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Aumeurenxo 1. IO.
POADb ITPEAMETHO-MOBHOI'O HABUAHHSI
A5 BUBUEHHST MOPCHKOI AHT AIICHKOI MOBM
Y cmammi npoanarizosaro npeomemmo-mosHe HAGUAHHS 6 MOPCOKUX HAGUAALHUX 3AKAA0AX
HA 3aHAMMAX AHZAIUCOKOI MO6U. Busnauero axmyarviicmo ma HoéusHy docAidxerts. Onucaro
MeXaHI3MU  peari3auii npeoMemHo-AiH26ICMUYHOT THMeZPosarol Memodor0zii nid uac nidz0mosKu
MandymHuix Mopskie, ki Heo0XiOHI OASL docsazHeHHs epekmusHocmi Ubo2o HasuanHs. Pozzasnymo
oco0Ausocmi ma nepesazy memody npeomemHo-AiHz6ICMuLH020 HAGHAHHSL 6 MOPCOKUX HAGUAALHUX
3aKAA0aX OASL 6UGUEHHS AHZAIUCOKOI MO6U, A came: PO36UMOK MNpoPecitiHo-aKalemiuHol Mo6uU;
PO36UMOK KOZHIMUSHUX HABUUOK (30AMHICIb SUPAXKAMU CKAAOHI MUCAEHHEST NPOUeC HAAEKHUM
YUHOM); 30cepedoketts HA NPoueci HAGUAHHA, 4 He HA 11020 pe3yrvmamax; podoma 6 HeseAuKii epyni,
KA CNPUsle KIAbKICHOMY ™a PYHKUIOHANDHOMY 00CA2Y MO6U CmydeHmis; 6npasu, w0 0a3ytomocs Ha
3a60arii, 3a0e3newyroms IMICHOGHE MaA CNPAEKHE CHIAKYEAHHS, ke € PYHKUIOHANOHUM 1 61010610a€
nompedam Kypcarnmis; MOXKAUCOCI OASL CHIBNPALLT 3 6UKAADAUEM, W0 6UHUKAE Ni) 4AC OMPUMAHHS
epexmusrozo  3posymiroeo  pesyrvmamy. OCHOGHUMU — KOMNOHEHMAMU — NPEOMEMHO-MOEHOZ0
HAGUAHHS OASl 6UBHEHHA MOPCLKOT AHZAIIUCHKOT MOBU €: KOHMEHM — IHMeZpauis 3SMICIY 3 HAGUAALHUM
NAAHOM; NISHAHMS - ME0PHICMb, MUCAEHH ma 00podKa 3HAHbL 6UUL020 NOPAIKY; CMIAKYEAHHA —
nocepedHumeo ideti, OYmox i yiHHocmet; KyAbmypa — inmepnpemauis ma posyMinHa SHALYUOCMi
Mmo6u. Poszaanymo memoduuni npuilomu npeoMemHo-mo6H020 HAGUAHH MAUOYMHIX MOPAKISE.
Lle cnisnpaus mix euxkAadauamu; 3acmocyéants NPUHYUNY mecmyéanHs HA OCHO6I pe3yAbmamis;
BUKOPUCTANHS THMEPAKMUEHO20 MA HAGUAALHOOPIEHMO6aH020 1edaz02iuH0z0 nidxody; 3aryueHHs
Kypcanmis 00 nesHoi po3pooKu 3Micmy 14bo20 HAgUaHHsl (wAsxom eubopy, adanmauii ma cKAAOaHHsl
11020); 3aAyueHMs uKAadauig 00 6UWOI IHMEPAKMUEHOI OiSIADHOCI; OMPUMAHHS  KIHUESUX
pesyAbmamis uKAAIAUAMY; OUTHIOBAHHS KYPCAHIMIE NOGUHHO 6paxosyéamu o0udsa paxkmopu (Mosy
ma smicm).
Karouosi crosa: npedmemmo-moste HAGUAHMS, AHZAITICOKA MO06d, MOPCOKI HAGHAALHI 3AKAAU,
3MicM, C6100MICD, KYALMYPA, 63AEMO36 430K.
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CROSS-CURRICULAR APPROACH TO THE DEVELOPMENT
OF MARITIME ENGLISH COURSE FOR NAVIGATORS

The article describes how cross-curricular approach can be applied to the development
of Maritime English course for navigators. Different approaches to the design of interdisciplinary
courses have been analyzed. The authors discuss the requirements to the development of cross-
curricular language course and outline possible interdisciplinary units in the recently up-dated
Maritime English programme for navigators at Kherson State Maritime Academy which focuses
on the sequence and advancement of communicative language learning within the integrated content
of profession-focused subjects. The cross-curricular teaching activities are recommended for use
in relation to learning outcomes and how they are interlinked with occupational requirements
of the maritime industry.

Considering the special place that Maritime English occupies among other profession-focused
subjects and higher education orientation on professional competence development of future navigators
as its paramount aim, it makes cross-curricular approach a main strategy in learning language.

In exploring the term «cross-curricular approach» the authors analyze different definitions of this
notion and ground that the integrated nature of this approach offers a creative way to develop students’
knowledge, skills and understanding. Teachers and instructors are able to motivate their students
to learn Maritime English through stimulating, interconnected topics with profession-focused subjects.
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So, the process of integrating different disciplines (Nautical Science and Maritime English) engages
students’ imagination and encourages them to be more initiative and to discuss and debate various
issues in a foreign language. The interdisciplinary integration supports the transfer of learning and
skills from one subject to another, teaches students to think and ground their views and provides a more
relevant curriculum at maritime institutions.

Key words: cross-curricular approach, curriculum, interdisciplinary integration, Maritime
English, training programme, profession-focused subjects, maritime institution, navigators.

The absence of national industry standards for the Maritime English Bachelor
and Master degree courses has caused the situation when each maritime institution in Ukraine
develops its own training courses.

The major aim of higher education has been to train professional skills in a specified
vocational area. It is provided by a number of technical subjects which teach necessary
knowledge and train key skills which are essential for the profession. From such perspective
Maritime English occupies a special place in future navigators training, as it combines
knowledge of language itself (vocabulary, grammar), professional terminology and
communication skills (behavior, strategies) with knowledge of the profession itself. That’s
why while planning new course it is important to use industry recognized standards to meet
the international requirements and provide efficient training.

The problems connected with the implementation of cross-curricular approach
to teaching of Maritime English have been studied by Ukrainian (V. Kudryavtseva,
I. Lytvynenko, V.Smelikova) and foreign researchers (C. Chirea-Ungureanu, C. Cole,
J. Eliasson, A. Ferreira, A. Gabrielli, J. M. Nthia, B. Pritchard, P. Trenkner and others).

Most of the researches are focused on the attempts and results of different maritime
institutions in designing the progressive and integrated Maritime English programmes.
The authors share their own experience of developing such academic programmes, discuss
the need and efficiency of cross-curricular collaboration. In our article we will take into
account the achievements of our colleagues from foreign maritime institutions — Chalmers
University of Technology (Sweden) and Constanta Maritime University (Romania).

The purpose of the research is to determine how to apply cross-curricular approach
to the development of Maritime English course for navigators.

We share the opinion of J. Eliasson, A. Gabrielli that «Maritime English is perhaps
the ultimate example of English for Specific Purposes (ESP) as its specific purposes
are naturally and accurately embedding the concepts and contexts of the maritime industry
and its disciplines. At the same time however, Maritime English is not easily defined
as various, more or less accurate definitions exist as a result of regional needs, unique local
skills, and unpredictable requirements of its international users. This ‘hazy’ nature
of Maritime English is most evident as the international users are summoned to satisfy
international standards» [4, p. 64].

The official documents adopted by International Maritime Organization (IMO) aim
to direct maritime institutions how to regulate the learning process, including Maritime
English. STCW [12] and the IMO model courses[7-11] represent common ground
for maritime institutions worldwide [4, p. 64].

Thus, in order to develop the Maritime English course it is necessary to focus on the
requirements of the IMO STCW Convention [12]. It contains a list of professional
competencies at three levels of responsibility (support, operational and management). These
descriptors are used as a main guidance to create an authentic profession-oriented learning
content for the Maritime English course. The STCW Convention [12] emphasises on the
competence as the most valuable outcome of any training process. Based on the STCW
requirements the IMO Model Course 3.17 [9] recommends the list of authentic tasks to check
students’ professional communicative competence. The other internationally accepted
standards used as measuring tools to assess Maritime English language performance
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are the Common European Framework of Reference (CEFR) and Yardstick, a descriptive scale
specially created for the needs of Maritime English assessment. In accordance with these
internationally accepted standards the students on completion a Master degree course should
demonstrate Proficiency level (CEFR), or Expert User (Yardstick) [2].

Taking into account the special place that Maritime English occupies among other
professional subjects and higher education orientation on professional competence
developing as its paramount aim, it makes cross-curricular approach a main strategy
in learning language. The application of cross-curricular approach to teaching of foreign
language within vocational setting increases the time of target language exposition, motivate
students to meet their needs, integrates different subjects knowledge, provides opportunity
to study learning content from different perspectives, enriches classroom practice with
the tasks typical for other subjects, and prepares students for future working life.

Most definitions of cross-curricular approach (also known as curriculum integration)
determine how combinations of different subjects (e.g. Maritime English and profession-
focused disciplines) are used within the same project or thematic work, involving
a wide range of information sources, related concepts and flexible schedules. In the view
of C.Chirea-Ungureanu, a cross-curricular approach provides a creative way of linking
subjects through a common theme that gives students a meaningful and practical context
to learning [1, p. 41].

Exploring the terms «cross-curricular approach» and «integration» we’d like to mention
the research of R. Fogarty titled «Ten Ways to Integrate Curriculum» in which he describes
10 levels of curricular integration or cross-curricular work on the theoretical level:

1) fragmented model (the traditional design for organizing the curriculum) dictates
separate and distinct disciplines;

2) connected model presents interconnections within one discipline;

3) nested model: social, thinking and content skills are targeted within a subject area;

4) sequenced model: although topics or units are taught separately, they are rearranged
and sequenced to provide a broad framework for related concepts;

5) shared model involves shared planning and/or teaching in two disciplines;

6) webbed model is achieved through thematic teaching using a theme as a base
for instruction in many disciplines;

7) threaded model: thinking skills, social skills, study skills, graphic organizers,
technology are threaded throughout all disciplines;

8) integrated model: interdisciplinary topics are rearranged around overlapping
concepts and emergent patterns and designs;

9) immersed model: the learner filters all learning content through the lens and becomes
immersed in his or her own experience;

10) networked model: the learner directs the integration process through selection
of a network of experts and resources [5].

In our opinion, among all of the above mentioned models, the integrated model seems
to be the most appropriate for development of Maritime English course for navigators.

As the language teachers we place an educational focus primary on language mastering;:
a learning content is used as a resource for communicative skills development, a variety
of professionally-oriented tasks to provoke students to put the language learnt into a practice.
That is why content and language integrated learning (CLIL) is considered very efficient
in teaching Maritime English.

The primary aim of CLIL - learning content by means of a foreign language — meets
the essential requirement of a communicative approach to use a language as a practical tool
for communication. Dual focus on content and language improvement, emphasis on problem
solving tasks creates a student-centered environment and causes meaningful genuine
interaction, while learning tasks reflect real vocational setting and motivate students.

Exploiting the principles both of communicative approach and CLIL the language
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teacher focuses on the development of language competence, simultaneously enhances
the learning of professional subjects content, thus motivates students learning interests.

Provided by Coyle, a pedagogical framework of the 4Cs (Content, Communication,
Cognition, and Culture) integrates the professional subject content with language mastering
by means of communicative and cognitive interaction (problem solving and «knowing how
to do» tasks) can be used as a clear guidance to organizing language learning process [3].

Based on the experience of exploiting CLIL for the purpose of language learning
it should be noticed that such process requires collaboration between a language teacher
and a subject teacher to obtain professional content knowledge. It may require more time
for the lesson preparation and extra efforts but benefits are obvious.

The Maritime English programme for navigators at Kherson State Maritime Academy
(KSMA), Ukraine, has undergone fundamental changes in recent years. These changes were
updated due to the implementation of the competency-based approach to learning
and teaching process at our educational institution. A newly-approved structure of the
training programme meets main STCW requirements as for training of competent maritime
officers [6, p. 212]. The sample of Maritime English programme for navigators at KSMA,
currently in use, is given in table 1.

Table 1

Sample of Maritime English Programme

Module Skills description
Bridge 1. name the navigational equipment and their functions
Equipment 2. simulate a briefing on navigational equipment status using a checklist

3. describe functions of chart table instruments

Essential Competency: characterize working principles of bridge equipment.
Communication | 1.interpret visual signals used at sea

at Sea 2. define ship status according to exhibited lights or day shapes

3. interpret manoeuvring and warning signals

4. simulate routine / distress / urgency / safety radio traffic

Essential Competency: speak about communication at sea in terms of COLREG
Rules 32, 33, 34.

Navigation 1. simulate communication while navigating in narrow channels (COLREG Rule
Challenges 9, 34)

2. simulate communication within the limits of traffic separation scheme
(COLREG Rule 10)

3. simulate communication while navigating in restricted visibility (COLREG
Rules 19, 35)

4. discuss conduct of vessels in coastal and congested waters

Essential competency: describe watchkeeping duties in conditions of narrow
channels, TSS, coastal and congested waters, restricted visibility.

The language teacher task is to select and adapt the learning material and exploit
opportunities for language learning. For these purposes the language teacher is to use
different language strategies and techniques to make the content comprehensible, create
proper scaffolding activities to encourage learners noticing a target language. As the CLIL
students are introduced to a great variety of context, reading is an essential skill to be trained.
Scaffolding activities below can be used to reduce the cognitive and linguistic load of the
content and develop reading comprehension skills and vocabulary acquisition:

— Scan the abstract from the log book and underline the meaning of the data
True/false statements
- Gap-filling
Jigsaw reading
Selecting key sentences
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— Paragraph summary matching

— Dummy sentences

- Table completion

— Separating facts and opinions

— Comparing different accounts of one event (incident reports, letters of complaint)

The teachers of Maritime English should also be familiarized with the skills the students
need at sea and create the tasks which enable them to demonstrate their professional
knowledge as well as communication skills in order to perform the task. For these purposes
we can suggest possible higher-order thinking interactive activities:

Simulate the situation

— Problem-solving the situations

— Guided telephoning / VHF call

— Reconstructing a phone call (in written form to fill in the blank)

— Debates

Free role-play

Such tasks should be designed as a problem -solving activity, based
on a workplace - style scenario. Firstly, it motivates students to interact with a purpose
to complete the task and get meaningful outcome, and, in addition, the trainee has
an opportunity to improve his/her language skills. Below there are two examples of such tasks
developed on the topic «Search and Rescue Operations at Sea»:

Discussion. Both ships (the Costa Concordia and El Faro) didn’t send distress messages
to the nearby ships or coast stations. Why? What do you think hinder them from requesting
an immediate assistance?

Simulation. In pairs

a. Transmit an initial distress call from the ship:

Student A — a ship in distress (Costa Concordia or El Faro)

Student B — a coast guard

b. Complete Inmarsat-C Format / DSC Format forms with information received.

A performance-based task on the topic «Heavy Lift Cargo Handling»:

Role Play. In groups of three, role-play the conversation.

Student A is the Master, Student B is the Cargo Officer, Student C is the Loading
Surveyor. You have to load two heavy-weight HP absorbers on board with weights 1,342 and
1,275 metric tons respectively. Discuss all cargo loading / discharging formalities (some ideas
are suggested).

Performance-based tasks suggest not only a field-specific target language and oral
communication skills assessing, but also the quality of trainees” interaction within the learning
content as well as professional behaviour. All these items constitute a professional
communicative competence.

To assess such tasks the language teacher should identify the explicit aims and criteria.
Below we suggest some criteria to assess the CLIL students.

— Communication is clearly and unambiguously given and received (communication
skills to receive and produce information, ability to interact).

— Communicating in the target language (Implemented field-specified terminology
and language register are appropriate to the professional settings).

— Exploiting of metacognitive skills and strategies to access, process and critically
evaluate information. Effective leadership behaviours are demonstrated.

— Knowledge of professional domain. Performance demonstrated is to be effective
and in accordance with applicable rules.

Concluding, we would like to notice that cross-curricular learning activities develop
higher-order thinking skills of our students. Upon condition that the curriculum has a cross-
curricular format, the teachers of Maritime English and profession-focused subjects
will bridge the disciplines in the effective learning process.
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The researchers and teachers shall continue their work upon the implementation
of cross-curricular approach to Maritime English for more concrete teaching applications.
To meet this educational challenge, it is advisable to establish a database of cross-curricular
teaching and learning materials to support the training process of future navigators
at maritime institutions.
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MIKAVMCHUTIAIHAPHUN TIAXIA A0 PO3POBAEHHA HABUAABHOI'O KYPCY
3 MOPCBHKOI AHT AIMICHKOI MOBU A4 CYAHOBOAIIB

Y cmammi 6uc6imaero porb MiKOUCUUNATHAPHOZ0 Ni0X00Y 6 NPoUeci po3podreHHS HAGUAALHOZ0
KYpcy 3 MOPCbkoi aHzAIlicbkoi Mosu OAsl cydHo600iis. [1poanarisosaro pisti nidxodu 00 NAAHYEAHHSL
MIKOUCUUNATHAPHUX KYPCi. Aémopu HAG00SAMb SUMOZU 00 pPO3POOAeHHs [HMeZpamueHol MO6HOT
npozpamu  ma NponoHyomov 6aApiaHmu  MIKOUCUUNAIHAPHUX 36'A3KI6 6 OHO6AeMIll npozpami
3 MOpPCbKoi AHZAICLKOT MO6U OASL cYyoH0600116 Y XepcoHcoKiil 0epxKasHili MOpCvKill akademii,
aKa 0a3yemocsl HA NOCAIQO6HOCHMI KOMYHIKAMUEGHO20 HAGUAHHS Kpisb 1HMeZPoaHUll 3Micm
npogeciiino opieHmosanux Jucuuniin. Ilpononyromocs npuxkaadu MiKOUCUUNATHAPHUX 3A60aHD
610106i0HO D0 YiAell HAGUAHHS MaA NPOPeCIlIHUX BUMOZ MOPCLKOL THOYCMpI.

Lepyuu do yeazu mot ¢axm, dxe Mmicue nocidae Mopcoka AHzZAIlicbka Mo6éa ceped THULUX
npogecitiio opieHmMosaHux OUCUUNATH Ma OPIEHMAYIT0 HA POPMYEAHHI NPOPeCItiHO KOMNemeHMHUX
MarbymHix cyoHo600iis, MiKOUCYUNATHAPHUTL NIOXTO) MOKHA YEAXKAMU 00HIEI0 3 20A06HUX Cparmezii
BUBUEHHS THO3EMHOT MOBU.

Aocridxkyrouu  mepmin  «MIKOUCUUNATHAPHUL  Ni0XI0»  A6MOPAMU  NPOAHANS06AHO PI3HI
depininii 1020 NOHAMMS Mma 00SPYHIMOEAHO, W0 THMEZPAMUSHA CYMHICMb Ub020 Nidxody 3ade3nevye
KpeamueHuti WAsLX 00 po36Umky 6i0NoGIOHUX YMIHb Ma HAGUYOK Y cmydenmis. Takum uurom,
BUKAADAYT SMOXKYMb MOMUSYEAMYU CIYJeHmi6 00 6UEHeHHS MOPCLKOI AHZAIUCHKOT MOSU Uepe3 36 430K

31 CNOPIOHEHUMU MeMaAMU 3 NPoPeciiitHo OPiEHMOBAHUX Jucyuniin. Mixnpedmemna inmezpayis
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(Mi cyOHOB00THUMU OQUCUUNATHAMU A MOPCLKOI0 AHZAIIICOKOW MOB0W) CHpUSUME PO3GUMKY
ysa6u cmydermis, pobumo ix OiAbuL THILIAMUSHUMU T AKIMUSHUMU Nid YaAC 002060peHHS PISHUX
NPOOAEMHUX cumyauii iHo3emHO10 Mo06010. Mixducuunainapna inmezpauis 3adesnevye nepedawy
3HAHL MaA YMinb 610 00Hi€l 00 IHULOT QUCHUNATHU, MOMUSYE cmydenmis JyMamuy KpumudHiue ma
00spyHMOBY6aAMY C6010 MOUKY 30PY, NPONOHYE OIALUL PEAeAHMHUL HAGUAADHUT NAAH OAS MOPCOKUX
HAGHAADHUX 3AKAAJIS.

Karouogi  caoga:  mikoucuunAinapruil  nidxid, HAGUAADHUL NAAH, MIKOUCUUNATHAPHA
iHMezpais, Mopcoka aHZAICOKA M06d, HAGHAALHA NPOZpama, npoPecitino opieHmosani OUCUUNATHIL,
MOPCLKUTL HAGUAALHUTE 3AKAA0, CYOHOBOOII.
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ITEAATOTTYECKME 3AKOHOMEPHOCTN PA3SBUTVSI AMHIBUCTUYECKUX
CIIOCOBHOCTEN Y MAA AIINX ITIKOAbHNKOB

B cmamve paccmompervt  MeXaHUIMbl  CHIAHO6ACHUS. AUHZEUCIHUYECKUX —CHOCOOHOCMel]
MAAOUUX  WKOAOHUKO6. [IpoaHarusuposarvl $akmopol uX CMAHOSAHUS C Y4ermoM U3YyueHusl
PYccKo20 U AHZAUTICKOZ0 A3bIKO6 MAAOUUMU ULKOAbHUKAMU (0COOeHHOCHU peuentuu A3b1K06020
Mamepuard, CneuuPuka 1No3HAGAMEAbHOU JesmeAbHOCMY 6 npouecce o00yuerus). Boissaeno,
ymo paseumue NAMAMU, GHUMAHUS, MOUUACHUSL Y MAAOUWUX UWKOADHUKOE MeECHO  CE3aHO
C passumuem UX AuHGUCMUdecKuX —cnocoOrocmeil. Onucano Mecmo  AUHEUCHIUYECKUX
cnoco0tocmert cpedu UHMEAAEKMYAALHBLX, NOOUePKUSALTNCS 0npedeAeH A C6A3b MeXIY HUMU, npu
MOM ONpederstomcs YCAOBUS, KOmopvie crnocoOCmeyom YCneuHoMy YC60eHUI0 A3bIK06, Pa3eUutmuio
KOMMYHUKAMUSHBIX HAGLIK0S, Uy6cmey Asbika. Ommeuaemcs, 4mo 00HU CHEUUAAUCTDL, 2060psl
0 AUHZEUCIUYECKUX CHOCOOHOCTIAX, UMEIOM 6 6Udy CHOCOOHOCMU K U3YUeHUt0 pooHozo0, a opyzue —
K USY4eHuto UHOCMPAHHOZ0, MO eCcmb 6MOpo0  SA3blKd. YKA3vieaemcs, umo agmop nod
AUHZEUCTHUNECKUMU  CHOCOOHOCMAMU NOHUMAEN CHOCOOHOCHU, C6S3aHHble ¢ UHOUSUOIYAALHDIMU
PASAUMUAMU 6 YCB0eHUU KAK podH020 (pyccKkoz0) A3vika, mak U UHOCHpanHozo (AHZAUTICK020) A3biKaA.
Axuenmuposaro, umo Heo0X00UMO YUUMBIEAMb 20MOGHOCMD YHAUWLUXCA K 60CHPULMUIO POOHOZ0
U UHOCHPAHHOZ0 A3bIKO6 NAPAAAEAbHO, M.e. peub udem 00 0co0eHHOCHAX POPMUPOSAHUS
AUHZEUCTNUMECKUX CcnocoOHOCmel Y YUauUXCcsl HAYAADHOU WKOAbl HA OCHO6e UHMEZPAmueHoz0
1n00x00a npu CUHEPIULHOM usyueHuu a3vikos. OnpedereHo, 4mo ocnpusmue A3bIK06bLX NPOUECCOS,
CNOCOOHOCMb UX CONOCMABAAIMD, CPAGHUGAMD, ONEPUPOSAMD A3bIKOGHIMU eOUHULUAMU — 6Ce MO
HenocpedcmeeHHo 0KA3bI6Aer  GAUSHUE HA AOUKY MOUACHUS, YMeHUe KOMMYHULUPOAMY,
HAX00UmMb OAsl 0npedeAeHHOl KOHKpPemHol ueAu HadAexawue A3vikosvie koncmpykuuu. Ceran
601600, UMO NPU POPMUPOSAHUU AUHZEUCTIUNECKUX CHOCOOHOCMET MAAOULUX ULKOADHUKOS cAedyem
YUUMbI6AMb  NCUX0A020-nedazozuieckue @akmopbvl, obecnevusaroujue apdexmusHocmv yueOHOU
desmervrocmu yuaujuxca: 1) ocoswartoe U UHULUAMUSHOE 6bINOAHEHUe OJeticmsuil U onepayuii
YHAWUMUCA € A3BIKOGOIM — MAMEPUAAOM — UHIMEZPAMmueHoz0  xapakmepa,  2) HAAUYUe
COOMEEMCMEYOULUX 60ACEOIX YCUAUL Yuausuxcs; 3) onopa Ha HAKONAeHHble YUAUWUMUCS SHAHUS,
YMeHus. U HABLIKU HA PASHOIX YPOGHAX S301K060U cucmemol (Poremuka, Aekcuxa, pammamuxa
uop.).

Katouesvie caosa: séepbarviioe MbluiAeHue, AUHZGUCUYECKUE CHOCOOHOCTU, CUCEMHOCHD,
60ASL, MOMUGAUS, UHMEZPAMUEHDITE 100X00.

FOBOp}I (0] (l)OpMI/IpOBaHI/II/I AVIHTBUCTUYECKMX CIIOCOOHOCTEI MAaAIINX INTKOABHIMNKOB
Ha OCHOBE€ MHTEI'PaTMBHOIO IIOAXOJa IIpM M3Yy4YE€HUM PYCCKOIO I QHTAUIICKOTO SI3BIKOB,
H€O6XOAVIMO y4quTbpiBaThb HE TOABKO OCHOBBI AVHTBUICTYECKOI Teopumn, HO " nedazozuveckue
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