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The article is devoted to the problem of valeological competence formation of
pedagogical specialties of non-physical-education profile students. The structure of the
valeological competence formation of pedagogical specialties student is laid out. The
structural components of the valeological competence of a future teacher are revealed:
cognitive, activity-practical, value-motivational, personal. The structural-logical model
of the vaeological competence formation of future teachers is presented. Its
components are characterized in brief.

A comparative analysis of the stating and formational stages results of the
pedagogical experiment in the control and experimental groups has been performed.
There has been revealed the dynamics of the valeological competence formation levels
of pedagogical specialties in accordance with motivational, cognitive and processua
criteria. At the completion of the formationa stage of the pedagogical experiment the
degree of efficiency of the proposed model of the valeological competence formation
of students within class studies has been defined.
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The topicality of the research. Now at the time of the impetuous health
deterioration of the contemporary youth the acute need in this problem’s solving
on the basis of the use of the educational environment potential arises. The need
in the healthy youth upbringing is stated in a number of regulatory documents,
in particular, in the National Ukrainian Educationa Development Doctrine in
the XXI century, Laws of Ukraine “About Education”, “About Childhood
Protection’, Vaeological Educationa Concept and others. In its turn the
upbringing of healthy schoolchildren requires valeological competence
formation of future teachers. The presence of the formed valeologica
competence will alow a teacher to attract students to a healthy way of life, to
form their desire to improve personal health. Thus, there arises a necessity in
developing and approbation of the model of the valeological competence
formation of pedagogica specialties students.

Main publications analysis. The definition of the main point of the
valeological competence of students and the developing of the model of its
formation was performed on the background of fundamental works on the
researched problem, namely by domestic and foreign researchers O. Adjgjeva
[1], Ju. Bojchuk [2], O. Bondarenko [3], M. Goncharenko [4].

The aim of the article lies in the characteristic of the model of the
valeologica competence formation of pedagogical specidties students and
revealing its efficiency.

The layout of the main material of the article. Grounding on the
scientific works analysis of domestic and foreign scholars , namely O.
Bondarenko [3], M. Koshdljeva [5], N. Kuz’mina [6], K. Yuryeva [7] and
others, there was defined the structure of the valeological competence of a
pedagogical specialty student, in which we point out the following components:

1) cognitive, the background of which is made up of valeological
knowledge (concerning saving and improvement of health of their alumni and
personal health at a spiritual, social, psychological and physical levels);

2) activity-practical, which foresees valeological abilities and skills
(ability and skills of health improving technologies application in the teaching-
educational process with the idea of health saving and heath improvement of
alumni; abilities and skills of the persona health-improvement application)
formation among future teachers;
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3) vaue-motivational, the core of which is the understanding of life’s
and health’s value (understanding of importance and the need for preservation
of personadl life and health, the urge towards permanent spiritual development;
the direction on formation of axiological thinking in the context among future
students);

4) persona, which is formed by a complex of meaningful personad
qualities of the future teacher, among which the main are orientation on health-
improving activity (targeting at health making activity in persona and
professional aspects; strong beliefs in the necessity of constant self-
improvement during life-time as a basis for personal and professional growth
and so on).

The solving of the problem of valeologica competence formation of
students was performed by developing and introducing arelevant model into the
educational process (see Figure 1). The efficiency of the process of valeological
competence formation of future teachersis provided by clear and well-organized
functioning and interaction of all components of the model. As the Figure 1
shows, the structure-functioning model of the valeologica competence
formation of pedagogical specialties students (non-physical-educational profile)
is made up of severa highly important components. theoretical -methodological;
content; processual; value-resulting. All of them are tightly connected between
each other, what makes the model holistic.

A specid role is paid to redlization of the researched model processual
and content. Realization of the content component foresees completion of the
content of certain educational disciplines with valeological material, and also the
development of relevant facultative courses with orientation on acquiring
necessary knowledge by students as for their persona health improvement and
upbringing healthy youthsin their future professional activity. The realization of
the processual component foresees the use of active and interactive forms and
methods of education while teaching the facultative course "Become Healthy
and Teach Others', developed by us. To such ones we refer: lectures with
intentional mistakes, a problem lecture-discussion, a lecture with a certain
situation analysis, a seminar with questions and answers, a seminar-training, a
seminar-round table, brain storm, a case method, "aquarium", microteaching,
problem-creative tasks and so on.
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Figure 1. Structural-functional model of valeological competence for mation

of students
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An important concluding task of our research was in the check of the
efficiency of the valeological competence formation model of students of
pedagogical specialties which we introduced. It was important for us firstly, to
research the dynamics of valeological competence formation of future teachers
in accordance with the results of experimental redization of the modd,
secondly, to compare the achieved results in the control and experimenta
groups.

We shall start with the analysis of the received results in compliance with
the motivational criterion, which alows defining the formation degree of
motivational-value component of valeological competence of future teachers. In
the course of the stating stage of the experiment there were not reported any
meaningful differences in this criterion of the valeologica competence
formation of pedagogical specialties students between the control and
experimental groups.

On the contrary, at the concluding control stage the factors of the
valeologica competence formation of students have significantly increased in
the experimental group. If at the moment of finishing the formation stage of the
experiment the number of students of the control group in which there was
settled alow level of motivational-value component of valeological competence
formation has decreased by 21.9% (60.1% of students at the stage of initia
control, and 38.2% — at the stage of the final contral), so in the experimental
group reported the decrease by 47.9% which is by 26% higher than the figures
of the control group.

Noticeable differences between the results of the both groups are recorded
as well as for the formation level of the motivational-value component of
valeological competence. So, in the control group the number of future teachers,
who acquired a high level decreased only by 3.9% (11,3% of students — initial
control, 15.2% — final control), but in the experimental group such increase was
by 17.9% (11.2% of students are a stating cut, 29.1% are the concluding cut)
which is by 14% more than in the control group.

For convenience we described the results achieved at the initial and
concluding stages in the control and experimental groups in the form of a graph
(see Figure 2).
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Figure 2. Comparison of formation levels of valeological competence of
pedagogical specialties students at the motivation criterion

The estimation of the arithmetical mean of four factors of the cognitive
criterion alowed defining rather noticeable positive improvements regarding
the formation levels of the cognitive component of valeologica competence
among the students of the experimental group in comparison with the control
one. Thus, if the number of control group students, who at the stage of the fina
control acquired a high level of cognitive component of valeologica
competence formation, increased by 6.3% (8.8% of students is the stating cut;
15.1% isthe final cut) in comparison with the initial control, in the experimental
group the increase of the quantity of such students was by 18.3%, which is by
12% higher than in the control group. The more noticeable improvements (in the
favour of the experimental group) are also recorded concerning the average
formation level of the cognitive component of valeological competence. In the
control group the increase in the quantity of respondents who by the moment of
the fina cut had mastered the necessary knowledge at the average level, was by
15.2% (22.5% of studentsistheinitial control; 37.7% is the final control). In the
experimental group the increase of the quantity of such students reached 34.4%
of future teachers (22.9% of studentsistheinitia cut; 57.3% is the final cut). In
the graph (see Figure 3) it is clearly visible the conclusive advantages of the
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experimental group results over control group results and in the context of the
reduction of the quantity of pedagogica specidties students, who had a low
level of the relevant knowledge acquirement, which characterize the cognitive
component of their valeological competence.
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Figure 3. Comparison of formation levels of the valeological competence of
pedagogical specialties students accor ding to the cognitive criterion

As it becomes evident from the Figure 3, at the initial control stage the
guantity of students, who showed a low formation level of valeological
competence in accordance with the cognitive criterion, differed almost to
nothing in the control and experimental groups. Instead, at the stage of the fina
control the difference between groups became considerable. So, if the control
group consisted of 47.2% of respondents, who amost did not possess the
necessary knowledge concerning personal heath improvement and healthy
future students, in the experimental group the quantity of such was amost 3
times fewer (15.5%).

Noticeable advantages of the experimental group results over the control
group results differ in the processual criterion as well visible in the graph (see
Figure 4).
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Figure 4. Comparison of formation levels of valeological competence of
pedagogical specialties studentsin accordance with the processual criterion

Thus, according to the achieved results, important advantages of the
experimental group results over the control group results convince in the
efficiency of the model of vaeological competence formation which we have
introduced.

Summarizing al said above we can draw the following conclusions:
1) each of the vaeological competence formation criteria of pedagogical
speciaties students we established rather noticeable improvements in the
experimental group; 2) the biggest range of discrepancy between the results of
the control group and the experimental group at the stage fina control was
observed concerning cognitive and processual criteria of valeologica
competence formation, which, in its turn, proves the expediency of the
development and redlization of the corresponding content of the preparation of
students, application of efficient (active and interactive) forms and methods of
education while teaching it. Thus, the achieved results analysis proves the
efficiency of the model of valeologica competence formation, which we
introduced, among pedagogic specialties students.

In the further researches it is planned to investigate possibilities of
mastering the health technologies by students in the extra-curricular time.

89



3acobu Has4yasribHOI ma Haykoeo-00c1i0HoI pobomu

BIBLIOGRAPHY

1. Aneera O. B. Ilegarorigyai yMOBH MIJATOTOBKH TIeAarora g0 BajleOJIOTIYHOTO
3abe3neueHHs npodeciiinoi mismeHOCTI / O. B. AneeBa // Hayka i ocita. — 2007. —
Ne 1-2. — C. 111-113.

2. .boituyk 1O. /. KommereHTHiCHUI miaxix 10 (OpMyBaHHS €KOJIOTO-
BaJIeOJIOTIYHOI KynbTypu ManOyTHhoro BumtTens / lO. JI. boriuyk // Ilemarorika,
IICUXOJIOTISl Ta MEAMKO-010J10T14HI MpoOaeMu (PI3MYHOrO BHXOBAHHS 1 CIOPTY. —

2009. — Ne 7. — C. 26-30.

3. bonmapenko O. M. Cytb, (QyHKIII 1 CTPYKTYpHI  KOMIIOHEHTHU
BaJICOJIOTIYHOI KOMIIETEHTHOCT1 CTyAeHTa yHiBepcutery / Oinena bonmapenko //
Baneosnoris: cydyacHuid cTaH, HampsIMKA Ta MEPCHEKTUBU PO3BUTKY / matepianu V
MDKHapOJHOI HAyKOBO-TIPaKTU4YHOI KoH(pepeHii, kBiTeHb 2007 p. : y 3-X T. / 3a pen.
npod. M. C. I'onuapenko. — Xapkis, 2007. — T. 1. — C. 31-37.

4. I'onuapenko M. C. Baneomnenarornueckue OCHOBBI TYXOBHOCTH : Y4Y. TMOC. /
M. C. T'onuapenko — XapbkoB : Xapek. Hall. YH-T umeHu B. H. Kapasuna, 2007. —
3% c.

5. Komenesa M. E. Ilcuxonoro-paneosorndyeckass KOMIETEHTHOCTh IE€Jarora
KaK KOMIIOHEHT Hpo(ecCHOHAIbHOM TNEeAarornyeckoil: TEOPeTHUECKH acleKT
kommnerenTHocTH / M. E. Komenesa // [lcuxonorus oopa3oBanust B XXI Beke: Teopus
U TpakTUKa : Marepualibl MexayHapoJHOW HaydyHO-TIPAaKTUYECKOM KoHpepeHIuw,
Bonrorpan, 14-16 cenrsiops 2011 1. : k 80-metuto Bonarorpaackoro
rocyaapCTBEHHOTO COIMAIbHO-TIEIarOTHYECKOT O YHUBEpPCUTETA / pen.
T. YO. Augpymenko, A.I'. Kpunkuii, O. I1. MepkynoBa. — Bounrorpan : Ilepemena,
2011. — C. 418-423.

6. Ky3pmuna H. B. @) MOJX0axX K HCCIIEIOBAHUIO CTPYKTYpPBI
npodeccuoHanbHO-Tieaarornaeckoit aestenpbHoctd / H. B. Ky3pmuna. — JI. @ JIT'Y,
1972. — 182 c.

7.1Op’eBa K. A. Komnerentis, KOMITIETEHTHICTb, MIKKYJIbTYpHa

KOMIIETEHTHICTh yuuTens: cyTHicTh 1 3micT / K. A. FOp’eBa, O. M. Timenko // 3acobu
HaBYAJbHOI Ta HAYKOBO-AOCIIIHOI poOOoTH : 30. HayK. mpamb / 3a 3ar. pea. mpod.
B. 1. €Bnokumona 1 mpod. O. M. Mukutioka. — Bun. 42. — Xapkis : XHIIY imeni
I'. C. CxoBopoju, 2014. — C. 169-182.

90



Bunyck 43, 2014

€aizapos B. II. Pe3yabTarn exkcnepuMeHTAJIbHOI NepeBipkM  Mojei
(popMyBaHHSI BaJ1€0JIOTiYHOI KOMIIETEHTHOCTI CTY/IEHTIB

Crarts mpucBsueHa mpoOsemi (opMyBaHHS BaJCOJOTIYHOI KOMITETEHTHOCTI
CTY/ICHTIB TENaroTiyHuX crherianbHocTedl He (i3KynbTypHOTO Tpodimto. [lomaeTbes
CTPYKTYypa BaJICOJIOTIYHOI KOMIIETEHTHOCTI CTYAEHTa MEJaroriyHoi CHeliaJbHOCTI.
Po3kprBalOTHCS CKIAIHUKU CTPYKTYPH BaJ€OJOTIYHOI KOMIIETEHTHOCTI MaiilOyTHHOTO
BUHUTEIIS: KOTHITHBHHH, JUSTbHICHO-TTPAKTUYHUM, IIHHICHO-MOTHUBAI[IHTHUH,
ocobucticHuil.  [lpeacTtaBieHO  CTPYKTYpHO-JIOTIYHY  MOJenb  (OpMyBaHHS
BaJICOJIOTIYHOT KOMIIETEHTHOCTI MailOyTHIX yuuteniB. CTHCIO cXapaKTepu30BaHO ii
KOMIIOHCHTH.

3aiiicHeHO TOpIBHSUIBHUN  aHajli3  pe3yJbTaTiB  KOHCTAaTyBaJbHOTO  Ta
dbopMyBaIbHOTO  €TamiB  MENaroriyHoro  eKCIEepUMEHTY B  KOHTPOJBHIA  Ta
eKCIIEpUMEHTANIbHIM ~ rpynax. BusBneHo auHaMiKy piBHIB  c(OPMOBAaHOCTI
BaJICOJIOTIYHOI KOMITIETEHTHOCTI CTYJCHTIB IE€IaroriyHUX CIEMiaTbHOCTEH 3a
MOTHBAIITHUM, KOTHITUBHMM Ta IpoLecyalbHUM KputepisiMu. [lo 3aBeplieHHIO
(GopMyBamBHOTO €Tamy TMeJaroriyHoro eKCHEPUMEHTY BH3HAYA€THCS CTYIIIHb
€(eKTUBHOCTI 3alpONOHOBaHOT MOJIei (GOpMYBaHHS BaJICOJOTIYHOI KOMITIETEHTHOCTI
CTYICHTIB Y MEXaX ayIUTOPHOTO HABYAHHSI.

KuarouoBi cioBa: BajeosoriyHa KOMIETEHTHICTb, MOJAENb, (OPMYBaHHS,

MearoriyHuil eKCIIEPUMEHT, KPUTEPii, pe3yJIbTaT, MAOYTHI YIUTETI.

Enuszapos B. II. Pe3yabTarhl JIKCHEPUMEHTAJBLHONH IPOBEPKH MOAE/IH
(popMHUpPOBaAHMS BAT€0JIOTHYECKOH KOMIETEHTHOCTH CTY/IEHTOB

Cratbs MOCBSIIIEHA npobiieme dbopmupoBanus BaJICOJIOTUYECKOMN
KOMITIETEHTHOCTH CTY/JCHTOB MMEAaroTMYeCKUX CHEIHATbHOCTEH HEe (U3KYIBTYPHOTO
npodwns. [lpeacraBneHa CTpyKTypa BajeOJOTHYECKOH KOMIETEHTHOCTH CTYICHTA
NEearorMueckoil  CHenMuaabHOCTH. PacKpbIBAalOTCS  COCTaBISIOUIME  CTPYKTYPBI
BaJICOJIOTMYECKOM KOMIIETEHTHOCTH Oymymiero YUUTEIIS: KOTHUTHUBHAS,
NeSITeIbHOCTHO-TIPAKTHYECKas, [IEHHOCTHO-MOTHBAIIMOHHAS, JUYHOCTHASL.
[IpencraBneHa CTPYKTYpPHO-JIOTHYECKassh MOJENb (OPMHUPOBAHMS BaJE€OJIOTHYECKON
KOMITIETEHTHOCTH Oyaymux yunteneid. Kparko oxapakrepru3oBaHbl €€ KOMIIOHEHTHI.

OcymiecTBIEH CpaBHUTENBHBIN aHAINW3 PE3yJlbTaTOB KOHCTATUPYIOLIETO U
(GOpMHUPYIOMIETO AITaloB MEAArOTHYECKOT0 JKCIEpPUMEHTa B KOHTPOJIBHOW U
IKCTICpUMEHTAILHOW Tpynmnax. BeisgBleHa AWMHAMUKa YpOBHEH c(HOpPMHUPOBaHHOCTU
BAJICOJIOTUYECKOW KOMIIETEHTHOCTH CTYACHTOB IEJarorn4eckKux CIEUaIbHOCTEH I10
MOTHBAIlMOHHOMY, KOTHUTUBHOMY U TIpolieccyalibHOMY Kputepusm. [lo 3aBeprieHnn
dopmupyrOIIero JTama MeAaroru4eckoro HKCIEpUMEHTa ONPEICNseTCsl CTENeHb
3(pPEKTUBHOCTH  MPENJIOKEHHOH  MoJenu  (OPMHPOBAHMS  BAJCOJIOTHYECKOU
KOMITIETEHTHOCTH CTY/ICHTOB B paMKaX ayIuTOPHOTO 00OydeHusI.
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KiroueBbie  cioBa: BaJICOJIOTUYECKAass ~ KOMIIETEHTHOCTb, MOJEIIb,
(dopMupoBaHHe, TMENarorMYeCKUil HSKCIEPUMEHT, KPUTEpUM, pe3ysbTar, Oyayliue
YUMTEIIA.
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