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In the article presented humor has been considered as an integrant part of foreign language teaching
that can facilitate more effective students’ learning. The purpose of this study is to identify the role of
humor in teaching foreign languages at non-linguistic faculties in the conditions of shortening classroom
hours and the most appropriate types of humor to use in a classroom for the successful acquisition of a
foreign language by university students. To deal with the tasks and achieve the research purpose, theo-
retical and qualitative research methods have been used: the analysis of pedagogical and psychological
works, the systematization of scientists’ views and achievements combined with many years of teaching
experience and observations. It has been noted that humor can take many forms and perform a variety of
psychological functions in modern society. At university humor helps to learn in two ways: right through
the emotional sphere and stimulating the process of cognition and indirectly by means of creating a more
welcoming atmosphere, which in turn has a positive impact on the success of knowledge acquisition.
Humor has a powerful effect on mental activity and consequently, improving the capacity of involuntary
memorization, causes a kind of reflexive orientation to novelty. Moreover, humor is an express method
of psychological relaxation in class. Special attention has been paid to the impact of humor on the emo-
tional state of students and finding the most appropriate types and forms of humor to be used in class.
An attempt to prove the importance of using humor in class in order to improve students’ acquisition of
a foreign language in a higher education institution, notwithstanding the shortening of classroom hours
according to the language course has been made.

Key words: foreign language teaching, humor, types of humor, emotional stimulation, motivation,
stress relief
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margaH Ceoboau 4, Xapkis, YKpaiHa, 61022

3AHATTA OPIEHTOBAHI HA BUKOPUCTAHHA N'YMOPY: BAX/IUBI MUTAHHA

Y npeacTaBaeHii cTaTTi rymop po3riafaEeTbCA AK HEBIA EMHA YAaCTUHA BUKAALAHHA iIHO3e@MHOI MOBY,
Lo cnpuse 6inbly edeKTUBHOMY HAaBYAHHIO CTYAEHTIB. METOH AaHOro AOC/IAKEHHS € BUSHAUYEHHA PO ry-
MOpPY B BUK/IAZaHHI iHO3E@MHMX MOB Ha HEMOBHUX GaKy/bTeTax B YMOBAX CKOPOYEHHA HaBYa/IbHUX FOANH
i po3rnag HanbiNbL NPUAHATHUX TUMIB TYMOPY A1 BUKOPUCTAHHA B ayAMTOPIi 418 YCNiLWHOrO 3aCBOEHHSA
CTyAeHTaMM iHO3eMHOT MOBW. [1nA BMpiLLEHHA NOCTaBAEHUX 3aBAaHb i AOCATHEHHA METU AOCNIAKEeHHA
6y/In BUKOPUCTaHI TEOPETUYHI Ta AKICHI MeToAM AOCNIAKEHHA: aHaNI3 NeAaroriYHMxX i NCMXoNoriYHmUX pobiT,
cMcTemMaTtm3alia nornsagis i 34006yTKIB BUEHUX B MOEAHAHHI 3 6HaraTopiYHMM AOCBIAOM BUMKNAAAHHA i crno-
cTeperkeHb. byno Big3HayYeHo, Wo rymop Moxe NpuimaTh pisHi Gopmu i BUKOHYBATU Pi3Hi MCUXONOFiIYHI
bYHKLi B cydacHOMy cycninbCTei. B yHiBepcuTeTi rymop Aonomarae HaB4aHHI0 ABoma 3acobamu: besnoce-
peaHbo, Yepes eMoLiHy chepy i CTUMyAALLD Npouecy NisHaHHA, | onocepeKOBaHO, WAAXOM CTBOPEHHSA
6inbLWw rocTMHHOT aTMOcdepu, AKa, B CBOK Yepry, A0MNOMarae ycnillHO OTPUMyYBaTU 3HaHHA. [yMop noTyK-
HO BM/IMBA€E HA PO3YMOBY [AifiNIbHICTb i, OTXKe, MOKPALLYyUM 30aTHICTb A0 MUMOBIZIbHOTO 3anam’ATOBYBaH-
HA, BUKINKAE CBOTO poay pedneKcnBHY OpiEHTALLIO HAa HOBM3HY. binbL TOro, rymop — Le eKkcnpec MeTog,
NCUXO/IOTIYHOT penakcauii Ha 3aHATTaX. OcobamBy yBary 6yno nNpuaineHo BNAMBY F'YMOPY Ha eMOLinHUIA
CTaH YYHiB i NOLWYKY HalbiNbLL NPUAATHUX TUNIB | OPM rymopy A5 BUKOPUCTAHHSA B ayAuTopii. 3pobieHo
cnpoby AOBECTU BAXK/MBICTb BUKOPUCTAHHSA F'YMOpPY B ayAUTOPIT 418 NONINWeEHH:A 0BO/IOAIHHA iIHO3EMHO
MOBOIO Y BMLLLOMY HaBYa/IbHOMY 3aKNafi, He3BaXatoum Ha CKOPOYEHHA ayAUTOPHUX FOAMH.

KniouoBsi cnoBa: BUK1agaHHA iHO3EMHOI MOBW, TYMOP, BUAWU F'YMOpPY, eMOLiHe CTUMY/IOBaHHA, MO-
TUBaLiA, 3HATTA CTPecy.
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XapbKOBCKUIN HaUMOHaNbHbIN YHUBEPCUTET MMeHM B. H. KapasuHa

nnowaab CBoboabl 4, XapbKoB., YkpanHa, 61022

3AHATUA OPMEHTUPOBAHHbBIE HA UCMO/1Ib3OBAHUE KOMOPA: BAXXHbIE BOMPOCHI

B npeacTaBneHHON cTaTbe OMOpP, KOTOpPbIN cnocobcTyeT 6oee apPeKTMBHOMY 0BYYEHUIO CTYAEH-
TOB, pacCMaTPUBAETCA KaK HEOTbeM/IeMas YacTb NpenogaBaHMsa MHOCTPaAHHOTO A3blKa. Llenblo gaHHoro
nccnenoBaHMA ABNAETCA onpeaeneHne poin loMopa B NpPenoaaBaHUM MHOCTPAHHbIX A3bIKOB Ha HeA3bl-
KOBbIX (aKy/nbTeTax B YC/MOBMAX COKPALLEHUA y4eBHbIX YacoB M paccmoTpeHue Haubonee NOAXOAALLMX
TUMNOB tOMOpPa ANS UCNOAb30BaHMA B ayAUTOPUM AR YCMELHOro OCBOEHMUA CTYAEeHTaMM MHOCTPAHHOro
A3blKa. [1A peleHmns NocTaBeHHbIX 33434 U AOCTUMKEHUA Len UCCNe0BaHusa H6blv UCNOoAb30BaHbl TEO-
peTnyeckmne n KayeCtBeHHble meToabl UCCNneoBaHUA: aHaNnU3 neaarorm4eCcKkmnx U NCUXoaorn4ecknx pa60T,
cucTemaTmsaumsa B3rAA0B U AOCTUMEHWUIA YUEHDBIX B COUYETAHUM C MHOTOMIETHUM OMbITOM MpenoasaHua
1 HabNtoAeHWIA. BblN0 OTMEYEHO, YTO FOMOP MOXKET MPUHMMATb Pas/iMUHble GOPMbI U BbINOAHATL Pas/iny-
Hble ncuxonornyeckmne GyHKLUMM B coBpemeHHOM obLuecTse. B yHMBepcUTeTe OMOP NOMOraeT 0bydYeHnto
ABYMA cnocobamu: HanpPAMYHo, Yepes 3MOLMOHabHYI0 chepy M CTUMYASALMIO MPOLLeCcCa NO3HAHMUA, U Koc-
BEHHO, NYTEM CO34aHuA 6onee rocTenpuMMHON aTmocdhepbl, KOTopas, B CBOO ovepeap, crnocobeTeyeT
ycnewHomy npuobpeteHuto 3HaHU. FOMOp OKa3biBaeT MOLLHOE BAUAHUE HA YMCTBEHHYIO AeATe/IbHOCTb
W, CNefoBaTe/ibHO, Yy4llasa CrnocobHOCTb K HEeMPOU3BOIbHOMY 3aMOMMHAHMIO, Bbi3biBae€T CBOEro poaa
pedNeKCUBHYIO OPUEHTALMIO Ha HOBM3HY. bonee Toro, tMOP — 3TO 3KCMPECC METOA, NCUXONOTMYECKO pe-
NaKkcaumm Ha 3aHatuax. Ocoboe BHMMaHMe 6bIa0 yaeneHo BAUAHMIO OMOPa Ha SMOLMOHAIbHOE COCTORA-
HMe yJyaLmxcsa 1 MoMcKy Hanbosiee Noaxoaawmx TMNos 1 Gopm toMopa A/1s UCMO/b30BaHNUA B ayAUTOPUM.
MpeanpuHATa NOMbITKA A0Ka3aTb Ba)KHOCTb MCMO/b30BaHUA FOMOPA B ayAUTOPUMN A1 YydLEeHUa OBna-
OEHNS MHOCTPAHHbBIM A3bIKOM B BbICLUEM y4eHOHOM 3aBefEeHMM, HECMOTPSA Ha COKpalLeHWe ayaAnTOPHbIX

4acos.

KntoueBble cnoBa: npenogasaHve MHOCTPAHHOIO A3blKa, FOMOP, BUAbI OMOpPaA, SMOLMOHANbHOE CTU-

My/IMpoBaHUe, MOTUBaLMA, CHATUE CTPeCCa

Introduction. At present the specialists
who deal with various aspects of science and
engineering are supposed to be capable of using
foreign languages to find the data they need as well
as for communicating and exchanging information
with their foreign colleagues. Therefore, the
second language proficiency level must be
high enough to serve these purposes. However,
teaching foreign languages to university students
is limited to 30 classroom hours a semester or less
and only lasts for about two years according to the
curriculum. Hence, high school teachers strive to
intensify the process of learning and let their stu-
dents acquire deeper knowledge of the subject.
The issue of motivation becomes essential to mas-
ter the second language better. Using humor for
teaching foreign languages is one of the effective
means to stimulate students’ motivation.

Analysis of recent research and publica-
tions. Humor, its different types, as well as its role
in teaching foreign language have been studied in
numerous scientific works of domestic and foreign
authors (McMorris R., Gorham ., Norrick N. R., Mar-
tin P, Oppliger P.A. ]. Hackathorn, A. M. Garczynski,
K. Blankmeyer, Wagner M., Kolesnik G., Prokofiev
G., Vasilevskaya O. and others). Nevertheless, there
is still a need for a more detailed analysis of the
feasibility of using humor in class in the conditions
of shortening classroom hours at non-linguistic
faculties.

Objective. The purpose of this study is to
identify the role of humor in teaching foreign
languages at non-linguistic faculties in the
conditions of shortening classroom hours and
consider the most appropriate types of humor to
use in a classroom for the successful acquisition of
a foreign language by university students.

Methods. To solve the assigned tasks and
achieve the research purpose, theoretical and qual-
itative research methods have been used: the analy-
sis of pedagogical and psychological works, the sys-
tematization of scientists’ views and achievements
combined with many years of teaching experience
and observations to develop methodological prin-
ciples of teaching foreign languages at university.

Results. Humor and laughter are a univer-
sal aspect of human life that takes place in all its
spheres and is inherent to literally every person
[8]. Humor can take many forms and perform a va-
riety of psychological functions in modern society.
Among peers, humor helps to attract attention; in
the work process by means of humor, in the acts
of communication that occur in the group, humor
increases cohesion, defines social boundaries, and
softens critical statements; in the classroom, stu-
dents often use humor in order to achieve a friend-
ly attitude towards themselves by the teacher. In
other words, it is a complex social phenomenon
that affects many aspects of our daily lives, includ-
ing higher education.
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At first glance, humor is not an integral part of
teaching foreign languages at non-linguistic facul-
ties. Moreover, practice shows that some teachers
are not ready to use humor in the classroom for
the following reasons: a) they consider humor a
«risky» way in communication with students; b)
they are often afraid to look ridiculous. They forget
that a sense of humor is a trait that is inherent in
the human psyche and is one of the components of
his or her emotional development [2].

According to the numerous research studies
and our teaching experience and observations, hu-
mor helps to learn in two ways: directly through
the emotional sphere and stimulating the process
of cognition and indirectly by means of creating a
more welcoming atmosphere, which in turn has a
positive impact on the success of knowledge acqui-
sition. From the point of view of language educa-
tion, both of these factors are important to deter-
mine the expediency of using humor in teaching.

Involving the emotional component in the
learning process is an essential aspect of the «hu-
manistic approach». At the end of the last century,
many studies, especially abroad, emphasized the
important and indisputable role of this approach
in foreign language teaching, which considers stu-
dents not only as subjects learning a foreign lan-
guage, but as psychologically complex individuals
in socio-cultural contexts [6; 13].

A purposeful impact on the student emotional
sphere leads to increasing motivation in language
learning because the emotion function is to bring the
subject to the real source of those emotions. Emotions
indicate the individual sense of events in a student’s
life. At the same time emotions reflect the significance
of the subject’'s activity content (the assessment
function) and establish it for the appropriate work
(inducement function) [4, c.304-305].

Modern psychology and pedagogy pay
much attention to emotional processes in the
mechanisms of mental activity. They are believed
to accompany mental processes, activate or
inhibit their development, as well as to be the
foundation of active functioning in perception,
understanding, comprehension, attention and
memory. The student’s learning activities generate
a wide range of emotional experiences. Positive
emotions are known to tone the brain, increase the
productivity of cognitive processes and promote
a creative approach to solving various problems,
while negative emotions suppress the brain. The
positive emotion of joy that accompanies humor
replaces feelings of anxiety, depression, or anger.
That allows a person to think deeper and creatively
solve problems [7].

Moreover, there is medical evidence that
laughter, which usually accompanies humor, does
cause profound but not a stressful impact on the
whole body, which leads to muscle relaxation and
relieves tension provoked by stress and negative
emotions [1]. Thus, humor can be seen as an
important mechanism for regulating emotions,
which can help strengthen students’ mental health,
especially in the conditions of unprecedented
quarantine associated with the COVID-19, which
has led to the increased emotional tension in society.

Emotional stimulation facilitates both stability
and speed of memorization of educational material
as the emotional memory trails are generally formed
from the first presentation [4, c.304]. We consider
both of these factors important to determine the
expediency of the use of humor in foreign language
teaching. As humor creates a powerful effect on a
person’s emotional perception, it is helpful to retain
information. It is an important indicator of emo-
tional memory and, therefore, it is a way to increase
motivation to learn a foreign language. Emotional
disturbance activates important brain’s subcortical
centers. It tones up the cortex of the cerebral hemi-
spheres and enhances their functional capacity.

It has been recognized that humor has a pow-
erful effect on mental activity and consequently, im-
proving the capacity of involuntary memorization,
causes a kind of reflexive orientation to novelty [5].

Conventionally, humor used in our everyday
life can be divided into three categories [3]. Ac-
cording to our teaching experience all these three
categories function successfully in class:

1) Pre-prepared humorous materials (an-
ecdotes, stories) or so called preserved jokes.
Pre-prepared humorous texts are used by foreign
language teachers to practice various aspects of
the language: phonetics, vocabulary, grammar; lis-
tening, etc. The studies show that the use of humor
in even test tasks is perceived by most students
quite well, provided that the humor is positive and
understandable [9].

2) Spontaneous purposeful conversational hu-
mor, which is used in the communication process
and can be verbal and nonverbal. This type of hu-
mor includes anecdotes, funny stories, puns, irony,
etc. [11], which are used for emotional relaxation in
the audience.

3) Unfocused, or random humor in turn is
divided into physical and linguistic types [10]. As
a rule, casual humor is the result of a statement
or action that should not have been funny from
the beginning. Random humor involves cases
of misspelling, use and pronunciation of words,
accidental permutation of sounds, or «spoonerismp».
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In the process of teaching foreign languages,
lecturers and students encounter similar cases
of humor almost every day, and as a result
it can certainly draw attention to particular
linguistic aspects. It is important to note that the
information presented in a humorous manner is
better remembered than information given in a
serious way. Thus, such information facilitates
cognitive processing, helping to store it in long-
term memory [12].

Let us focus on some examples of using humor
in class at non-linguistic faculties. For instance,
humor can help to acquire new words and word
combinations as well as learn new grammar rules.
Teachers must have anecdotes at their disposal
to illustrate the educational material of various
aspects: vocabulary, grammar, phonetics and
listening. In vocabulary teaching the jokes may
be based mainly on polysemy or homonymy an
emphasizing the importance of learning words in
English, e.g.

1) A: “I saw a man-eating shark at the
aquarium.”

B: “That’s nothing. I saw a man eating herring
at the supermarket.”

2) A thief who stole a calendar got twelve
months.

3) The dead batteries were given out free of
charge.

For better acquisition of Grammar we can
suggest the following jokes:

1) Double negatives are a big No-No.

2) Teacher: “Name two pronouns.”

Student: “Who, me?”

Using humor, students begin to understand
structural and semantic differences between two
different languages, state which types of humor fit
the speech context.

Practicing jokes, students not only master
the material they learn, but are also fascinated
by their content that encourages communication.
So, students of technical specialties can be
interested in various funny stories or anecdotes on
professional subjects. Students are fond of jokes
with special terms: An electron and a positron go
into a bar. Positron: “You are round.” Electron: “Are
you sure?” Positron: “I'm positive!”

There may be humor-evoking phonetic
phenomena involving pronunciation or confusing
words. The humor effect is often based on dialect
(regional) or peculiar individual pronunciation.

1) A Chinese and a foreigner were competing
in a martial art contest and the foreigner won. The
Chinese contestant said to his master: “He beat me
in the game”, but he pronounced the short vowel

2020 Bunycx/ Issue 47

[i] instead of the long one [i:], that is he said “He
bit me in the game.” instead of “He beat me in the
game.” The master criticized that a foreigner: “It is
not right to bite others in the contest”, which made
that foreigner feel pretty wronged.

2) Once a foreign student who was learning
in America asked his teacher for a leave to see the
doctor. He said: “I'm going to the hospital today”.
Because of his bad pronunciation, he confused
the [ae] and [ie]. In fact, he said: “I'm going to the
hospital to die” instead of “I’'m going to the hospital
today”, which sounded scary.

Humor reduces student anxiety and helps to
acquire practical skills in using a foreign language,
enhances motivation to master the language [14].
For this reason we highly recommend to begin
alesson with a short story or a joke to stimulate
students and encourage them to understand
further material better.

Humor is an express method of psychological
relaxation in class. When experienced teachers see
that their students are tired, they can offer them
to read humorous entertaining texts or share orig-
inal jokes and recall some witty episodes. In this
case, laughter serves as an unusual stimulus caus-
ing their involuntary reaction and is an excellent
stress-relief method. A teacher can pick up humor-
ous pictures or photos for specific grammar ma-
terial or vocabulary practice, and ask students to
suggest their comments which will be good for the
material assimilation.

A shared perception imposes a certain imprint
on the process of understanding due to the influ-
ence of the people in class. Laughing together at a
joke, both a lecturer and students are likely to form
a group with a team spirit of great impulsive pow-
er and dynamism. It has a strong effect on behav-
ior as a whole. That gives rise to a solidarity effect
which encourages the activity of each student in
the group.

Thus humor is one of the most effective ways to
influence the audience emotionally, it helps to main-
tain a lively interest and attention, and create favor-
able emotional and moral environment at the les-
son. Laughter in class is like an infection; the comic
effect can be particularly powerful. We strongly be-
lieve that laughter is a way to unite people.

Nevertheless, in spite of the fact that humor
can play an important role in the process of teach-
ing, we should use it carefully in communication
with students.

According to the style, humor can be divided
into four types: two relatively healthy, or adaptive -
affiliative and self-affirming, and two relatively
unhealthy, or potentially harmful - aggressive and
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self-deprecating [3]. Most education experts recom-
mend teachers to avoid using aggressive forms of
humor. The use of such humor is often associated
with less positive assessments of a teacher by stu-
dents, which in turn can lead to their demotivation.

Therefore teachers should bear in mind that
their jokes must not be offensive. “High-risk’ humor
must be avoided and it is advisable to focus on the
‘low-risk’ patterns [15]. The jokes must not deal with
race, gender, religion and anything that can touch
students’ feelings to prevent an adverse reaction. We
consider that there are safer applications, e.g. telling
anecdotes or stories from one’s personal life experi-
ence. The teacher’s ability to laugh at themselves is
positively appreciated by students.

It should be noted that humor can play an
important role in the process of moral education.
They say that mockery penetrates even through
the shell of a turtle [3]. Our many years of expe-
rience shows that humorous remarks concerning
the student’s behavior, both in the classroom and
outside it, may be quite appropriate and effective.
But we should keep in mind the above mentioned
requirements.

Discussion and conclusions. Teaching in
higher education has long been seen as a process
that first of all requires teachers to assess the
content of the subject, and find the ways and
methods to preset it properly. In general, earlier
teachers did not have to think about their
interactions with students, both in the classroom
and outside it. However, numerous studies and
experience show that teaching should include the
content of the subject being taught, the search for
effective teaching methods and the formation and
development of the relationship between a teacher
and a student. Teachers must skillfully balance in
these two planes in order to effectively facilitate
the process of information assimilation.

The teacher’s humorous attitude seems to
be an essential factor as it addresses the possi-
ble complexities and fears that some students of
non-linguistic schools have created through a poor

foreign language learning experience. Thus, we
see humor as a practical tool to establish the right
classroom atmosphere and achieve the desired
learning goals. The teacher’s remarks made in the
form of a joke which do not cause offense and are
better remembered and even serious conflicts in
the team can be easily resolved as a rule.

We must take into account the fact that mod-
ern level of foreign language acquisition is charac-
terized by high intensity (students have to revise
or learn a great deal of material within a short pe-
riod of time) and often requires from students an
enormous concentration of attention, exertion of
strength, and endurance. According to psycholo-
gists, educators and doctors, a foreign language is
one of the most difficult subjects in the curriculum,
which leads to fatigue, overwork and decreased
active attention in class. Thus there is a need in
health-saving techniques to prevent both negative
effects and stress-forming factors. Stress relief in
the classroom and the provision of a healthier ap-
proach to training is essential. Stress relief can be
considered as an effective learning method that
contributes to positive emotions and eliminates fa-
tigue and stress, stimulates interest to the subject.
This means of relaxation also enables students
to understand foreign speakers better, develop
correct pronunciation, and master grammatical
norms of a foreign language successfully.

Experience has shown that humor is also
a powerful tool to overcome the psychological bar-
rier, provide interest to foreign language studies.
[t creates favorable emotional climate at the les-
son which fosters the processes of concentration,
memory, thought and creativity. Humor enhances
learning motivation as it provides a feeling of joy
and satisfaction.

Therefore, in spite of being restricted by time
frames of a language course in a higher education
institution teachers should pay more attention to
using humor in class in order to improve students’
acquisition of foreign languages.
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