitions that pre-
vent occurrence of the trends; 3) conflict of inner atti-
tudes, their violation, discontinuation of familiar and a
sudden emergence of new conditions [7].

A. Leontyev considered the issue in the context of
the activity approach. He believed that intrapersonal con-
flict is caused by the very nature of internal structures of
personality. Despite having a predominant motive of
behavior one cannot follow it all the time. A controversial
interaction of different motives creates an internal conflict
[6]. S. Rubinstein believed the source and main feature of
intrapersonal conflict is unsubjectiveness of personality
and its low volitional regulation. As a result there is no
active life position; a person rejects social experience or
establishment of social ties.

V. Myasishchev treated intrapersonal conflict as a
clash of conflicting relations of a person who cannot find
a rational way out. Internal conflict is a mismatch be-
tween the needs and their satisfaction and can be both a
source of personal development and a destructive factor
[9]. F. Vasilyuk holds a similar view of internal conflict.
He believes it is a critical situation where it is impossible
to select one of two things, where psychological future is
at risk [3].
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Modern Ukrainian scholars O. Donchenko and T.
Tytarenko believe internal conflict arises from internal
contradictions that create a dichotomy in human con-
sciousness and trigger tense and problematic behavior.
According to them, for internal conflict to occur there
should be inconsistency between three aspects of perso-
nality: operational, motivational and conceptual. The
inconsistency causes a reaction aimed at overcoming the
condition which results in reorganization of life [4].

Thus, the problem of intrapersonal conflict is ex-
plained differently by different scholars. However, the
common denominator is the idea of negative experiences,
caused by the collision of two equal or opposite in charac-
ter motives needed for making a decision.

Determinants of internal conflict can be internal or
external. Internal causes include a contradiction between
the need and a social norm when a person wants some-
thing but it does not meet social norms, or a way to meet
this need goes beyond the social norms (low wages pro-
voke unlawful earnings); conflict of motives, interests and
needs (having a rest vs. preparing for classes); clashing
social roles (as a father a man should protect his child in
all situations, but as a legal agent he must bring his child
to account for an offense); conflict of social values and
norms as a person interacts with various social groups
having their own values and norms which may not match
those of the person. However, for an intrapersonal conflict
to arise these contradictions should have a deep personal
meaning, otherwise a person will not regard them with
much importance.

The external causes of internal conflict are asso-
ciated with individual’s social position. But internal con-
flicts which arise only due to internal or external factors
do not exist. The reasons for their emergence are always
mixed, internal factors are determined by external condi-
tions and vice versa.

By its nature intrapersonal conflict can be both con-
structive and destructive. A constructive internal conflict
is a source of self-improvement and self-assertion of an
individual and promotes personal development. A de-
structive internal conflict has a negative impact on the
internal structure of personality, interaction with other
people and can lead to the emergence of stress, frustration
and neurosis.

This contradiction in the internal structure of a per-
sonality is usually not recognized by an adult, let alone a
child, which explains the difficulty of its detection. How-
ever, using psychological techniques such as individual
diagnostic interviews, open or covert observation, autobi-
ographical interviews, questionnaires and tests researchers
have an opportunity to detect internal conflict in adoles-
cents.

The paper aims to reveal the nature of intrapersonal
conflict, as well as to detect the interpersonal conflict in
adolescents.

Research methods

The survey was conducted in a secondary school and
involved 53 pupils including 30 girls and 23 boys aged




from 12 to 14.

In order to study the internal conflict in the respon-
dents effectively we used the tests based on the following
methods: E. Fantalova’s Value-Attainability Ratio in
Various Life Spheres Scale; Lazarus’ Coping Test; Butler
and Haigh’s Correlation between the Actual and Ideal
Self Test and Eysenck Personality Questionnaire.

Discussion

A summative experiment involving secondary school
students has revealed the following parameters. Accord-
ing to E. Fantalova’s Value-Attainability Ratio in Various
Life Spheres Scale it has been found that 35 adolescents
under analysis (in a sample of 53), including 21 girls and
14 boys, display intrapersonal conflict. Mostly internal
conflict arose from a adolescent’s inability to satisfy
his/her need for a happy family life (score 11) — 14 res-
pondents, lack of love and caring (score 5) — 8 respon-
dents.

Also, 12 respondents had internal conflict due to the
lack of hobby (score 3), 7 respondents — due to the lack of
freedom or independence in their actions (score 10), 4
respondents — because of a limited access to knowledge
and cultural development (score 9), 4 respondents — as a
result of certain health problems (score 2), 2 respondents
— because of insufficiently active lifestyle (score 1), 1
respondent — due to the inability to take part in creative
activities (score 12). Intrapersonal conflict could also
arise because of self-doubt (score 8) — 1 adolescent, the
lack of loyal friends (score 7) — 2 adolescents, due to
dissatisfaction with their financial situation (score 6) — 5
adolescents.

Also, 39 adolescents, including 22 girls and 17 boys,
demonstrated an internal vacuum, i.e. a condition that
creates discomfort and feeling of insignificance. In 7
respondents (3 girls and 4 boys) indicators of disintegra-
tion in the motivational sphere of a personality were
above average.

Lazarus® Coping Test has shown what coping strate-
gies respondents used to overcome difficulties in different
areas of mental activity. Thus, the adaptive type of coping
included confrontational coping — 10 adolescents; distanc-
ing — 15 adolescents; self-control — 5 adolescents; search-
ing for social support — 5 adolescents; taking responsibili-
ty — 18 adolescents; escape/avoidance — 6 adolescents;
planning how to solve a problem — 6 adolescents; positive
reevaluation — 2 adolescents.

Borderline adaptability was found in relation to the
following coping skills: confrontational coping — 40
children; distancing — 32 respondents; self-control — 33
respondents; searching for social support — 33 respon-
dents; taking responsibility — 35 respondents; es-
cape/avoidance — 32 respondents; planning how to solve a
problem — 28 respondents; positive reevaluation — 21
respondents.

High stress coping capacity, which may indicate se-
vere maladjustment, was represented as follows: confron-
tational coping — 3 adolescents; distancing — 6 adoles-
cents; self-control — 15 adolescents; searching for social
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support — 15 adolescents; taking responsibility — no high
stress detected; escape/avoidance — 15 adolescents; plan-
ning how to solve a problem — 19 adolescents; positive
reevaluation — 30 adolescents.

However, most respondents demonstrated not only
low to medium parameters. The distribution of low, me-
dium and high parameters appeared to be equal.

By testing the differences between the actual and
ideal self (Butler and Haigh), we could figure out how
different the respondents’ perception of what they really
are and of what they would like to be was. Having
processed the data, we have obtained the following re-
sults: 25 respondents out of 53 were happy, their level of
difference between the actual and ideal self was low; in
14 adolescents the difference was tangible but not signifi-
cant. Normally, this indicates that the respondents are
aware of their weaknesses, but also know how to fix them
and are not bothered by them too much. They have a clear
vision of their self-image.

Also, 8 respondents displayed medium difference, 6
respondents — high difference between the actual and
ideal self. This means that their idea of what they are at
the moment and of what they would like to be is very
different. It often indicates low self-esteem and “self-
concept” immaturity. The parameters of the boys’ and
girls’ self-image were also different. The high level of
difference between the ideal and the real self has been
revealed in 5 boys and only 1 girl, the medium one —in 5
girls and 3 boys; the insignificant level — in 11 girls and 5
boys, and low — in 14 girls and 11 boys. The reason for
this is the age of the respondents: male adolescents are
often insecure and have low self-esteem.

We used Eysenck Personality Questionnaire to de-
termine the level of some mental states such as anxiety,
frustration, aggression and rigidity (see Table 1). 25 res-
pondents (11 boys and 14 girls) demonstrated the low
level of anxiety or its absence; 24 (8 boys and 16 girls) —
the medium allowable level of anxiety; and 4 boys — the
high level of anxiety.

21 respondents (10 boys and 11 girls) showed no
frustration, strong resistance to failure and no fear of
difficulties; 30 (12 boys and 18 girls) — the medium level
of frustration; and 2 (1 boy and 1 girl) — the high level of
frustration that may indicate low self-esteem, avoidance
of difficulties and fear of failure.

24 students (10 boys and 14 girls) had the low level
of aggressiveness indicating their calmness and restraint;
28 respondents (13 boys and 15 girls) had the medium
level of aggressiveness; and 1 student had the high level
of aggressiveness and incontinence, and thus potential
communication barriers.

In 9 students (4 boys and 5 girls) rigidity was not
found, they could easily switch from one stimulus or
process to another; 43 children (18 boys and 25 girls)
displayed medium rigidity; and 1 pupil demonstrated high
rigidity, inflexibility of behavior, beliefs and opinions
even if they were proven wrong in real life situations.
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Table 1.
Manifestations of mental states
Manifestation Anxiety Frustration Aggressive- Rigidity
ness
Low level 25 children 21 children 24 children 9 children
Medium level 24 children 30 children 28 children 43 children
High level 4 children 2 children 1 child 1 child
Conclusions effect is ensured by the basic principles of working in the

Having analyzed the results of our study, we have
found that 5 out of 53 adolescents had standard parame-
ters for all 4 methods; 15 respondents — for 3 methods; 22
respondents — for only 2 methods; and 11 respondents —
for only one (out of 4) method without exceeding the
norm. None of them had high parameters for all 4 or at
least 3 methods. However, intrapersonal conflict was
detected in 35 respondents (66%). Also, we studied the
behaviour strategies of adolescents in difficult life situa-
tions, and their level of difference between the real and
ideal self, that is, how far their representation of what they
are now really is and how they want to be. And with the
help of Eysenck’s technique, we established the degree of
expression in subjects of such mental states as anxiety,
frustration, aggression and rigidity.

The overcoming of intrapersonal conflict is not an
easy task, since first it is necessary to diagnose this state
and only then to select the methods and technologies of its
eliminating among a great number of them having differ-
ent effects.

In our opinion, the most effective psychological
technology for intrapersonal conflict elimination in ado-
lescents is socio-psychological training whose positive
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3opana Apocnasiena Kosanvuyk,

O0OKMOp NCUXONOSTYHUX HAYK, OOYeHM,

3ACMYNHUK 0eKkaHna ¢axynomemy No7 3 HA8uaAIbHO-MemoOuyHoi pobomu,
Jlvsigcoruil OeporcasHull yHisepcumem 6HYMpPIWHIX cnpas,

eyn. Kpueonoca, 1, m. Jlveie, Yxpaina

MCUXOJIOTTYHUI AHAJII3 BHYTPIIIHOOCOBUCTICHOI'O
KOH®JIIKTY B YUHIB-IIAJITKIB

VY craTTi aBTOp PO3KPHBAE CYTHICTH BHYTPILIHBOOCOOUCTICHOTO KOH(QJIIKTY, aHaNi3ye 3apyOikHY Ta BITUU3HIHY
JiTeparypy 3 mi€i mpobiemu. 30kpema, MoJaHo OavyeHHs MPOOJEMH HAaYKOBIIB MCUXO0AHATITHYHOTO HAMPSAMKY, Tell-
TAJIBT-TICUXOJIOTI], Yepe3 KOHIEMNIII0 KOTHITUBHOTO THCOHAHCY, NMPEICTaBHUKIB I'YMaHICTHYHOI, €K3UCTEHIIMHOI MCH-
XOJIOTi1, KOHLIENIii ICUXOCHHTE3Y, AiSUIbHICHOTO MiAXO0AY Ta IHIIUX. Byio mpoBeaeHo emMmipuyHe AOCIIKEHHS, Y SIKO-
MYy B3SUIH Y9acTh 53 MIKOJSApa 3araJbHOOCBITHROI IKOIK BiKOM Bin 12 mo 14 pokiB. Bymo BukopucTaHO KOMIDICKC i3 4
METOJHK: MeToAnKa «PiBEHb CHIBBIIHOIIECHHS «IIHHOCTI» 1 <«JOCTYIHOCTI» B pi3HHX XHUTTEBUX cdepax» (O.
b. ®anTanoBoi), xomiHr-Tect Jlazapyca, Tect BinMiHHOCTeH Mix ineanbHIM 1 peansHuM S (Batnepa-Xaiira) i Tect Aii-
3eHKa «CaMOOIliHKa IICHXIYHUX CTaHIBY». 3a pe3yIbTaTaMH JOCITIHKEHHS Y 66% IiUTiTKiB 3arallkHOOCBITHBOI CepeIHbOT
IIKOJIH OYJIO BUSBIICHO BHYTPIMTHEOOCOOUCTiICHUH KOH(DIIKT. Takoxk moka3aHo, mo Juie y 5 i3 53 miamiTKiB NOKa3HH-
KH 32 BCiMa METOAMKAMH 3HAXOIATHCS B MeXax HOPMH; y 15 NiTel — MOKa3HUKH B HOPMI 3a 3 MeToauKamu; y 22 mitei
— e 3a 2; 1 B 11 giteii nuine 3a oJjHi€I0 METOAMKOIO MOKa3HUKU HE MEPEBUILIYIOTh HOPMH. JliTel, y SIKMX MOKa3HUKU
3a Bcima 4, un xoua 6 3 MeToaukamu, Oyiu O BHCOKI — He BUsiBIeHO. OOIPYHTOBaHO MOTPeOy B pO3poOIli COIialbHO-
MICHXOJIOTIYHOTO TPEHIHTY SIK OJJHOTO 3 METOJIB HeTpaiizalii BHYTPIIIHBOOCOOUCTICHOTO KOHQIIIKTY Ta MPOBEACHHS
MTOBTOPHOTO 3pi3y JaHHX.

Knwouosi cnosa: BHYTPIIHEOOCOOHCTICHHIA KOH(MIIIKT, MIUTITOK, KOIIHI-CTpaTerii, MOTpaHUYHUN cTaH, -
KOHIIEITIIis.
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