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This paper studies the anticipation not as a governmental educational strategy for collaboration with employers,
but as an opportunity for individuals (in this case, teachers and students) that can be measured by an algorithm. The paper
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Formulating of the issue. Given that the world develops through change from one state to
another, which is characterized by progress, stagnation, and regress, the concept of bifurcation points
can be used to understand these primarily undetermined processes. Turmoil and unpredictability
change the course of history and affect all spheres of humanity. The essential question in terms of
synergetic discourse is currently being discussed: will the system become chaotic or obtain a new,
more qualitative level of systematization? The general concept of existence requires humanity to be
able to adapt to unforeseen conditions while also developing long-term plans. Confidence in future
strategies, i.e. personal and career development, allows individuals to plan their education and career,
taking into account their prospects and personal resources. It is hard to deny that any actions taken for
self-development and career growth are inherently aimed at future possibilities that have an
acmeological character. Therefore, current and future moments are the points on the timeline that
create the strategic lines of an individual’s life through anticipation. Effectiveness in achieving goals
and the realization of one’s potential depends on the extent to which the anticipation is systemic,
thorough, conditioned, cognitively promising, close to reality, and consistent with the individual’s
personal characteristics. It should be noted that the correlation between anticipation and future
employment prospects and professional efficacy have not been sufficiently developed in modern
pedagogical, psychological, and managerial sciences. This study aims to address this gap in the
research, providing a model for this correlation and highlighting practical implications.

No research to date has been conducted on correlation between anticipation and future
employment prospects and professional efficacy. Further, there is no sufficient evidence regarding
which personal qualities affect the effectiveness of anticipation in terms professional self-realization.
Finally, it is unclear whether researchers will be able to separate objective knowledge regarding the
connection between anticipation and professional efficiency, because such studies may take decades.

Therefore, the authors consider that there is significant social significance for scientific
research on the correlation between individuals’ anticipatory potential, their suitability for
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employment, and their professional efficiency as a predicting factor of competencies anticipated by
employers, taking into account current trends in advanced personnel training, which will allow
individuals to develop effective strategies for self-realization.

Analysing of recent research and publications. The basis for the research is a collection of
studies on anticipation as an institutional mechanism enabling cooperation between state institutions
and leading stakeholders (Banerji et al., 2010; Institute for the Future, 2011; Thayer, 2012; Cruz
Caruso, 2013; Jackson, 2013; Andersen et al., 2015; Corbella & Mane, 2015; Schonburg, 2015;
Wilson et al., 2015; Bakule et al., 2016).

Anticipation is not a new concept in designing educational strategies. European public
organizations and state institutions are actively using skills’ anticipation. In this sense, the term
‘skills’ often refers to ‘competencies, settings, beliefs and behaviors that can change in the process of
self-development and are subject to improvement through special programs and policies’ (Guerra et
al., 2014). Using this definition, the European Centre for the Development of Vocational Training’s
(Cedefop) baseline scenario presents trends up to 2025, with an outlook to 2030 (European
Commission, 2016). Anticipated results are described in general terms (aggregated employment
growth) as well as disaggregated by economic sector, occupation, and qualification level (in line with
most other research in this area).

The European Commission invited the European Parliament, the Council, the European
Economic and Social Committee, and the Committee of the Regions to endorse this agenda and to
actively support its implementation, in close cooperation with all relevant stakeholders. The European
Commission is committed to promoting a continuous consultation and dialogue on the skills agenda
with a wide range of stakeholders and the public.

Expectations are an acute strategic issue raised by both experienced scientists and young
researchers. This research group, while being led by FSSL, brought together researchers from four
faculties working on diverse anticipatory strategies and sought to initiate productive dialogue and
interconnections between them. To sum up, it aimed to increase the intellectual resources available to
support societies, citizens, and policy makers to imagine, understand, and influence ‘the future’.

On a global scale, research on the phenomena of anticipation has also been conducted by the
Department of Sociology and Social Research of the University of Trento and the UNESCO Chairs in
Anticipatory Systems, which devoted to such research the First International Conference on
Anticipation (Trento, November 2016), co-organized by University of Trento, UNESCO, the WAAS-
World Academy of Art and Science, the WUC-World University Consortium, and the Advanced
Design Network. A second international conference followed, held at Senate House, School of
Advanced Study in Central London in November 2017.

The relevance of anticipation in the context of foreseeing relevant skills is that, although
discrepancies (or skill gaps) are not perceived as the biggest barrier by companies, they do, however,
limit the effectiveness of their work, the quality of their services, and their ability to maintain and
expand the client base. In addition, skill gaps make it difficult to recruit personnel (Del Carpio ef al.,
2017).

Most countries recognize that the methods used to predict skills need to be improved.
However, the results of quantitative and qualitative forecasting methods are not always consistent, and
regional forecasting systems also need to be improved. Most countries plan to develop strategies and
improve methodologies. For example, Norway and Sweden are planning to broaden the remit of
existing state bodies to include anticipation and identification of skills requirements. Spain has
already set up a national network of job-market observatory. Social institutions also emphasize the
importance of establishing national information systems, developing skills assessment networks, and
conducting more extensive EU studies.

Finally, in the educational environment, teaching-staff performance affects future specialist
employment potential. In an era where information is easier both to access and to use, most
consumers are no longer passive.

Anticipation, as an ability of a teacher, should, therefore, not affect the quality of the
educational process. Anticipation should be reflected in educational programs and communicative
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technologies, otherwise they are irrelevant.

Teachers’ anticipation ability in the educational process encompasses: analyzing employers’
demands for competencies; comparing competencies and the content of academic disciplines to
identify duplication or gaps; evaluating advancements in the professional environment of the most
economically important countries; identifying future specialists’ needs within each educational
discipline; and selecting appropriate educational technologies based on needs (e.g. informational,
psycho-emotional, practical).

This should lead to students possessing the requisite skills by the time they complete
education. This should also allow students to develop creativity and innovative thinking, which are
core competencies in any specialist profession. At the same time, given the development of online
methods and forms of learning, self-development of competencies is extremely relevant and effective
as is encouraging self-motivation based on personal interests.

Therefore, it is important to research strategies that can be effectively used in the educational
process to increase the anticipation ability of future professionals as a prerequisite of their suitability
for employment and successful professional development.

The aim of the article is to develop a universal method for assessing the anticipatory potential
of students and professionals by studying the indicators of all structural elements of anticipation.

Presentation of the main research materials This study used methodologies that portray
anticipation as a psychological phenomenon, requiring corresponding emotional- and cognitive-level
traits (Piirainen & Gonzalez, 2015).

This article discusses several of the questions raised above, providing:

— an individual strategy for successful professional development;

— a cognitive basis for anticipation, presented in the form of a professional-anticipation-
strategy design map;

— an emotional basis for anticipation; and

— an anticipation-potential index.

Based on the relevant literature, this research conceptualizes anticipation as an individual’s
ability to predict and design relevant skills for successful employment and professional efficiency. It
is assumed that each of the separate components are significantly affected by cognitive or emotional
character (based on individual characteristics, e.g. reaction rate, temperament, stress resistance, etc.).
Finally, anticipation is conceptualized as an integrated personal quality that is shaped by the
educational process.

Based on the relevant literature, an individual strategy for successful professional development
is proposed:

1. Characterize the chosen professional sphere (identify the subjects, objects, and means for
achieving goals).

2. Determine adjacent spheres that directly or indirectly influence professional sphere (using a
map, determine the most promising branches of science).

3. Identify relevant branches of science/production covering the above-mentioned areas.

4. Select the means for understanding the prospective directions in the relevant branches of
science (e.g. journals, massive open online courses, leading scientists’ presentations, conference
materials, etc.) and the professional environment (e.g. monitoring requirements of leading
stakeholders).

5. Identify current innovation trends in the main and related industries, drawing up maps of
collision points.

6. Use the results of the previous steps to develop an implementation strategy.

A cognitive basis for understanding anticipation, again based on the relevant literature, is
presented in Figure 1 in the form of a professional-anticipation-strategy design map.

In this map, pedagogy acts as a professional sphere. It is necessary to allocate technologies,
subcategories, objects, and the means on it.

Further, for each selected component, a forward-looking analysis is required to understand
what may affect the development, transformation, or impact of a particular component in the future.
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Based on this, the authers conclude the following: pedagogy is affected by such sciences as
psychology, neurosciences, and information technologies. Therefore, it is crucial to monitor their
development and introduce innovative elements from the professional field. This will ensure the
relevance of the skills, successful future employment, and successful professional development.

The emotional basis for understanding anticipation is presented as follows:

1. Impartiality: informing students about the alternative strategies/concepts/principles;
emphasizing fundamental aspects of objectivity (measure of reliability, independence) and
responsibility for one’s own decisions.

2. Quality assurance. Manifests itself when making professional decisions. It is crucial: to
provide the conditions that match a real professional environment (theoretically or technically); to
inform students about the consequences of poorly executing professional tasks; and to create an
atmosphere that engenders trust, respect for decisions taken by higher-education graduates, and the
credibility of students as future specialists.

3. Readiness to act. Each academic action (solving cases, completing tests, essay writing, etc.)
must be professionally grounded in advance by future professionals. Higher education students should
be aware of the practical orientation and take their tasks seriously. This will enhance confidence,
professional significance, and contribute to demonstrating the competencies acquired to the wider
public.

This article developed the system of indicators to define the elements of anticipation potential.
Analysis of these indicators in dynamics allows the prediction of the availability and use of
anticipation strategies in the future (Table 1).

Anticipation

A 4 A 4

The ability of professors and The ability of higher education
teaching staff graduates

P Demonstrated by o
\ 4 \/ v

Generation of actual demand from Developing of an individual self-
leading global stakeholders formed strategy for  acquiring

knowledge, skills, and abilities
Implemented by

A

Ll
\/ v

Activating cognitive activity through:

\ 4 face-to-face interaction with
Updating the content of the training employers and graduates; online
material lectures from leading scholars; career

exhibitions; etc.

<«

v v
Anticipation as a means of creating a Anticipation for students as a means of
teaching strategy, taking into account ensuring employment and professional
existing and future trends in the development efficiency
of basic and related fields of science

Figure 1:
The mechanism of anticipation implementation in the educational process in educational
institutions
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To assess the anticipation potential for students and specialists, we propose an integrated
indicator, calculated according to the following formula:

5

1 2 3 4 6
AZS\/aXa Xa)(a Xa Xa (1)

Where:

e a' = knowledge of state and international professional-development strategies;

e a° = the ability to identify related industries that influence the development of professional
activities;

e &’ = knowledge of advanced industry trends contained in scientific journals, discussed at
conferences, delivered in training, etc.;

e a' = the ability to identify leading employers in the field of professional activities and
monitor their strategies through information from the company’s official site, social networks, and
advertising companies;

e @’ = the ability to analyze changes in employers’ requirements for employees in accordance
with the trends of professional development; and

e a® = knowledge of leading investment strategies as advanced benchmarks in the field of
professional activities and related industries.

Table 1

Indicators of integrated assessment of anticipation potential of students and specialists

Elements of anticipation Indicators characterizing anticipation elements

Knowledge of state and international professional

1 . .
development strategies: @, = number of normative legal documents regulating

professional activity

1
1: n:la—n
a=2,=1

1 . . . .
@, = ratio of Ukrainian and international legal

documents

The ability to identify related industries that
influence the development of professional
activities:

2

2: n:la—n
a=2=

alz = the number of branches of knowledge that affect
the development of the professional sphere
Cli = the number of «young» sciences

(neuroinformatics, biotechnology, economic
engineering, etc.)

2 . . . . .
(1, = the share of innovation in related industries that
can be applied to solve certain professional issues

Knowledge of the advanced trends in the industry:

3
3: n:lan
a=2,=1%"

3 . o .
@, = the share of scientific periodicals used in

professional activities / training

3 s . : .
@, = number of scientific events in which participated

3 s : .
(@, = number of scientific articles covering the
problems in the professional sphere

The ability to identify leading employers in the
field of professional activity and monitor their
strategies through information from the
company’s official website, social networks, and
advertising companies:

4
4: n:lan
a =2 ="

4 . .
@, = the share of Ukrainian potential employers
4 . . .
(1, = the share of international potential employers

Cl: = the part of information support of potential

employers through the presence of an official site, pages
in social networks, etc.

The ability to analyze changes in employers’
requirements for employees in accordance with
the trends of professional development:

als = the share of cognitive demands of employers

requiring continuous training and raising the
qualification level
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5

5: n:la—n
a=2=1"

5 . . .
@, = the share of socio-emotional requirements that

represent the personality traits and form the associative
intellect of a specialist

5 . . ..
@, = the share of technical requirements requiring

expert practical experience

Knowledge of leading investment strategies as the
leading benchmark in the field of professional
activities and related industries:

6
o_Nyv_1a’
a=2="

6 . . . .

@, = investment projects in the professional field
6 .

(1, = running grants contests, etc.

6 C ..
a; = participation 1 grant, competitions

This model allows outlining forecasting regarding the development of trends in professional
the sphere, as well as developing measures aimed at improving the process efficiency.

Authors methodology was tested for anticipation assessment at the Pereyaslav-Khmelnitsky
State Pedagogical University named after H. Skovoroda. Based on an analysis of the anticipation-
potential complex index we observed the following: students with master’s degrees possessed greater

anticipation potential than students with bachelor’s degrees (Table 2).

Results of analysis of anticipation-potential complex index

Table 2

Elements of anticipation

Master’s
degree

Bachelor’s

degree

Knowledge of state and international professional development strategies:

1
1: n:la—n
a=2,=1

0.36

0.28

The ability to identify related industries that influence the development of
professional activities:

2
2: n:lan
a =2 ="

0.45

0.35

Knowledge of the advanced trends in the industry:

3
oy a’”’
a=2,=1"

0.39

0.28

The ability to identify leading employers in the field of professional activity
and monitor their strategies through information from the company’s official
website, social networks, and advertising companies:

4
4: n:la—n
a=2="

0.25

0.25

The ability to analyze changes in employer’s requirements for employees in
accordance with the trends of professional development:

5
s_yv_1a’
a=2,=1"

0.23

0.22

Knowledge of leading investment strategies as the leading benchmark in the
field of professional activities and related industries:

6
o_yv_1a’
a ==

0.28

0.27

Conclusions and prospects for further development. In summary, this study posits that
anticipation is an important element in the design of successful educational strategies. However,
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anticipation is represented as a state-institutional-level mechanism that encompasses active
cooperation with leading stakeholders. Therefore, the subjects of the educational process (teachers
and students) are not directly involved in defining what anticipation means and thus do not feel
accountable for their acquired skills, which are a guarantee of successful employment and
professional development. The research has studied anticipation as a personalized mechanism that can
be used both by a teacher for designing the content of the educational material and the student when
creating and implementing an individual self-education strategy. An individualized process for
implementing anticipation consists of two types of processes: metacognitive; and meta-emotional. A
special map for each of the processes has been designed and algorithms for actions defined. Thus,
anticipation acts as an individualized, accessible, specific, and comprehensive mechanism for
predicting trends in the development of the professional sphere. To successfully develop anticipation,
students and professionals must design a strategy built on cooperation with leading stakeholders in the
industry.

The model proposed for anticipation-potential assessment has two main advantages:

1) Versatility. This technique can be used for anticipation-potential assessment both in higher-
education establishments and enterprises.

2) Complexity. Calculations for the anticipation-potential indicator were carried out based on
an assessment of anticipation-potential structural elements, which allows us to characterize the
anticipation potential, to identify the defining factors, and to consider both comparative advantages
and disadvantages.

The authors propose that this model for anticipation-potential assessment can be used to
inform strategy regarding both the labor market and economic development, to identify weaknesses in
particular industries, and develop effective employment processes that lead to specialists’ improved
professional development.
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AHTHIUITAIIA 5K 3ACIb HIIBUIITEHHS ITEPCIIEKTHUB ITPAIIEBJTAIITYBAHHSI
TA NIPO®ECIMHOI EOEKTUBHOCTI V11 MAUBY THIX ®AXIBIIIB

Jlodpockok Ipuna IBaniBHa
YJIeH-KopecTioHIeHT HallioHanpHOI akaieMil nmefaroriYyHux HayK Y KpaiHu, JOKTOp MeJarorivHuX Hayk, podecop,
3aBiqyBay Kadeapu npodeciiiHoi OCBITH
Yuisepcumem I 'pucopiss Ckogopoou ¢ Ilepesiciasi
PxeBcbka Haradgis BikropiBHa
KaH/UaT IearoriYHuX HayK, CTapIIni BUKJIaaa4 Kaeapy npodeciiiHoi OCBiTH
Yuisepcumem I 'pucopiss Ckogopoou 6 Ilepesiciasi

Baciok JIro60oB BikTopiBHa
KaH/M/AT [eIaroriyHuX HayK, TOUEHT Kadeapy npodeciiiHoi OCBITH
Yuisepcumem I 'pucopiss Ckogopoou ¢ Ilepesicnasi

Hocmanoexka npoonemu. Ha cvoco0niwnitl Oenb He OYI0 NPOBEOEHO HCOOHUX OOCTIOHNCEHb
Wo0o Kopenayii MixC anmuyunayicio ma MauOYmHIMU NEPCneKmueamu npayesraumyeants ma
npogecitinoio epexmugnicmio. Kpim mozo, nemae 0ocmamuix 00Ka3ie moeo, siki 0CoOUCMICHI AKOCMI
BNIUBAIOMb HA eheKmusHicmy anmuyunayii 8 mepminax npogecitnoi camopeanizayii. Hapewmi,
HESICHO, YU 3MONCYMb OOCTIOHUKU PO30LIUmMU 00’ EKMUBHI 3HAHHA W0OO0 36 A3KY MIdNC AHMUYUNAYIEIO |
npogecitinoio epexmugHicmo, OCKLIbKU MAKi 00CIIOHNCEHHSL MOACYNb OXONUMU OeCMULIMMmSL

Tomy mu 68adxcacmo, wo ICHYE elUKA COYIANbHA 3HAYYWICMb OISl HAYKOBUX OO0CHIONCEHD
wWooo Kopenayii Mixc aHMUYUNAyiuHuM NOmMeHYianom I[HOUGIdis, IXHbON NPUOAMHICMIO 00
npayesiauimy8ants ma ixHbolo Npo@eciuHow epexmuenicmio K aHMUYUNAyiuHo2o ¢axkmopa
KOMNemeHmHoCmel, O4iKy8anux pooomooasysimu, 3 Ypaxy8aHHaM CYYACHUX MEHOeHYIl NiO8ULYeHHS.
Keanighikayii nepconany, wo 003601ums po3pooumu eghekmueHi cmpamezii camopeanizayii.

Mema: y cmammi Hazonouyemvcsi HA HeEOOXIOHOCMI Kpawje 3po3yMimu aumuyunayio 8
OCGIMHIX cmpameisix y 6CbOMY C8Imi K 3ACi0 NPOCHO3Y8AHHS HABUYOK, HEOOXIOHUX POOOMOOABYSIM.
3 oenady na me, wo nepedbaverts HABUUOK OONOMA2Ae popmysamu aHaniz 3MICIMOBHUX 3MIH 5K 3
MOYKU 30py MEXHONI02IUHO20 npoecpecy, Mmax i meHOeHyill 3auHAmocmi, npogeciine O4iKy8aHHs
gidiepac 6ce OLNbUWL BANCIUBY PONb Y NOKPAUJEHHI AK NEPCHeKmu8 Npayesiauimy8ants, max i
npogecitinoi egpexmusHocmi.

Juzaiin / memo0onozia / nioxio: 0ocnioxcylomvcs cmpamezii aHmuyunayii He sk 0epiHcasHa
ocgimus cmpameeis Osl chienpayi 3 pobomooasysimu, a K MOMCIUBICMb OJisl OKpeMUux Jiooell
(30Kpema 6UKIA0ayie ma Cmyo0eHmis), Ky MONCHA BUMIPAMU 3a OONOMO20I0 ANOPUMMY.

Y pobomi npeocmaeneno: inousioyaibry cmpameeito YCniutHo20 npoghecilinozo po36UmKy;
KOZHIMUBH)Y OCHOBY 0151 nepedbaueHHsl;, eMOYIUHY OCHOBY OUIKYBAHHS, THOEKC OUIKY8AHO20 NOMEHYIay.

Bucnoeku. 3asosiku 3anpononogauiti Mooeni anmuyunayis modxice Oymu SUKOPUCAHA OISt
PpO3pobaeHHsi THOUBI0YaNbHOI 0C8IMHLOI cmpamezii camoocgimu (011 cmyoeHmis) ma sK 3acio
NOCMIUHO20 KOHMPONIO AKMYAlbHOCMI HABUANILHO20 Mamepianry ma memooieé (05 6uxiadayie).
AHaniz KOMNIeKCHo20 IHOeKCYy NOMEHYIany aHmuyunayii noKasye, wo cmyoeHmu Mdazicmpamypu
Manu OLnbWULl NOMEHYIA AHMUYUNAyii, Hix@c cmyoenmu 6axkaiaepamy.

Opuczinanvnicme / yinnicme. 1leii Hosuil nioXio 00 po3yMIHHI MA MOOETI08AHH AHMUYUNAYIL
Modrce: 0amu 3MO2Y GYUMENAM MA YUHAM NPOEKMYEAMU 3MICI HAGUANLHO20 Mamepiany, peoazyrodu
11020 BIONOBIOHO 00 CGIMOBUX MEHOEHYIl; NIOBUWUMU MOMUBAYIIO 00 AKMUBHO2O0 NOULYKY MdA
BUKOPUCMAHHS AKMYanbHOI iHgopmayii; 3aoxouysamu ocobucmy 8i0n0Gi0anIbHICMb 34 NPUUHAMA
Piulenb, cnpusmume po3sumky 0COOUCMOCmi 3 8BUCOKOIO NPAYe30amHicmio.

Knwuogi cnosa: anmuyunayis, npayesiawimyeants,; npogeciina eghekmugHicmys, HABUUKU,
HABUYKU AHMUYUNAYIIL.
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Y cmammi npoananizoeano npunyun eymanizayii 3¢i0HO i3 CYYACHOK KOHYENYIC) ONMUMAILHOSO DPO3GUMIK)
OUMUHU 8 YM0o8ax cyb ekm-cyO ekmHoi 83aemo0ii 3 dopociumu. Bemarnosneno, wo HeOOCmamnvbo 6usyeHi Cymuicms i
3ACMOCYBANHS NPUHYUNY 2YMAHI3aYil 8 yMo8ax cyd €km-cyd €KmHol 63aemMo0ii 6ambKie, nedazouns 3 OimMbMu PAHHLOZO |
0OWKiIbHO20 6IKY. Buseneno, wo npunyun eymamuizayii, peanizoganuil y cy6 ekm-cy6 eKmHuill 63aemM00ii 00pOCIux 3
OimoMu, ONMUMAILHO 3a0e3neyye camopeanizayilto OUMuHU 3 PAaHHLO20 6IKY: i 6eubip, nompeby 6 coyianizayii,
3A0060J€HHI NI3HABAILHUX [HMEPeCis, C8OEUACHUL PO3BUMOK 0a306UXx OiSIbHOCMEl — CHRIIKYSAHHS, ZPU, NPeOMEemHoI,
NI3HABAILHOL, MEOPUOI MOowo. 3as161eH0 NPo [OeHMUYHI MUNOGI 2YMAHICMUYHI DYWL 63AEMUH I CRIIKYSAHHS Oimel
He3aNexCcHo G0 IXHb020 6IKY: PAHHbO2O, OOWKIILHO20, WKLIbHO20. B3aemoodis odopociux 3 Oimvmu Ha OCHOGI
cy0’ekmuocmi  ii  YYACHUKIE € NponedeGmuKol) I OCHOBON SYMAHI3ayii IXHIX MINCOCOOUCMICHUX 63AE€MUH, SIKI
CKIA0AIOMbC, PO3GUBAIOMBC, BUPAdICAIOMbCS Y CHIAKY8anHi. Tlapmuepcoka 63aemo0ist cmae 0t Maaux Oimetl WKoaoio
83AEMOPO3YMIHHS 3 dopocaumu (bamvkamu i nedacocunsmu). CninkyeanHs cyb ekmié 2yMaHiz08anol 63aemMo0ii npueuae
00pOCIUX paxyeamucs 3 NPAGOMIPHUM 8UOOpOM Oimell K NPOosSBOM IXHbOI 0CODUCMOCMI 3 HAPOOJICEHHS, CMEOPIOIYU
YMOBU 0151 iX CAMOBUABNCHHSL, CAMOCMBEPOICEHHS | CBOEUACHO20 ONMUMATILHOZ0 PO3GUINKY.

Knrwuosi cnosa: cymanizayis, oumsuuti eubip, panuil, OOWKIIbHUL 6IK, Y0 €Km-CyO €KmHA 83aEMOOIA,
CNIIKYBAHHSL.

IMocranoBka mpodJjemu. [IpuHImn rymaHizamii nmegaroriyHuX BIUTUBIB, MPOTOJIOIICHUN B
enoxy CepenHbOBIYYS MMEJaroraMu-ryMaHICTaMu, JOMOMIT TIOJOJAaTH YCTAJeHE CTaBJICHHS JO
JUTHHU SIK IO 00’€KTa 3yCWJIb 1 HaMaraHb JOPOCIHX CTBOPUTH COOl1 MOJIOHUX 33 CBITOOAUCHHSIM,
KyJbTypoto, moTpebamu Tomo. Hamani BHACHiZOK MPAaKTUYHUX 3HAXIZOK 1 HAYKOBHUX JOPOOKIB
nporpecuBHuX mnexaroriB. XVII-XX cr. 3micTOBE HANOBHEHHS LHOTO NPUHIMITY 3MIHIOBAJIOCS
BIMOBIIHO /10 BUSIBIICHHS 1 BHBYEHHS IICHXOJIOTIYHMX ocoOnmBocteil miteil. IIpore B ymoBax
CaMoJIeP)KaBHOTO, aBTOPUTAPHOTO YIIPABIIIHHS, B T. Y. 1 OCBITOIO, IIEH MPHUHIIUI HE OYB JOCTATHHO
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