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CONCEPTUAL TOOLS FOR LANGUAGE EDUCATORS
WHEN DEVELOPING FOREIGN LANGUAGE EDUCATION
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This article represents the Finnish approach to the future of foreign language teaching, studying and learning. It
provides the general overview of the key instruments or conceptual tools for foreign language teachers and
educators to be used and profit from when developing foreign language education (FLE) and envisioning its
future. The key futuristic instruments, such as vision, strategy, scenario and mission are described and analyzed
in order to better understand, visualize and formulate the future in the field of foreign language acquisition.
Key words: foreign language education, foreign language teachers and educators, vision, strategy, scenario,
mission, conception of learning.
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KOHIEIITYAJIbBHI 3ACOBM BUBYEHHS MOBH
11 YAC HABUYAHHS IHO3EMHOI MOBH

I'puntrok C.I1.
Hayionanenuu asiayivinuti ynisepcumem, np-m Kocmonasma Komaposa, 1, m. Kuis, Yxpaina

CrarTs npezacTaBisie iHCHKUIM MiIXin 10 MailOyTHHOTO iHO3EMHOI MOBH 3 TOYKH 30PY IPOIIECiB BUKJIAJaHHS,
HaBYaHHSA 1 BUBUCHHSA. Y CTaTTi 3IIHCHEHO OIJIA KIIOYOBHX IHCTPYMEHTIB, TOOTO KOHIIETITYyaJbHOTO
IHCTpYMEHTapifo [UI1 BHKJIAJadiB iHO3EMHHX MOB Ta OCBITSH, 3 METOI0 X 3aCTOCYBAaHHS MJIS PO3BHTKY
IHIIOMOBHOI OCBITH Ta Iepej0avyeHHs] IMO3UTHUBHOI JUHAMIKM 1i MaiOyTHbOro. OcCHOBHI (yTypHCTHUHI
IHCTPYMEHTH, TaKi, K Oa4eHHs, CTpaTerii, ClieHapiii i Micis, onucaHi Ta IpoaHali30BaHi st TOro, o0 Kpartie
3p0O3yMiTH, Bi3yalli3yBaTH Ta chopMyIroBaTH MaiiOyTHE y chepi BUBUCHHS IHO3EMHHX MOB.
Kmiouosi cnosa: inwomosna oceima, oceimsanu ma ukiaoayi y 2any3i IHWOMOBHOI 0c8imu, OaueHHs,
cmpamezis, cyeHapii, Micis, KoHyenyii HaguanHs.
KOHULENTYAJIBHBIE CPEJACTBA U3YYEHUSA A3BIKA
BO BPEMSA OBYUYEHUSA NTHOCTPAHHOMY A3BIKY

I'puntrox C.I1.
Hayuonanveinii asuayuonnsiu ynusepcuem, np-m Kocmonasma Komaposa, 1, 2. Kues, Yxkpauna

Cratbs npezcTaBiseT GUHCKUI MOAXOI K IPEHONABAHHUIO, M3YYCHHIO M OOYYCHHIO HWHOCTPAHHOMY SI3BIKY B
OynymeMm. CraTbsi NpEROCTaBIseT OOMMHA 0030p KIIOYEBBIX HHCTPYMEHTOB MM KOHLEHTYaJIbHOTO
WHCTPYMEHTapusl JUIs TpernojiaBaTeieil MHOCTPAHHOTO s3bIKa W BCEX IIEIaroroB B 0OJIACTH WHOCTPAHHOTO
06pa303aH14;1, KOTOPBIC MOTYT 6LITI) HCIOJIb30BAaHbI JJIA Pa3BUTUA MHOCTPAHHOI'O A3bIKa U IMMPOTHO3UPOBAHUA
ero Oymymero. DyTypuUCTHYECKUE WHCTPYMEHTHI, Takue, KaKk BHUJIEHUE, CTpATerHs, CICHApUH U MUCCHUS
OMHKCAHBI U MPOAHATU3UPOBAHBI, C TEM, YTOOBI JIYUIIIC IOHATh, BU3YATH3UPOBATh U CHOPMYIUPOBATH OyayIiee
B 00JIaCTH HHOCTPAHHOT'O A3bIKA.

Knouesvie cnosa: obpasosanue 6 obracmu UHOCMPAHHO20 A3bIKA, nedazozu 6 o00aacmu UHOCMPAHHO2O0

06pazosanus u npenodagament UHOCMPAHHO20 A3bIKA, BUOEHUe, CMpame2us, CYeHaputl, MUCCUs, KOHYenyuu

00yueHus.

There is a widespread international consensus that, if modern societies are to flourish, if they are
to strengthen their economic productivity, and if they are to ensure that all their citizens lead
satisfying personal lives, they need to cultivate the skills and capabilities of all through their
educational systems. That same consensus affirms that the quality of teaching is the most crucial
in-school and-high school factor in raising the level of students’ achievement and furthering their
educational progress and cumulative potential.

In the light of education, foreign language teachers not only in Finland but all over the world
face, more than ever, the challenge of visualizing future language teaching, studying and
learning.

In educational parlance, revision, division and supervision may have been used more often than
vision. In teacher education at least, the educators often face the challenge and demand of having
all teachers act as visionaries, able to actively visualize future language teaching, studying and
learning, while, at the same time, encouraging future teachers to follow suit.

To understand better the development processes in foreign language education and have a better
comprehension in visualizing futuristic perspectives, some theorists have suggested certain key
instruments used when foreseeing and envisioning the future, such as vision, strategy, scenario
and mission. This is very much the heart of the matter in this article and also the main rationale
for exploring this relatively uncharted territory.

Predicting the future is always a hazardous business. But we can make reasonable predictions.
The future won’t just suddenly happen; the nature of the future exists in our present. In regard to
education, however without going into detail or discussing the future from the deepest sense as
seen by many futurologists, the future is not to be foreseen, and yet, on the other hand, it is
feasible to see and anticipate different kinds of futures. Even if we cannot predict the future
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precisely, it is generally accepted among future researchers that we can affect the future and
future developments through our own decisions, our actions, and our ways of behaving [6; 7; 8].

There are different approaches or views towards the future. The first classification is based on
three diverse attitudes:

1. There are people who are driven to the future, as they believe, by “greater forces”,
such as legislators and political decision-makers who are thought to be in the critical position to
design the future.

2. There are people who adapt to the future, who take the future as something
inevitable but understand that future needs the potential to be looked into in advance, and these
people can be flexible enough when facing these needs.

3. There are people who make the future. These individuals are convinced that their
own future is — at least partly and to some extent — up to them themselves to create, to shape, to
design. This kind of attitude calls for predictive behavior, which is often also called strategic
thinking [6].

The second classification speaks of reactive and proactive attitudes towards the future. The
reactive behavior is grounded on the questions like: How can we adapt to the future? How can
we achieve our goals in the predicted world? The proactive attitude encourages us to ask: How
do we influence the characteristics of all possible worlds? How will we achieve our aims in these
possible worlds? The latter perspective does not see the future as monolithic; rather, the future
becomes a spectrum of different options and opportunities that are open to all of us.

In the light of the stated above concepts, the main instruments or conceptual tools to work with
used when looking into the future in regard to foreign language education and acquisition, such
as vision, strategy, scenario and mission are to be discussed further.

The first instrument that helps educators to cope with the future is vision. According to one
English-language dictionary, a vision implies the “power of seeing or imagining, looking ahead,
grasping the truth that underlies facts”. This meaning is very close to how many Finnish
scientists see the vision: looking forward, foreseeing and anticipating. Some theorists worldwide
have suggested an even broader interpretation. So Liebermann [2] points out such aspects as
leadership, professionalism, reform, teaching incentives, social realities, and teachers as
colleagues. On the other hand, visions can also be interpreted through various and sometimes
even contradictory concepts of teaching: engineering and apprenticeship as well as a
developmental, nurturing or social reform according to Parr [5].

Visions are closely related to futuristic thinking, to the idea of doing something in order to affect
the future. In this sense, creating visions, or visualizing the future, is needed at all levels,
including those of the institution, its principal, the teachers themselves, as well as student-
teachers.

All in all, a vision is defined as a view geared towards the future, an abstraction of some sort,
which can then be made more concrete with goals, aims and objectives. A vision is something
projected relatively far into the future, while goals and aims are more concrete, often measurable
and chronological, so that they can be achieved by the end of a specified period of time. A vision
always contains the idea of a better and more desirable future. The vision accepted by an
organization should form the basis for everyday action, because the conceptions related to the
future promote a state of self-directedness.

In the context of our study, the notion of the second instrument that is strategy will be presented
as a number of different facets adding something to a rather established discussion.
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Thus, strategies consist of those paths that are geared towards creating and enabling visions. The
vision defines the limits within which the strategies are being implemented. In a learning
organization, the strategy is changed if something unexpected is faced. If an organization has a
vision but no strategy, then, the whole deal can collapse when something completely
unexpected occurs.

Strategies are often divided into competition strategies and visionary strategies. The first
category of strategies aims in increasing the commercial competitivity, and are usually expected
to come true within several years, this can be five years, often even much sooner. A visionary
strategy, on the other hand, aims at coming true in the future as it will appear 10 or 15 years from
today. Naturally, visionary strategies are more difficult to create, even if they are exactly what
we would need now.

Strategies usually consist of decision-making rules and practices, which help people to run the
organization and to guide its behavior in the future. The rules and practices regarding the
management of different organizations can be divided into four categories [3; 7; 6]:

1. Rules that are used to assess the present and future capacity to perform. Goals, aims
and objectives are some of the instruments used to “measure” these kinds of rules.

2. Rules that determine the relationship between the organization and its external
environment.

3. Rules that determine the internal relationships of the organization and the different
quality support mechanisms of the working order.

4. Rules that govern the daily working policy of the organization.

Sometimes, the different strategies needed to develop and assess an organization are
gathered into a “strategic cross” as Meristd, Maattd, Helakorpi stated. So called “strategic cross”
contains four different kinds of knowledge linked to organization [1; 3; 4]:

o knowledge related to aims: shared reflections concerning the future and the aims
which an organization, such as a school, needs when developing into a networked or
team school;

o situational knowledge: analysis of the status quo and the action environment;

o methodical knowledge: an organizational analysis and a survey of what the staff
know, with a view to deciding about the methods that are needed in developmental work;

o strategic knowledge: a concrete plan of development or an implementation plan to
be carried out jointly between different individuals and units of the organization.

In strategic thinking and planning, the typical mistake is not taking all four of these types of
knowledge into consideration, but contenting oneself with one or two out of the four. In that
way, not enough adequate information is gathered to work on.

One more instrument that helps educators to cope with the future is a scenario. Generally
speaking, scenarios are optional or alternate images of the world or worlds of the future; possible
worlds. They are powerful instruments that can be used to shape and visualize change, as well as
all the ingredients and chains embedded in it.

Scenarios are often used to assess all of the weak signals that the future sends to this day. One
could summarize the meaning of scenarios by saying that they are the future’s manuscripts based
on the knowledge we have at present.

The last instrument to be mentioned when considering futuristic planning on an organizational
level is mission. Mission is usually preceded by a vision. Mission, briefly, means all the tasks
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that are required when advancing towards a vision. Mission links a vision situated somewhere in
the future with the present state of affairs, which is also the level of know-how as we experience
it. In order to see mission implemented in the future become concretized as vision, we need an
adequate level of know-how and a certain number of resources, as well as a certain level of
purposiveness for all of this to come true. Briefly, for mission to manifest itself as vision, quite a
few criteria or prerequisites must become tangible. Yet, both mission and vision are essential to
be explicated, because otherwise we will not know the paths we are heading towards or the
targets we should be aiming at. Vision is the futuristic state of the art, while mission is the way to
proceed onwards from the present state of affairs [6; 8; 9].

To sum up, despite the drastic and radical changes that the humankind is experiencing now all
over the world, the question of having welfare states satisfying the needs of all is the background
and basis of any country. We clearly understand that only the highly qualified human resource
niche can cover this issue successfully and productively. Thus, naturally to have attempts in
investigating the best ever-existing examples we have at present on the world scale.

In the field of education, Finland is one of the worth alternatives. It has proven to be the top
country in education nowadays and the educators are very eager to study and to analyze their
successful pattern and to implement relevant and appropriate integrals into their own national
systems. The Ukrainians don’t set themselves aside the changes currently taken place in the
global sense: we have a precise look in this direction, keep pace following the contemporary
tendencies that the world community has been absorbed with and are persistent in building and
rebuilding our prosperous national system of education.
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CEMAHTHUKA TA CTPYKTYPA ®PA3EOJIOI'I3MIB
HA NIO3HAYEHHSA BIIYYTTIB JIIOAUHU

Henucona A.C., acnipant

beposincovruii deporcasnuti nedazoziunutl yHigepcumemn,
gyn. LlImioma, 4, m. beposncok, YVkpaina

angelikadenisova@rambler.ru

VY craTTi MpoaHai30BaHO OCHOBHI CTPYKTYPHO-TpaMaTHYHI KJach (ppa3eoOTIYHMNX OJUHHUIh Ha TIO3HAYCHHS
BIYYTTIB JIIOMMHY, OPraHi30BaHMX 3a MOJCJUIIO CIIOBOCIIONYYEHb. BHSBIICHO, IO cepel 3alpolOHOBaHUX
CTaJNMX CIIOJYK HAWOLIBIIY TPYIY CTAHOBJATH MI€CTiBHI, HAWMEHIIY — aJ’ €KTHBHI (hpaseornoriyni oquaui. [1lo
CTOCYETBCSI CEMAHTHKH, TO HaWIMTOMINIYy Bary MaroTh ()pa3eosiori3Md Ha TIO3HAUEHHS BiAYYTTIB JIIOAWHU 3
CEMaHTHKOIO TOJIOY Ta BTOMH, HaliMEHIIy — HOXOBHX BII4YTTIB.

Kmiouosi crosa: ¢paseonociuna oounuys, cmpykmypHo-epamamuyHa Kiacu@ikayis, niopaoHuti mun 36 si3Ky,
iMenHuK08i, 0i€CNi6HI, NPUCTIBHUKOGT, NPUKMEMHUKOSI hpazeonozizmu, i0uymms at00UuHU.

CEMAHTUKA U CTPYKTYPA ®PA3EOJIOTU3MOB,
OBO3HAYAIOIIUX OIYIIEHUA YEJIOBEKA

JHenuncona A.C.

Beposinckuii cocyoapcmeennwviil nedazocuieckuil yHugepcumen,
ya. llmuoma, 4, 2. beposanck, Ykpauna

B crathe mpoaHamuM3MpoBaHBl OCHOBHBIE CTPYKTYpHO-TpPAaMMAaTHYECKHE KJIacChl (Ppa3eosOTHUECKUX E€JMHHUII,
0003HavYaIOMIKe OMIYIICHNS YeIOBEeKa, OPraHW30BAHHBIX IO MOJIENM CJIOBOCOYETaHWH. BRIABIEHO, UTO cpean
TPEIJIOKECHHBIX TTOCTOSTHHBIX COC}II/IHCHI/Iﬁ Han6om)my}o rpynny COCTaBJIAIOT IJIarojJbHbIC, HAMMCHBIIYIO —
aIbCKTUBHBIE (ppa3eoiormyeckue eUHAIBL. UTO KacaeTcs CEMaHTHKH, TO OOJNbBIIE BCEro (ppa3coNOrH3MOB,
0003HAYAIOMINX OIIYIICHUS YEJIOBEKa, C CEMAHTHKOHN TOJI0J]a M YCTAJIOCTH, MEHBIIE BCETO — OOOHSATEIBHBIX
OILYILIEHUH.

Kniouegvie  cnosa:  ¢paseonoeuueckas — eounuya,  CMpYKmMypHO-epAMMAMU4ecKas  Kiaccugurayus,
NOOYUHUMENbHBIIL MUN CBA3U, CYOCMAHMUGHbIe, 21420 IbHble, A08epOUanbHble, A0BEKMUBHBIE PPAZEOIOSUSMBI,
OWYUeHUS YeNl06eKa.
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