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Bioomo, wo ntoou, ski npayorwmes 8 00HAKOBOMY
npogecitinomy cepedoguiyi, ICMOMHO PIZHAMbCA MIdHC
coboro cnocobom scumms. Y cmammi 3pobireno cnpoby
damu 8i0N08i0b HA NUMAHHA CMOCOBHO NPUPOOU Ma
PO NCUXONOTUHUX YUHHUKIG, AKI, 6 NOECOHAHHI 3 Npo-
Qecitinorw OisanbHiCmIO, 8NIUBAIOMb HA CIMULL HCUMMS
suumens. A6mopom 008e0eHO, WO NPUYUHAMU YbO2O €
K ocobucmicHi pucu, Habymi 6 npoyeci coyianizayii,
mak i 6esnocepedniti ennug cepedosuuja. Ocobrusa
yeaza Npuoiiiemuvcs Cy0 €EKMUBHOMY — CHPULHANNIO
JIIOOUHOK 3HAYEHHs Npayi, a maxodic mii 00 ekmue-
HIll poii, sKY GOHA HACHPABOl GI0iepac 8 IHOCHLKOMY
orcummi. 3-nomidic IHWUX aemop SUOKPEeMIIOE MAaKul
YUHHUK, 5K 8AACIUBICIb OCOOUCTIUX PUC U000 OYIHKU
MIKPOKIIMAmMy 6 nedazo2iuHoMy KOJNeKMuei, a marodic
OeMoHCmpYE, AKUU 8U0 MOMUBAYIL, NO8'I3aHUll i3 KOJeK-
mueom, nepesasicae 6 yiei npogeciiinoi epynu ocio.

Knrwowuogi cnosa: euumens, npays, cnocio (cmuiv)
HcUmms.

H3zeecmno, umo modu, pabomarowjue 8 0OUHAKOBOU
nPOGhecCUOHANLHOU cpede, CYIeCMEEeHHO PA3IULAIOMCSL
medcoy coboil obpazom dcusnu. B cmamve coenana
NONBIMKA 0amv OMeem Ha GONpoc 0 Npupode u ponu
NCUXOTOSUYECKUX (PAKMOPOs, KOMopble, 6 COUemaHuu
¢ npogheccuoHanbHOU 0esmenlbHOCMbIo, GIUIOM  HA
Ccmunb  JICU3HU  yuumens. Aemopom OOKA3aHO, UmMo
APUHUHAMU 1020 ABISIOMCA KAK TUYHOCIHbLE YepIbl,
npuobpemennvle 8 npoyecce COYUAIU3AYUY, MAK U
HenocpedcmeenHoe auanue cpedvl. Ocoboe sHUMAaHUe
yoensiemes:  cyObeKmMUSHOMY S80CHPUAMUI)  HelLOBEKOM
3HaueHus mpyoda, a makdice Mol 00beKMUGHOU PO,
KOMOPYIO OH HA CamMoM Oele ucpaem 6 4enogeueckoll
arcusnu. Cpedu Opyeux asmop evioensem maxou ¢hax-
mop, Kax 8adCHOCHb TUUHBIX KAYeCMmE 6 OYeHKe MUKDO-
KAUMAma 6 nedazocuteckoM KOMLeKmuee, a makdlice
OeMoHCmpupyem, Kakoi 6uo MOMUBAYUU, CEA3AHHbLU C
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KOJLIeKmueom, npeobraoaem 6 3mot npogheccUuoHaib-
Hotl epynne auy.

Knroueswie cnosa: yuumens, mpyo, obpas (cmuiv)
JHCUBHU.

This article attempts to answer a question about the
nature and affecting a lifestyle in connecting with work.
1t is puzzling why seemingly similar people functioning
often in a similar way, in professional work environment
tend to lead a varied lifestyle. Reasons of that situation
are probably caused by attributes of personality
characteristics, schemes acquired in the socialization
process as well as they are influenced by surroundings.
1 will also try to pay attention to the factors that form
subjective meaning of work for a person and also its
role that plays objectively in human life. Considering
Jurther described research, the impact of personality
traits on the climate assessment in the organization such
as school — teachers’ workplace seems crucial as well
as showing what kind of motivation associated with an
attachment to the organization prevails in this particular
professional group.

Key words: teachers, work, lifestyle.

Characteristics of the teaching profession. The
teaching profession comes under creative, innovative
and constantly developing professions. “What is
the aim and the content of the work and teaching
profession shall be internally very diverse, personalized,
unconventional, strictly relating to an individual, very
inherent and differing from others. It is also changing
along with the development and progress of science,
culture, technology and civilization” [1, p. 7]. An aspect
of rapid progress of technology and civilization requires
lifelong teacher’s self-development and acquisition of
new skills. The teachers themselves are responsible for
their profession success in the sense that as the specific
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model, constantly being witnessed by students becomes
for them a model or an anti-model of behavior. The
teacher becomes a model, especially when they do not
consider themselves excellent teachers, constantly works
on self-development as a human being, an expert and an
educator while trying to be guided by certain values,
understanding and liking their students, respecting their
subjectivity and attempting to prepare them best for life.

The occupation of a teacher is primarily
characterized by the fact, that the subject of his actions
are people, especially children and adolescents, and its
primary role is to educate and up bring children. The
essence of the teacher's work was not only teaching,
but also to stimulate pupils, their development and self-
education as well as self-upbringing [2, p. 59].

The teaching profession is perceived by them like
many others, where the most important are the rational
employee features such as knowledge, skills and
attitudes. There are two kinds of things that are being
formed under the influence of various factors; on the one
hand - professional attitudes of teachers in the cognitive,
emotional (motivational) and behavioral spheres and
on the other hand - professional attitudes of teachers
also create specific opportunities for development,
the implementation of the ambitions and teachers'
professional aspirations. Professional development
is an essential element in the teacher's work and the
development involves changes of the progressive nature
that is targeted at optimization of ways of performing a
professional role.

The social and economic circumstances together
with cultural and educational changes have caused
that the teacher stopped to be the main organizer of
education, but he became one of the many cultural and
educational employees [2, p. 59]. Today, you will find
that the teacher's role is mostly limited to educational
activities, leaving out their upbringing role

A contemporary teacher “takes ‘crucial’ place
as a promoter, a creator of changes, a supporter of
mutual understanding and tolerance, as a translator
and an interpreter of the current reality. The teacher is
responsible for the method, the quality and the pace
of a personal development, for arranging and building
the internal harmony of that confused and lost man”
[3, p.38]. So the teacher is becoming needed in a slightly
different way than it was previously the case. The teacher
is no longer the only source for a student, therefore the
knowledge that he gives/communicates must be linked
the way the student sees a connection of the knowledge
with broader problems or issues. The role of that teacher
is to point to the pupil sources of knowledge, methods
how to use it both at and out of school. The teacher must
search for new sources of the student’s knowledge, take
care of the attractiveness of working methods, contribute
in the student’s search promoting and supporting
him/her in achieving independence, independence,
criticism and creativity.

What we understand under the concept of a
lifestyle. A lifestyle appears as a complex totality of
processes with multifaceted internal structural links
It shall be considered as specific group of everyday
behaviors of a certain community members which are
reflecting their position and due to that allowing their
social identification. Therefore it can be assumed that
a lifestyle is culturally conditioned way of meeting the
needs, habits and norms that govern the value systems
adopted by a single entity or a group. It is being formed in
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a process of mutual interaction of widely comprehended
living conditions and individual behavioral patterns
[5, p. 18-22]. These behaviors are determined by
personal qualities and socio-cultural factors.

The concept of "lifestyle" is very strongly
connected with the private sphere of human life, and thus
also with the way of spending spare time. Spare time is
sometimes recognized as multifunctional, because both
the way as well as motivations can be very different.
It plays various functions like educational one! which
consists of developing own horizons and interests; also
upbringing functions related to learning and following
specific norms and values; integration functions which
put the groups together and cover the need of belonging,
recreational functions related to activities of taking a
rest, cultural functions aimed at learning and following
cultural values and also compensational functions
related to aligning of unmet needs at work and in other
spheres of life.

A very important element here is also a role which
plays spending free time in the social processes. It is
used for maintaining social relationships, identification
of individuals and of entire social groups. Research
Institute for Public Opinion, Market and Consumption
GfK Polonia, presented the results from the research
"Lifestyles in Poland", which showed that "almost all
Polish people simply spend their free time with family
(83%), while men are doing it slightly less. Besides, the
most popular way of spending free time is unfortunately
watching TV, which declares 75% of Polish people
[5, p. 36].

Summing up the above considerations on the
lifestyle, it can be definitely stated that it is a very broad
term consisting of many aspects often very difficult
to define. As a result it can often lead to confusion of
determinants of a lifestyle with elements concerning
that style. Problems of distinguishing elements of a
lifestyle, a content that falls under this term and affects
it, the difficulty exposes at the moment of attempting to
define a relationship between a lifestyle and values. By
determinants of a lifestyle we understand such groups
of conditions that coexist with certain styles and their
change causes a change of the style. It means that the
change depends on the combination of the economic,
cultural and psychological factors. The change of
oneself and the world according to a certain imaginary
ideal, activity aimed not only at satisfying needs, but
also for the implementation of timeless values is a
very important component contributing and shaping a
lifestyle.

Research methodology.

Characteristics of the research problem. The
analysis of the present paper aims to verify research
problems focused on the following issues:

— the main issue is whether working as a teacher
in different schools is related to the teachers’ different
lifestyles or not.

— whether the personal predispositions of the
subjects match their occupation or not. In this study,
I assume that there are differences in the intensity of
these traits (variables) between Group A (high school
teachers) and Group B (middle and elementary school
teachers).

— another issue this study attempts at verifying
is the correlation between the variables tested in both
of the studied groups. By this, I mean the influence
of personality on the commitment (also referred to
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as ‘attachment’ in this study) to the institution (also
referred to as ‘organization’ in this study), as well as on
the assessment of its climate.

In order to answer those questions, average
values from both groups have been compared, and the
correlation of their results has been investigated.

Research  questions. The following research
questions have been addressed in the study: 1) What is
the influence of the commitment to the institution on
the teachers' lifestyle? 2) Does the necessity of self-
education among teachers influence their involvement in
their ‘family life’ as a part of their lifestyle? What type of
motivation of the commitment to the institution prevails
among high school and middle school teachers? Which
of the studied teacher groups feels more pressured to
maintain high quality of their tasks?

Research hypotheses. As a result of the questions
posed, the following research hypotheses have been
adopted:

H1. Among teachers of both groups there is a
correlation between extroversion, involvement in the
organisational life of the school, commitment to it, and
interpersonal relationships.

H 2. The involvement of the school teachers in
their ‘family life’ decreases with the increase of their
self-education level.

H 3. Middle school teachers are more committed to
the institution than high school teachers.

H 4. Middle school teachers are more focused on
the quality of their teaching-related tasks.

Characteristics of the studied groups. The study
has been performed on two groups of thirty people
each: The tested group (Group A) consisted of thirty
high school teachers. They were men and women aged
27-52, with varying educational background and slightly
differing (although similar in most cases) professional
experience and competence levels, which were not
taken into consideration as variables during the research
and the analysis of the results. All subjects in this group
were regularly employed in high schools in Krakow. The
control group (the so-called Group B) consisted of thirty
middle and elementary school teachers. They were also
men and women of the same age group as the subjects
from Group A, i.e. aged 27-52. Intentional selection has
been used, in order to make the following analysis easier
and increase the accuracy of the results. The criterion for
selection was the place of employment, i.e. the same city
the subjects from Group A are from. In the case of this
study this is all the more important, as the lifestyles of
people living in larger and smaller cities and towns may
differ greatly, due, for instance, to a different availability
of cultural entertainment, interpersonal contact, and
part-time work.

Research tools. The following tests have been
employed in the study [6]:

1) NEO-FFI INVENTORY, the so-called BIG
FIVE (Costa, McCrae),

2) A QUESTIONNAIRE ON THE LIFESTYLE
OF THE TEACHERS,

3) ORGANISATIONAL COMMITMENT
(Meyer, Allen),
4) ORGANISATIONAL  CLIMATE  TEST

(Atkinson).

Research procedure. The research was conducted
in Krakow between January and mid-April 2015, on
two groups of 30 people each. The first group — Group
A consisted of high school teachers, while the second

group — Group B consisted of middle and elementary
school teachers. Part of the research has been conducted
in the homes of the subjects, and the remaining part
was conducted during the conference summarising the
past school semester. Most of the research conducted
on Group B (elementary and middle school teachers),
however, has taken place during pre-arranged
appointments in the staff room. Several people have also
been given tests to solve in their homes. The subjects'
attitude towards the study has been very positive. The
subjects worked diligently and were interested in what
they were doing, although there were some exceptions,
in which a subject did not finish their test or copied their
answers from the person sitting next to them. The time
taken to solve the employed battery of tests ranged from
25 to 45 minutes. There was no time limit imposed by the
researcher. Every person could work at their own pace.
The subjects were informed about the aim of the study,
the anonymity of it, and the fact that the obtained results
would be used for a research paper. The results obtained
were then statistically analysed, and the entirety of the
calculations was performed using SPSS 11.

Analysis of the results. Verification of the
hypotheses. In order to investigate all the differences
in organisational commitment, organisational climate,
and lifestyle between the studied groups, the average
results of the high school teachers group have also been
compared with the results of the middle school teachers
group.

Investigation of the importance of the observed
differences was made possible by employing the
Independent Student's T-test.

For the investigation of correlation between
extroversion (E), involvement in the organisational
life of the school (Z), affective commitment (P), and
interpersonal contact (K), the Pearson product-moment
correlation coefficient was employed.

The same procedure was employed for the
correlation between self-education (S) and involvement
in the family life (R).

Conclusions of the study.

Analysis of the findings. The present study has been
concerned chiefly with proving and exploring what kind
of various factors, especially working life, affect the
lifestyle of teachers, and what is their role. The study
has investigated two groups consisting of thirty people
each, all of whom teach at high and middle schools, in
order to illustrate this problem.

The results of the study performed in order to
verify the problem of this paper suggest the following
conclusions:

Crucial correlations between involvement in the
organisational life of the school, affective attachment
to the institution, extroversion, and interpersonal
relations among the teachers have been demonstrated.
The correlation of chosen variables among both of the
studied groups of teachers indicates that extroverts with
a high level of activity, vibrancy, and a large amount
of social interaction are decidedly more likely to
participate in activities related to the organisational life
of the school, and as the study has confirmed, they find
it easier to establish interpersonal relationships. Their
attachment to the institution can be characterised as an
emotional and personal relationship.

Further conclusions have been drawn from the
findings on the correlation of the self-education level
with the involvement in the family life. The findings
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have proved this correlation to be a significant negative
relationship among high and middle school teachers.

In other words, this means that the acquisition of
new knowledge, necessary in the modern world, takes
place at the cost of the family life.

The comparison of average values regarding the
attachment to the institution between the high school and
middle school teacher groups has demonstrated a higher
intensity of this trait among middle school teachers.
This indicates a positive emotional attitude towards
the institution and is an example of a general tendency
related to the need for a stable and secure employment.
This is also related to a feeling of moral obligation to
remain in the institution, as well as a conviction of the
necessity of loyalty to the company.

Middle school teachers put significantly more
emphasis on the quality of the performed tasks than
high school teachers. This may stem from the fact that in
Poland, middle school is a relatively new institution that
has elements of novelty and is still in its development
stage. Therefore, expectations on middle school
employees are decidedly higher, encouraging teachers
to exercise creativity, innovation and self-improvement.

The importance of the respective lifestyle elements
for the respective study groups has also been analysed.
The comparison of the findings of this analysis obviously
shows a relatively high level of correspondence between
the groups. However, the difference is that the high
school teachers are more involved in their family life
and additional part-time work. Middle school teachers
put more emphasis on interpersonal relationships, self-
education, and cultural life.

The study conducted has also allowed to determine
which factors of the attachment to the institution
among high school teachers are of highest importance.
The most important factor in this group is a stability
attachment, followed by an affective attachment, and
finally, normative attachment.

The results for the middle school teacher group are
slightly different. They find an emotional relationship
with the institution (in other words, the affective
attachment) to be the most important factor, while the
necessity of remaining in a single institution — in other
words, the stability attachment — is of less importance
to them.

However, the normative attachment, related to
the idea of a moral bond with the institution is equally
important to both groups.

The methods used for measuring the factors studied
have proved very effective and also useful, due to the
relatively short time the study took in those conditions.
An additional asset of these methods is also the easy-
to-understand and substantial nature of the questions
asked. For future studies on this subject, the importance
of the correspondence of the relative relations between
the subjects of the study and the researcher should be
considered. This would allow for a better involvement of
the subjects in solving the tests, which would therefore
improve the accuracy and reliability of the obtained
results.

Practical conclusions. In light of the above
findings, we can draw up several conclusions backed
up by psychological theory and the observation of the
work environment of the subjects and its changes in
response to social situations. An example demonstrating
the influence of the aforementioned social and political
changes related to the reorganisation of the work
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environment is the formation of middle schools in
Poland. It translates directly into a stronger focus on
the quality of teaching-related tasks by the middle
school teachers. The new role of such a teacher is thus
to thoroughly understand the direction of the changes,
and it requires an active participation in those changes,
as well as engaging in acquiring increasingly more
competences. The study conducted has confirmed the
situation described above and encourages us to consider
a third hypothesis, which assumes that middle school
teachers are more strongly attached to the institution
than high school teachers. This may be related to the
fact that an institution having 'the benefit of novelty'
and such an absorbing operational structure as a middle
school can induce an attachment effect in a short time
and force emphasis on the quality of the performed
tasks.

Another conclusion we may draw from the study
performed regards the correlation between the rise of
the self-education level of a person and the decrease
of their commitment to their family life. It is a natural
and justified occurrence, as it is known that the teacher
profession belongs to the so-called creative professions,
which require constant improvement, continual
self-education and thorough study of new teaching
methods. Unfortunately, the will and need of acquiring
new competences require time and, as the study has
shown, this is usually done at the expense of family
life.

The last of the conclusions presented here regards
the correlation between extroversion, involvement
in the organisational life of the school, attachment to
it, and interpersonal relationships. This stems from
the fact that extroverts are very active and energetic,
and are characterised by a large amount of social
interaction and a stronger involvement in organisational
activities, and as the study has shown, are better at
establishing interpersonal relationships. As we have
mentioned before, their attachment to the institution is
characterised by an emotional and personal relationship
with it.

Summary of the findings. The study performed
has proved the hypothesised correlation between some
of the personality components, such as extroversion,
and lifestyle factors regarding involvement in the
organisational life of the school; interpersonal
relationships and an emotional attachment to the school
institution. We have also demonstrated that the rise of
the self-education level of a teacher is directly tied into
the decrease of their involvement in family matters.
Despite having discovered many similarities, both
groups also greatly differ in certain areas. Middle school
teachers are more strongly attached to the institution and
more focused on the quality of their tasks.

Due to the specific nature of their profession,
which requires patience and involvement in scholarly
work, teachers are an interesting subject for various
studies.

This profession also contributes to the industrial
and organizational psychology studies in the field of
hypotheses and analyses regarding the performance
of particular professions. It shows an indisputable
relationship of this part of life (i.e. professional work)
with psychology. It can also constitute a basis of sorts
for further and more comprehensive psychological
studies.
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Bagum KOBAJIb,

Kanouoam nedazoiunux Hayx,

doyenm kagedpu noaimonoeii ma coyiono2ii
Pisnencvroeo deporcasrozo ymanimaproeo yHigepcumeny

CIELU®IKA CEPEJJOBUIIA
TA COLIAJTIBALINHUX MTPOIECIB
Y NEHITEHIIAPHUX YCTAHOBAX

JJISI HEMOBHOJITHIX

Y emammi pozensnymo ocobausocmi coyianizayi-
UHUX Npoyecie y NeHimeHYyiapHux yCmanoeax OJisi Heno-
GHOJLIMHIX, GU3HAYEHO OCHOBHI CMPAMeiuHi HaAnpamu
ma emanu CcoyianbHO-nedazociunol  OianbHOCmI 8
ymosax nenimenyiaprux ycmanog. Coyianizayis po3ensi-
0aembcst AK KOMNAEKCHUT NPOYec w000 BKIIOUEHHS 0CO-
bucmocmi 6 coyianvHe cepedoguuje uepes a0anmayio
ma iHmepiopuzayiro, AKUl Modice Oymu YCRiwHUM 3d
YMOBU COYIAbHO OPIEHMOBAHO20 NEOA202IUHO20 YNPAG-
JiHHA. Busnaueno, wo HenoeHoNImHI npasonopyuHuKu
noGuHHI Oymu c8ioomo comosumu 00 pecoyianizayii. Lle
0ocseacmvcs uepes camoBux08anHs 0COOUCMOCMI, Wo €
we OOHUM CMPAMe2iuHUM HANPAMKOM COYIANIZYI04020
npoyecy HenOBHOLIMHIX 3ACYOANCEHUX Y NeHIMeHYIAPHUX
yCmanogax. AKmyanvHum € NUMAauHs Yinecnpsamosanoi
nio2omosKu  coyianbHux nedazocié 0as pobomu 6
cneyu@iuHux yMo8ax NeHIMeHYiapHux YCmawos O
HeNnoBHONIMHIX.

Knwuoei cnoea: coyianisyrouui npoyecc, coyi-
anbHa aoanmayis, pecoyianizayis, NeHimeHyiapHa
Odecoyianizayis, Npu3oHi3ayis, NeHIMeHyiapHa Yycma-
HO8A, COYIANbHO-Ne0a202iuHULl CYNPOsIo.

B cmamve paccmompenvt ocobennocmu npoyeccos
coyuanuzayul 6 NeHUMeHYUAPHLIX YUPestCOeHUAX O
Heco8epuleHHONIeMHUX, Onpedenienbl OCHOGHblE CMpa-
meauyecKkue HanpasieHus u dMansvl COYUdIbHO-Ne0d2o-
2UUECKOU 0estmenbHOCMU 8 YCIO0GUAX NeHUMEHYUAPHBIX
vupesicoenuil. Coyuanuzayus paccmampueaemcs Kax
KOMNLEKCHBIIL Npoyecc No GKIIUEHUN) JUYHOCTU 8
CoOYUanvbHylo cpedy uepes adanmayuio u UHmepuopu3sa-
Yur, KOMopwlil Modicem Oblmb YCReuHbIM NPU YCa06UU
COYUANbHO ~ OPUEHMUPOBAHHO20 — Neda202UUeCcKO20
ynpaenenus. Onpedeneno, 4mo Heco8epueHHOIemHUe
npagoHapywumenu  OOIJHCHbL  ObIMb  CO3HAMENbHO
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20moevl K pecoyuanruzayuy. Imo 00Cmueaemcs uepes
CaAMO80CUMAHUE TUYHOCTIU, YMO SA6AAEMCS elje 0OOHUM
cmpame2uyeckuUM HANPAGIeHUueM COYUATUIUPYIOULe20
npoyecca Heco8ePUIeHHONIEMHUX OCYICOCHHbIX 6 NeHU-
MEHYUAPHBIX YUPeHCOeHUsX. AKmyanoHbiM S615emcs
80NPOC YENEHANPABGIEHHOU NO020MOBKU COYUATLHBIX
neoazoeo8 0as pabomuvl 6 cneyuuueckux Ycioeusx
NEHUMEHYUAPHBLX YUPedcOeHUll OJisl HeCOBEPULEHHONeN -
HUX.

Knwuesvie cnosa: npoyecc — coyuanuzayuil,
COYUANbHAL a0anmayusi, Pecoyuaru3ayus, NeHUumeH-
yuapHas O0ecoyuanu3ayusi, NPU3OHU3AYUs, NEeHUMEH-
yuapHoe  yupejxcoeHue,  COYUANbHO-NE0aA20cUtecKoe
conpogodicoeHue.

The article describes the features of processes
of socialization in penal jurisdictions for minors and
defines the main strategic directions and stages of
social and pedagogical activity in conditions of penal
Jjurisdictions. Socialization is considered as the complex
process of inclusion of the personality in to the social
environment through adaptation and interiorization,
which can be successful on conditions that socially
oriented teaching management. It was determined
that minor offenders should be consciously ready for
re-socialization. This is achieved through the personality
self-education, which is another strategical direction of
the process of socialization of the minor offenders in
the penal jurisdictions. The issue of the social teachers’
purposeful training for work in the specific conditions of
the penal jurisdictions for minors is the topical problem.

Key words: process of socialization, social
adaptation, resocialization, desocialization, penal
Jurisdiction, social and educational support.
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