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poOOTH MOXYTh BiIOYBAaTUCS H y CHCIiaIbHUX HABUAIBHUX 3aKJIajaX, i y HaBYaJIbHO-peaduTiTaliiHuX NEeHTpax, i
B IHKIIIO3UBHUX TpyNax, Kiacax.

HeoOxigHicTs KOpekmiiHOI pobotm Ta ii oOcAr Bm3Hadae KoMaHaa (aximiB. PaxoBuil CympoBix
(nmcuxonora, moromexa, AeeKTojora TOWIO) B IHKIIFO3MBHHX KJacax 3MIACHIOETBCSA 3a PaxyHOK AeprKaBHUX
OUTBOBUX CYOBEHIIN, sKi HamaroThCs 3akiamy. I[Hpopmamis mpo iHAWBIAyambHI OCOONHMBOCTI ITUTHHH 3
MOPYIICHHAMH, ii aHaMHEe3, XapaKTePHCTHUKH, NWHAMIKY PO3yMOBOi Ipame3gaTHOCTI Mae OyTu 3adikcoBaHa B
IHAWBITya bHIA IPOTpaMi PO3BUTKY. BpaxoByroun pekoMeHamii CUX0IOT0-MEANKO-TIeJarOTIYHAX KOHCYTIbTAIliH,
o0upaeThcsl HaBYaIbHA Mporpama Juis IiTed BiJNOBIAHO 10 BUIY MOPYIICHHS Ta aJanTyeTbCs 0 1HAWBIAYyaTIbHUAX
noTped 1 MOXKIMBOCTEH UTHHHU.

[TpoBoisiuM CHOCTEpEXKEHHSI y IHKIIO3MBHHX KJjlacaX MOXHA BHOKPEMHTH OCHOBHI peKoMeHjamii 3
YIOCKOHAJIEHHS TOAAIBIIOT0 PO3BUTKY CUCTEMH IHKIIIO3UBHOI OCBITH, SIK Ha PiBHI 3aKOHOAABYOro 3a0e3IeueHHS,
Tax 1 Ha piBHI KBaJIi(h)ikOBaHOCTI NPaliBHUKIB, 110 MTOB’53aHi 3 HABYaHHIM AiTeH 3 0COOJIMBUMU MOTpeOaMH.

BaxiauBuM € pO3BUTOK TYMaHICTHYHUX SKOCTeW y MalOyTHIX BYMTeNiB, sKi OyqyTh MNpamioBaTH B
IHKJTFO3UBHIH cricTeMi OCBIiTH. 3aydeHHsS KOHCYJIBTAHTIB JUIA MPOBEICHHS OCCia 3 MOABMH, IO OTOYYIOTh TiTEH 3
IHBANiTHICTIO, CTOCOBHO IPAaBIJIFHOI TOBEMIHKH II0 BiJHOWICHHIO 1O HiTel, IO MOTPeOyITh OCOOIHUBOTO
CTaBIICHHS 10 ce0e TOTTOMOKe OiNTBII PO3BUHYTH KYJIbTYPY Ta PiBEHb TOJIEPAHTHOCTI HACEICHHS.

[lincymMoByroUl MOXEMO PEKOMEHIYBAaTH CTBOPCHHS COLIAJBHOTO CEPEAOBHINA, B SKOMY «OCOOIHBa»
TUTHHA He Oy/e BiIIyBaTH CBOIO BiIMiHHICTb.

Jnst KOHTpOIIO yCiX peKOMeHAalliii Moxke OyTH po3poOiieHa iles CTBOPEHHS MPOEKTY, CHPSMOBAHOTO HA
MPOBEICHHS 1HCIIEKIiH, HaJiCJIaHHsI 3BiTiB MICLIEBUM OpraHaM CaMOBPSTyBaHHSL.

[TpoGnema y BIpOBaPKEHHI 1HKIIIO3UBHOT OCBITH €, BUXOAOM SKOT MU 0auMMO CTBOPEHHsI iH(pOpMaIiifHUX
JIETIO3UTapiiB MO0 JITEH Ta CTBOPEHHSI CIIy>KOU MOHITOPHHTY.
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SPEAKING SKILLS DEVELOPMENT

This article deals with speaking as the most complex and challenging type of activity.It aims at describing
different stages of teaching speaking activities; shows probable results after applying them. How to make a student
to be a confident speaker is written in this article. Key words: language learning, speaking activities, practice,
speaking skills, stages.

Introduction. The ability to talk fluently a foreign language is a big benefit in our today’s society. A great
variety of students have the desire to upgrade their knowledge and skills. Speaking clearly poses a problem for
learners. Teachers all over the word seem to have the same types of difficulties with speaking activities. Students
don’t want to speak to express their opinion;they lack required vocabulary; they’re afraid of making errors; they
speak their native language in groups or pairs. Sometimes it takes time to convince the learner to take part in a
discussion by using some tricks. Setting up speaking activities in stages and including planning time can help.
Taking a bit more time at the beginning can make speaking activities go more smoothly.

Methodology.Descriptive and analyzing methods have been used to write about speaking skills
development.

Results and discussion.Students regard speaking as the most important skill they can acquire, and they assess
their progress in terms of their accomplishments in spoken communication.Here are some ideas for staging your
speaking activities:

1. Review useful grammar and vocabulary before the task even if students have already had a lot of practice in
the target language. A model conversation can work well for this. It isn’t very useful to read the conversation but is
useful to go through the conversation to highlight relevant grammar and vocabulary that students need for the task.

Another good idea is to mainly use words connected to the target structures so as not to overload the
students with unnecessary language.

2. Brainstorm the ideas as a class. Students often need help with thinking of an experience or topic to talk
about. Thus, it is a good idea to do a short class brainstorming session and write the ideas on the board.
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3. Provide a framework such as topic-related questions for students to answer. Plan what they are going to
say. This can be something as simple as a short list of questions or notes to complete, such as: What happened
(When/Where)? Who was there? What happened it the end? [3]

This provides thinking and planning time. It is very difficult even in our native language to talk about
something without having time to think about what we’re going to say. This is the opportunity for you to help
students with individual vocabulary questions. They are all talking about different topics so they will need slightly
different vocabulary. Of course, this approach takes time, but students are doing much more than speaking activity.
They reviewing grammar, vocabulary and useful phrases and maybe pronunciation too. They are doing a
brainstorming activity; they are getting practice in making notes. And when they do the speaking activity these are
the probable results:

1. Students feel more prepared for the task which build confidence.

2. Students will take a more personal interest in the topic.

3. They will learn vocabulary that they really want to know.

4. They will do the task more efficiently and there will be less use of the native language.

Through speaking students can:

- develop their conversational competence and soft skills;

- become more proficient in the use of appropriate rather than just accurate language; interaction changes
when you are dealing with different people, contexts and purposes.

- deepen their understanding of difficult concepts;

- expand the analytic abilities; students are evaluating and analyzing in real time in response to the
information that is being presented to them in the class.

- push each other beyond their current individual capacities;

- learn to play with language and take risks with it; when students struggle with speaking it can impact on
other aspects of their learning.

At the same time, teachers can:

- develop those skills and language;

- see time for speaking as time for learning;
exploit varied interaction patterns including near peers purposefully and with reason;
use learner centered content to engaged and personalize learning;
deliver thoughtful and eclectic use of feedback;

- expose learners to relevant and varied language;

- when teaching speaking, think more deeply; teach conversation, public speaking, interview skills [1].

Near pear-role models can result in immediate benefits to motivation excitement risk-taking and the amount
of English (or any other foreign language) used. In stressful contexts students can offer each other support and
reassurance and they can often give a feedback that teachers cannot such as the perspective of someone who has
recently taken a language exam.

Conclusion. Students not only practice language when speaking but learn it. Speaking needs to be
prioritized. Although it is complex and composed of consideration of time, task types and learner centeredness,
peer-interactions and feedback, speaking can allow students to immerse themselves in relevant and personal
language that can facilitate and simplify language learning. Focusing on varied uses of language can make this
more accessible and be particularly valuable.

In the end you’ve had a well-rounded lesson and ended with a successful speaking activity. If teacher is
relaxed, the students will feel more inclined to participate.

Good planning and stage building may help you to overcome students’ fear of taking part in different
speaking-based activities.
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