Antonina CHYCHUK
Content peculiarities of elementary school teachers’ pedagogical education at universities of the USA

UDC 378 (410)

Antonina CHYCHUK

PhD in Pedagogical Sciences, Associate Professor,
Bohdan Khmelnytskyi Cherkasy National University
e-mail: tetyanna@ukr.net

CONTENT PECULIARITIES OF ELEMENTARY
SCHOOL TEACHERS’ PEDAGOGICAL EDUCATION
AT UNIVERSITIES OF THE USA

The problem of educational content is central in teacher training in the USA, and, in particular, elemen-
tary school teachers. It is the subject of attention of the Carnegie Council on Higher Education, professional
associations, teachers-practitioners of colleges and universities, teachers-theorists who predict the educa-
tional content and study the nature of its interaction with all the components of the education process. Dif-
ferent curriculum models developed by teachers-theorists (G. Beauchamp, H. Taba, D. Wheelar) have been
characterized in the paper. The disciplines taught at US universities while training elementary school teach-
ers have been considered. It has been found out that in the USA pedagogy is not paid considerable attention
to and American pedagogues are concerned about insufficient pedagogical training of future teachers and,
in particular, elementary school teachers. To improve this situation, American educators have developed the
course called “Foundations or Social Foundations”. This course combines philosophy, sociology, education
anthropology and history of education, that is usually studied within a Bachelor’s degree in Elementary
Education. Masters and doctors study these subjects individually. It has been emphasized that in order to
justify the process of educational content planning in American higher education institutions, considerable
attention is paid to the following factors: using specific approaches (morphological and functional), but also
educators use different methods (introspection, analysis of specialists’ professional duties, critical incident
method etc.) that allow to determine specific educational content for future specialists’training, including

elementary school, which is a part of curricula.
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In the USA education administration is decen-
tralized as it is carried out at State level and is not
regulated by the Constitution. Significant rights in
solving educational problems are given to approxi-
mately 15 thousand school districts. The Federal
Interagency Committee on Education develops
strategic federal programs for education develop-
ment, finances federal programs for schools devel-
opment (e.g, Title 1 of the Elementary and Secon-
dary Education Act, which is traditionally aimed at
ensuring social justice in education, Title 11 - at
stipulating for teachers’ professional development,
etc.). The Department of Education is to deal with
education statistics and scientific-pedagogical pro-
vision of schooling development.

The aim of the study is to characterize differ-
ent curriculum models developed by teachers-
theorists (G. Beauchamp, H. Taba, D. Wheelar);
to consider those disciplines taught at US univer-
sities while training elementary school teachers;
to find out which approaches and methods peda-
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gogues use to determine specific educational
content for future specialists’ training, including
elementary school, which is a part of curricula.

In order to modernize the system of modern
teacher’s training in Ukraine, native and foreign
scholars have paid much attention to the peculi-
arities of professional education development in
the USA (G. Beauchamp, N. Bidiuk, F. Bobbitt,
S. Brudina, L. Chorna, L. Darling-Hammond,
E. Eisner, N. Gage, V. Korniyenko, D. Monk,
M. Nagach, 1. Pasynkova, E. Sawyer, A. Sbruieva,
N. Sobchak, R. Strauss, H. Taba, D. Wheelar,
S. Wilson, R. Zais and many others).

To achieve the set aim such methods as
analysis, synthesis, generalization and systema-
tization have been used.

The modern stage of education reform de-
velopment in the USA started at the initiative of
G. Bush Administration in 2001-2002 after The
No Child Left Behind Act of 2001 had been
adopted. The new Act demanded all the states:
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1) to immediately complete implementing
educational content standards and quality of lan-
guage and mathematics knowledge, and begin-
ning from 2005-2006 - natural sciences;

2) to implement programs of internal
knowledge assessment for all pupils of public
schools;

3) to ensure pupils’ achieving proficient
level in language, mathematics and natural sci-
ences testing organized by the States and to de-
velop the system of sanctions for those schools
that are unable to achieve the outlined learning
outcomes that will provide for both assistance
and penitentiary actions;

4) to increase focus on professional educa-
tion and professional development of teachers,
requirements to their efficiency (development of
new professional contracts with teachers and
administrators that define the requirements to
performance quality; establishment of wages’
dependence on performance results; develop-
ment of career levels in teaching).

In general, education reforms of the 21st cen-
tury are characterized by increasing social re-
quirements to education system efficiency, striv-
ing for enhancing teachers and administrators’
responsibility for their performance quality
[17,869-870].

The problem of educational content is cen-
tral in teacher training in the USA, and, in par-
ticular, elementary school teachers. It is the sub-
ject of attention of the Carnegie Council on
Higher Education, professional associations,
teachers-practitioners of colleges and universi-
ties, teachers-theorists who predict the educa-
tional content and study the nature of its interac-
tion with all the components of the education
process. In order to solve this problem, Ameri-
can educators believe it necessary to reveal the
term curriculum [15, 15-16].

The term curriculum includes a list, objec-
tives and content of certain courses in the pro-
gram offered by an education institution: ex-
pected learning outcomes: knowledge, values,
that are formed using various methods.

As for the objectives of courses, scholars de-
termine their various types. In particular, E. Eis-
ner along with behavioural objectives that dic-
tate exactly what one must do indicate perform-
ance results, singles out expressive educational

objectives describing problematic situations that
require extraordinary, creative solutions. These
objectives, as E. Eisner and N. Lizunova indicate,
orient students and teachers toward learning
individuality, activate their cognitive activities;
activity methods serve as the leading component
[4; 15, 64].

The division of objectives into behavioural
and expressive is supported by G. Dmitriev [14],
who states that the leading component of behav-
ioural objectives is knowledge, and expressive -
activity methods. In Ukraine, similar content is
included in terms navchalnyi plan (syllabus) and
navchalna programa (study program).

N. Lizunova indicates that there are no docu-
ments similar to our syllabi and study programs
in the USA; each university or college publish
their own materials (catalogues, newsletters)
that serve as curricula and programs [15, 18].

In the USA the content of teacher education,
in particular, elementary education, is rather
various. If the study program meets all the re-
quirements of the State directory materials and
education standards, the State entitles this edu-
cation institution to issue diplomas which pro-
vide graduates with the right to work as a
teacher there. Every five years education institu-
tions are checked by inspectors (they review
graduates’ academic progress, compliance of
curricula with education standards adopted by
this State). In the USA there is a range of agree-
ments between States under which one State
recognizes the diplomas issued by another
[16,77-78].

Each faculty of education at universities has
several departments, and, thus, several study
programs. It should be mentioned that each de-
partment also offers several study programs
and, therefore, curricula, focused on training
teachers, in partiular, elementary school teach-
ers at various levels. However, the curriculum
directed at training Bachelors significantly dif-
fers from that, aimed at training PhDs [16, 79].

Within our paper we would like to charac-
terize those academic disciplines that are taught
while training elementary school teachers.

The number of disciplines of psycho-
pedagogical orientation is considerable, as they
are grouped in blocks (up to 10). Due to the sig-
nificant amount of information obtained during
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the courses, departments have developed the
selective attendance system and elective courses.
Generally, psychological and pedagogical disci-
plines are divided into 4 blocks: theoretical, that
provide students with the knowledge of educa-
tional psychology associated with development
and learning of students as well as fundamentals
of education, which include philosophy, sociol-
ogy, politics. The course in assessment, testing
and statistics are sometimes included into educa-
tional psychology [16, 80]. Within psycho-
pedagogical training students attend lectures on
school law, where the cases of student abuse are
considered, legal requirements to teachers, etc.;
master courses in multicultural education, where
they find out how to stimulate cognitive activity
of children from poor families.

According to N. Malkova’s, findings, psychol-
ogy is the leading discipline in teacher training
in the United States. Psychological cycle includes
general psychology that reflects psychological
research methods, mental processes and proper-
ties of personality; developmental psychology,
which pays much attention to the study of age-
related peculiarities of children and adolescents,
given the crisis phases of development; educa-
tional psychology, which studies different types
of testing and student intelligence evaluation as
well as teaching placement organization [16, 82].

Apart from theoretical block, psychological
and pedagogical cycle of disciplines includes
practical one. Within faculties of education that
offer elementary education programs, it is pre-
sented by reading methodology; mathematics
methodology; natural sciences methodology;
social sciences methodology, etc. [16, 81].

School placement and research unit belong
to psycho-pedagogical disciplines [16, 80].

Thus, the cycle of psychological disciplines

includes 4 blocks: theoretical, practical
(methodological), research wunit and school
placement.

The program “Curriculum and Instruction”
is central in education as it may help to solve
certain issues, namely, obtaining education by
those groups of people who have not had such
an opportunity before; lesson planning; stan-
dards and monitoring; using technologies - fun-
damental problems of educational content and
training [16, 82].
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In the USA education is the object of study
for many sciences: philosophy of education, cog-
nitive psychology, psychopedagogy, sociology of
education, etc. Instead of the term pedagogy they
use the term educational studies. In addition, the
term didactics is used rather rarely in literature
of English-speaking countries, they do not distin-
guish pedagogy as an independent scientific dis-
cipline [16, 4]. Representatives of educational
psychology paid much attention to the study of
students’ abilities and academic progress, social
aspects and motifs for learning and much less to
the structure of students’ mental activity within
a classroom, as noted by N. Malkova [16, 33].

It should be noted that psychology is preva-
lent in most approaches in education in the USA.

According to N. Gage, the science about
teaching (didactics) is not effective because it
creates a framework for teachers. Teachers tend
to be creative, have their own opinion, be intui-
tive in different situations that occur in a class-
room in order to achieve better results in learn-
ing [6, 114]. However, on the website of the Uni-
versity of Washington they say about the science
of teaching that is as important as knowledge of
the discipline that is taught (Malkova, 2008;
Strauss, Sawyer, 1986). In 1985 N. Gage pub-
lished his work called “Hard Gains in the Soft
Sciences: The Case of Pedagogy” in which the
scholar proves that the science that controls
teaching is not psychology, and scientifically de-
veloped knowledge is the basis for teaching
[16,32; 5, 7].

It must be noted that in the USA pedagogy is
not paid considerable attention to and American
educators are concerned about insufficient peda-
gogical training of future teachers and, in par-
ticular, elementary school teachers. To improve
this situation, they have developed the course
called “Foundations or Social Foundations”. This
course combines philosophy, sociology, educa-
tion anthropology and history of education, that
is usually studied within a Bachelor’s degree in
Elementary Education. Masters and doctors
study these subjects individually [16, 84].

To obtain a degree of Master of Arts with
specialization in educational technologies, one
should master the following subjects:

— Curriculum Design;

—  Cultural Democracy;
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- Program Design;

— Models of Teaching;

- Instructional Technology;

— Evaluation and Research;

- Effect of Technology on Teaching;

- Media and Technology in Teaching;

— Using the Internet in the Classroom;

- Research Art [16, 84-85].

At the University of California, whose rating
is extremely high, much attention in the process
of elementary school teachers’ training is paid to
educational psychology [16, 84-86], although in
2002 the Minister of Education emphasized that
those teachers who received alternative training,
are theoretically more prepared, work more effi-
ciently and more often stick to their profession
than those who received traditional training
[16, 89], At the same time, the findings of Ameri-
can researchers in the 1980s proved that the
efficiency of teachers’ peformance depended on
their teacher training.

D. Monk conducting longitudinal studies of
over 2,800 students concluded that college edu-
cation has some positive effects and is necessary,
but insufficient to ensure future performance
efficiency [7, 142],

R. Strauss and E. Sawyer conducted similar
studies in North Carolina and stated that their
analysis shows that improving the quality of ele-
mentary school teachers’ training will signifi-
cantly contribute to better preparation of stu-
dents than reducing the number of students
within a classroom and improving financing
[8,47].

L. Darling-Hammond leads the movement
for promoting elementary school teachers’ train-
ing in education system of the USA. Also it is sup-
ported by the National Commission on Teaching
& America’s Future (NCTAF), the National Coun-
cil for Accreditation of Teacher Education
(NCATE), the National Board for Professional
Teaching Standards (NBPTS) [16, 99-100].

So, some American scholars emphasize that
highly qualified elementary school teachers
along with knowledge of the subject they teach
should also have profound teacher training, that
prestigiosness of training is revealed in the ratio
of knowledge of the subject and professional
training, an important role is played by the qual-
ity of teaching placement that future elementary

school teacher undergoes while studying at uni-
versity.

According to N. Malkova’s [16, 102], find-
ings, strong were the positions of those who sup-
port the abolition of professional teacher train-
ing within alternative programs, giving reasons
for the fact that professional teacher training at
traditional universities is insufficient. Thus, the
Minister of Education of the USA cites data of
The National Center for Education Statistics
(NCES) under which students of teacher colleges
receive lower academic knowledge than those at
universities as well as teacher colleges pay more
attention to psycho-pedagogical training. Over a
period of 4 years students study theory of educa-
tion, simultaneously undergo teaching place-
ment, and, as a result, master both theory and
practice in education and acquire knowledge of
those subjects they are to teach in school
[16,96].

This movement is supported by Carnegie
Corporation, Charitable Church Funds, Ford
Foundation, The DeWitt Wallace-Reader’s Digest
Fund, some political groups [16, 100].

However, N. Malkova notes that [16, 97],
80% of graduates of teacher colleges in Ken-
tucky, 70% - in the California State University,
3000 beginning teachers in New York, who un-
derwent traditional teacher training, positively
evaluated their obtained education.

It should be mentioned that in relation to
such different approaches to organizing teacher
training, there appeared the need for standardiz-
ing teacher training at pedagogical universities
[16, 103]. The program of G. Bush Jr. emphasized
the need for strengthening federal influence on
the level of standards in teacher education that
are to be uniform across the country and, in ad-
dition, all teachers are to be certified [18, p. 42].

Theoretical problems in planning the con-
tent of professional teacher training have been
developed by G. Brody, ]J. Brunner, G. Burnett,
J. Dewey, B. Smith, H. Spencer who put forward
the following criteria to justify the process of
planning the training content for higher peda-
gogical education institutions in the United
States:

- social significance of the material;

- relevance (focus on practical significance of
knowledge);

412 HAYKOBUI1 BICHUK MHY IMEHI B. O. CYXOMJIMHCBHKOTO. IIEATOTTYHI HAYKU



Antonina CHYCHUK
Content peculiarities of elementary school teachers’ pedagogical education at universities of the USA

— knowledge of disciplines’ fundamental

structure;

— selection of the leading ideas in science
(the ability to take into account only rele-
vant and important facts);

— relations between learning and life (the
criteria of social efficiency);

— consideration of students’ interests as a
form of cognitive needs manifestation [12].

In the process of planning the content of
professional training, American specialists use
various methods: introspection, analysis of spe-
cialists’ professional duties, critical incident
method, etc. that allow to determine specific
educational content for future specialists’ train-
ing, including elementary school, which is a part
of curricula. We would like to present their brief
description within this paper.

Thus, V. Busel indicates that introspection is
the method of psychological study that consists
in researcher’s monitoring their own feelings,
thoughts, namely, self-observation [13, 402]; N.
Lizunova believes that in order to find relevant
training content scholars analyze current study
programs, interview those experts involved in
planning the content of training, study the cata-
logues of colleges and universities, journals, pro-
fessional literature, etc. [15, 84-85]. Critical inci-
dent method allows to reveal certain patterns in
the occurrence of such phenomena as unsatisfac-
tory professional performance, discharge, being

late for work and following excuses, and - the
influence of different factors: technical, social
and economic, medical, etc. [15, 85].

To determine the content of training Ameri-
can educators use morphological and functional
approaches. The morphological approach re-
flects the hierarchy of learning material that is
presented in academic disciplines and reveals
the procedure for teaching learning material
during training. The functional approach facili-
tates taking into acount the objects of study
(subject knowledge, thinking techniques, values)
during students’ training [15, 87].

As we can see from the mentioned above, in
order to justify the process of educational content
planning in American higher education institu-
tions, considerable attention is paid to the follow-
ing factors: using specific approaches (morpho-
logical and functional), but also educators use dif-
ferent methods (introspection, analysis of special-
ists’ professional duties, critical incident method,
etc.) that allow to determine specific educational
content for future specialists’ training, including
elementary school, which is a part of curricula.

Rather perspective we consider the follow-
ing steps: to develop and impelent the learning
and methodical complex that should consist of
the special course and textbooks for students
and hearers of teacher advancement courses
that will improve teacher education in Ukraine.
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Yuuyyk A. 0co6/1IMBOCTI 3MiCTy NeAarorivyHoi oCBiTH BYUTE/IA NOYAaTKOBOI KoM y BH3 CIIIA

IIpobaema 3micmy HagyaHHA 3aliMae yeHmpaabHe Micye y nidcomosyi nedazoza CILA, 30kpema nova-
mkogoi wkoau. Bona siess1€ co6oto npedmem ysazu 3 60Ky Padu KapHezu 3 numats guwjoi ocgimu, npoge-
cilinux acoyiayiii, sukaadavie-npakmukie kosedxcie ma yHigeepcumemis, nedazozig-meopemukis, ujo npo-
2HO3YHMb CK/AA0 3Micmy HABYAHHS Md 8UBYAOMb Xapakmep 1020 83AemO0ii 3 yciMa KOMNOHEHMAMU Ha-
8YA/bHO-BUX08HO20 NPOYecy.

Y cmammi cxapakmepu3oeaHo pi3Hi Mmodesai Kypukyaymy, siki pospobuau nedazozu-meopemuku
(4. Yinepa, X. Ta6a, [lxc. Bivamna).

Po3zzasiHymo ducyunainu, wo sukaadaromucs y BH3 CLIA npu nidzomosyi 8uumes no4amkogoi wkou.

3’scoeaHo, wo y CIIA npakmuuHo eidcymHs nedazoziuna Hayka i nedazozu CLIA myp6yrombcs npo
HedocmamHicmb nedazoziyHoi nidzomosku MatibymHix yuumeis, 30kpema noyamkosoi wkoau. Komnen-
cysamu gidcymHicms nedazoziyHoi Hayku edaemucst 3a donomozor Kypcy «Foundations or Social Foundati-
ons». lle noednanull Kypc ginocogii, coyionoezii, anmponosozii oceimu ma icmopii nedazoziku, sikuii 38u-
yqiiHO 8uB4aEMbCA Ha pigHi bakasnaspa noyamkosoi wkoau. s mazicmpie ma dokmopie yi npedmemu
8UK/1A0AOMbCS KONCHUL OKPeMO.

[TiokpecsaeHo, wjo 0151 06TpyHMYy8AHHS1 npoyecy 8id6opy 3micmy HA8YAHHSl 0151 BUWUX Neda202iYHUX
HaguabHUX 3akaadie CLIA npudiissembcs 3HAYHA y8aaa: 3acmocosyroms neeHi nidxodu (mMopgoaoeivHuil
ma ¢yHkYyioHabHUTL), a makoxc axieyi Kopucmyrmucs pisHUMU Memodamu (iHmpochekyisi, aHa.iz npo-
¢decitliHux 0608’s13kie axieys, memod Kpumu4Ho20 iHyudeHmy ma iH.), siki d0380/15110Mb 8U3HAYUMU NES-
HUlU KOHKpemHuUtl 3Micm Ha84aHHsA 0151 nideomosku mailbymHix ¢axisyie, 30kpema no4amkosoi WKoau,
sAkull exodums 0o ckaady Kyppikyaymis.

Kawuvoei caoea: suwa oceima, 3amicm nedazoziuHoi ocgimu, 4umesib N04amkoeoi wko.u, hidzcomo-
8Ka guume1ss nouamkogoi wkoau y CIIA.

Yuuyk A. OCOGEHHOCTHU COJepKaHHs NeJaroru4eckoro o6pa3oBaHMs yuyuTe/eid Haya/IbHOM
mkoJibl B BY3ax CIIIA

IIpobaiema codepicaHusi 06yYeHUST 3aHUMAEem YeHmpaabHoe mecmo 8 hodzomoske nedazoza ClIA, s
YacmHocmu Ha4aabHol wiko/bl. OHa npedcmasssem co6oli npedMem GHUMAHUSI CO cmopoHbl Cosema
KapHezu no eonpocam gbicuiezo 06pazosanusi, npogeccuoHa/bHbiX dccoyuayull, npenodasame.et-
npakmukog Ko/jaedxcell U yHugepcumemos, nedazo208-meopemukos, NPOZHO3UPYom cocmas co0epicaHusi
06yYeHUsl U u3y4dwom xapakmep e20 83aumodelicmgusi €O 8CeMu KOMNOHEHmMamu y4eGHo-
gocnumame/ibHO20 npoyeccd.

B cmamve oxapakmepu3o8aHbl pa3/auyHble Modeau KypukyJaymy, Komopble paspabomaau nedazozu-
meopemuku (/. Yunepa, X. Taba, [x#c. Buvamna). Paccmomperst ducyunauHsl, npenodasaemvle 8 gy3e CILIA
npu nodzomogke y4umess HAYa/AbHOU WKoObl. YcmaHosaeHo, ymo 6 CLIA npakmuuecku omcymcmayem
nedazozuveckas Hayka u nedazozu CIIA 6ecnokossimcsi 0 HedocmamoyHocmu nedazoz2u4eckoll nod20mosku
6ydywux yyumesetl, 8 YaCMHOCMU HA4a/bHOU WKo1bl. KoMneHcuposams omcymcmaue nedazo2uyveckoll
Hayku ydaemcsi ¢ nomMowbto Kypca «Foundations or Social Foundations». 3mo cogmewjeHHbll Kypc ¢puioco-
duu, coyuosozuu, aHmponos02uu 06pa308aHus U UcCmMopuu nedazo2uku, KOmopbulii 00bIYHO U3yvaemcs Ha
YpO8He 6aKa/1a8pa Ha4aAbHol WKobl [ Mazucmpos u d0OKmopos amu npedmemsl npenodarmcst Kaxc-
dbili omadebHo.

IloduepkHymo, umo 04151 060CHO8AHUSI npoyecca omoopa codeprcaHus oby1eHus: 013 8blcuux nedazo-
2uveckux yyeOHulx 3agedeHull CIIA ydeasiemcsi 3HaYumesnbHoe SHUMAHUeE: NPUMEHSIIOM onpedeseHHble
nodxodvsl (Mopgoaozuveckull u yHKYUOHAAbHLIU), d MAKIHCe Cneyuaaucmsl N0/b3yOMCsl pA3HbIMU Memo-
damu (uHmpocnekyus, aHaau3 NpogeccuoHAIbHLIX 0013aHHOCMell cheyuaaucmad, Memood Kpumu4eckozo
uHyudeHma u dp.), Komopble n0380.1110Mm onpedeaums onpedesieHHbIU KOHKPEeMHbIU CMbICA 00y4eHUs 045
nodzomosKu 6ydywux cneyuaaucmos, 8 HacmHoCcmu Ha4aAsHol WKo.1bl, KOmopblil 8xodum 8 cocmas Kyp-
PUKYAYM.

Kawuegble cso08a: 8bicuiee 06paszosanue, codepicaHue nedazo2u4yeckozo 06pasosaHus, y4umessb
HA4a/bHOLl WKO/bl, N0020Mo8Ka yyumes Ha4aabHol wkoavl 8 CLIA.

CrarTsa Hagila o pegkoJerii 10.09.2017
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